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Abstract  

While literacy serves as the foundation of language proficiency and a key predictor 

of academic success, its development depends on teacher and student readiness, 

parent involvement, and effective use of media such as stories. Previous studies 

show that story-based learning enhances comprehension and supports early reading, 

especially when sustained collaboration between teachers and parents is present. 

Due to the growing emphasis on early literacy and the integration of stories in 

language education, this study investigates the underexplored factors of teacher 

readiness, student readiness, and parent involvement in ensuring effective literacy 

development for young learners. The researchers employed a descriptive-

quantitative research design using a survey. This study involved seven teachers, 202 

students, and 124 parents as participants. Three questionnaires were used as the 

primary instruments to collect data. The data were analyzed descriptively using 

statistical descriptive analysis. The findings revealed that teacher readiness was 

very high, whereas students’ readiness and parents’ involvement were high for 

enhancing learner’s literacy development through story-based learning. Thus, it is 

concluded that the teachers have satisfying readiness, while the learners and parents 

hold high readiness and involvement that support literacy success. These results 

imply that all parties should work collaboratively to build young learners’ literacy 

skills, which are vital for academic accomplishment. 

 

Keywords: English literacy, parent involvement, story-based learning, student 

readiness, teacher readiness 

 

Introduction  

Teaching English to children is a great challenge in Indonesia. Existing 

studies have reported that Indonesian students only use English when they receive 

English lessons in class (Bashori et al., 2021). They learn English just to pass exams 

(Rini, 2014; Silalahi & Sitorus, 2021), as they rarely use it to communicate in 

society. Moreover, young learners quickly lose their focus and concentration while 
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learning (İlter, 2015; Padmadewi et al., 2023) and also cannot understand abstract 

concepts (Ratminingsih & Budasi, 2020; Ratminingsih et al., 2021; Swingley & 

Humphrey, 2018; Uysal & Yavuz, 2015). They prefer playing rather than learning 

(Dong et al., 2020; Letourneau & Sobel, 2020). In this context, they quickly get 

bored when learning is monotonous (Ratminingsih & Budasi, 2020) and 

demotivated (Almekhlafy & Alqahtani, 2020), in turn leads to low learning 

achievement. Hence, teachers need to be creative in using strategies and media that 

are relevant, fun, and interesting (Nguyen et al., 2024; Pertiwi et al., 2022) in order 

to develop their English literacy. 

Several previous studies have proven that the English literacy level of 

Indonesian students is low (Marmoah et al., 2022; Wulandari et al., 2021). This is 

caused by low reading interest (Wulandari et al., 2021). Based on those problems, 

increasing a nation’s literacy must start with primary education (Fernández-

Villardón et al., 2021; Llorent-García et al., 2022). Activities to cultivate reading 

habit should be strongly encouraged (Rusiana et al., 2024). Besides, using 

interesting learning media as a learning resource is one of the solutions. Numerous 

research has confirmed that using stories increases student motivation 

(Ratminingsih & Budasi, 2020; Santosa et al., 2021). It improves vocabulary 

development (Niklas et al., 2016; Silalahi & Sitorus, 2021). Other studies suggest 

that digital storybooks (Drajati et al., 2023; Maharani & Santosa, 2021) or printed 

storybooks (Ratminingsih & Budasi, 2018) improve young learners’ literacy skills.  

In order to reach the success of English literacy skills, one of the most 

essential elements in this process is teacher readiness. As Lynch et al. (2017) argue, 

the preparedness of teachers plays a critical role in enhancing the quality of learning 

experiences in the classroom. This readiness extends beyond content knowledge to 

include pedagogical competence, such as the selection of appropriate teaching 

models, styles, and media. In this regard, effective teacher modelling significantly 

contributes to fostering students’ interest and engagement in learning (Lestari et al., 

2020; Lynch et al., 2017). However, teacher readiness alone is insufficient without 

considering learners’ preparedness (Kaltsum, 2016). Students’ readiness, including 

their motivation, preferred learning styles, access to suitable media, and availability 

of supportive facilities, constitutes a fundamental determinant of their learning 

outcomes (Mutiah et al., 2020). Thus, it is essential to adopt a learner-centred 

perspective that recognizes the agency of students in shaping their educational 

experiences.  

Equally important is the role of the home environment, particularly parent 

involvement, which has been consistently linked to improved language 

development and literacy acquisition. Froiland (2021) and Gay et al. (2021)  

highlight that when parents are actively engaged in their children’s learning, it not 

only reinforces language development but also cultivates positive attitudes toward 

education. Moreover, Harji et al. (2016) emphasize that such involvement 

significantly enhances literacy skills, thereby supporting broader academic 

achievement. Taken together, these findings emphasize the need for an integrative 

approach to English language learning—one that acknowledges the 

interconnectedness of teacher competence, student readiness, and parent support as 

mutually reinforcing dimensions of a successful educational ecosystem. To ensure 

the success of literacy skill development, all parties, teachers, students, and parents, 

should collaborate in utilizing stories either at school or home.  
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Story-based learning is not just an instructional strategy, but it is a powerful 

pedagogical approach that utilizes narratives to enhance readiness, comprehension, 

and language development in the classroom. It engages students emotionally and 

cognitively by situating knowledge within meaningful contexts, making abstract 

concepts more relatable and memorable. Through storytelling, students can develop 

language skills, critical thinking, and creativity in a more engaging and holistic way. 

To implement story-based learning optimally, the collaboration between parents 

and teachers is needed (Brown, 2014). The role of the teacher is vital as a facilitator 

and mediator of learning (Isnaini et al., 2024). Parent involvement can support the 

improvement of students’ language skills (Gay et al., 2021) and increase 

motivation, academic grades and competitiveness (Froiland, 2021). Research 

highlights that collaboration between teachers and parents can help elementary 

school students understand the lesson. It can take the form of assisting student 

learning at home and providing the necessary learning supports and facilities 

(Maruddani & Sugito, 2022). Furthermore, studies discovered that parents are the 

basis for children’s success in learning to read (Gijbels et al., 2021). Based on the 

aforementioned insights, this study investigates teacher and student readiness, as 

well as parent involvement in supporting literacy development through digital and 

print story media, highlighting the shared responsibility among all stakeholders to 

strengthen early literacy outcomes. 

Due to the urgency of providing empirical evidence of the literacy skills 

development in Indonesia from the multifaceted perspectives, this research 

investigates three variables, namely teacher readiness, student readiness, and parent 

involvement. Teacher readiness plays a vital role in shaping student learning 

outcomes, as it encompasses teachers’ ability to align instructional content with the 

curriculum, apply effective teaching methods, and engage students actively in the 

learning process. Lynch et al. (2017) have identified three key components of 

readiness, namely alignment, capabilities, and engagement, which together form an 

integrated framework for effective teaching. Additionally, Mutiah et al. (2020) 

highlight dimensions specific to English language instruction, namely effective 

communication, engagement, pedagogical competence, and teacher self-

competence. These aspects emphasize the importance of teacher readiness in 

relation to the broader learning environment, parent involvement, and student 

characteristics in fostering critical language awareness.  

In the context of story-based learning, student readiness emerges as a pivotal 

cognitive aspect that shapes how students engage with narratives, internalize 

language input, and construct meaning which influence success in English literacy. 

Several factors influence student readiness, including motivation, individual 

characteristics, media use, self-confidence, and learning autonomy (Lynch et al., 

2017). Moreover, the learning media used such as textbooks and learning styles are 

shaped by the influence of both parents and teachers (Mutiah et al., 2020). 

Therefore, key indicators for assessing student readiness include learning 

motivation, learning styles, learning media, and supporting facilities at schools and 

at home.  

When embedded in story-based learning contexts, parent involvement 

becomes a transformative factor where parents’ awareness and sensitivity to their 

children’s literacy journey can extend the learning experience beyond the classroom 

into the home environment (Harji et al., 2016). The parent involvement plays a 
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crucial role in enhancing students’ motivation, academic performance, and 

competitiveness, while also fostering a collaborative spirit (Froiland, 2021). This 

involvement includes both psychological and emotional support that contributes to 

children’s educational development and academic achievement. In the context of 

literacy, the parent involvement can be observed through four key dimensions: 

engaging children in conversations about books, providing access to books at home, 

participating in shared reading and asking questions about the story, and modelling 

positive reading habits (Gay et al., 2021). Additionally, six broader aspects 

highlight the depth of parent engagement: shared reading, cultivating reading habits 

at home, setting reading expectations, developing critical thinking, providing 

resources and literacy-rich experiences (e.g., library or museum visits), and 

motivating children to improve their language skills (Froiland, 2021; Merga & 

Roni, 2018).  

While teacher readiness, student readiness, and parent involvement are 

widely acknowledged as key factors in effective education, empirical studies rarely 

examine the interplay of these three elements. This gap becomes critical in 

elementary English classrooms where story-based learning is promoted as one of 

potential strategies for developing English literacy. To fill the gap, this study is 

intended to explore teacher readiness, student readiness, and parent involvement in 

supporting the literacy development of young learners through the use of story-

based learning media, either digital or printed. Henceforth, the study aimed to 

answer the following research questions:  

1. What is the level of teacher readiness in facilitating young learners’ 

literacy development through both digital and printed story-based learning 

media? 

2. What is the level of student readiness to participate in both digital and 

printed story-based learning activities for literacy development?  

3. To what extent do parents participate in supporting young learners’ 

literacy development through digital and printed story-based learning 

media?  

The answers to the questions provide theoretical and practical bases to pre- 

and in-service teachers the importance of story-based learning, readiness, and 

involvement in fostering young learners’ literacy development and share 

knowledge with parents that their involvement plays a vital role in successful 

learning in general and their children’s literacy development programs.  

 

Method  

This study employed a descriptive quantitative research design, specifically 

using a survey with questionnaires as the main instruments. This design is well-

suited to the study’s objectives, as it allows for the systematic collection and 

analysis of data on teacher readiness, student readiness, and parent involvement 

within the context of story-based English literacy instruction in elementary English 

classrooms (Creswell & Creswell, 2018). The population covered teachers, 

students, and parents who agreed to participate in the study. The sampling 

techniques used were multi-stage sampling. First, the researchers applied purposive 

sampling to determine the setting of the study. The primary purpose was to decide 

on the schools under research that have taught English since the first grade. These 

schools must also envision literacy as a primary objective aligned with the current 
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national curriculum. They also implement School Literacy Movement, supported 

by storybooks, periodical literacy professional development programs with school 

teachers’ association, and occasional school boards’ meetings involving parents. 

Based on the criteria, two elementary schools in North Bali, Indonesia, fulfilled the 

requirements. One place represented the government school, and the other denoted 

a privately funded school. Ethical considerations were addressed by obtaining 

informed consent, ensuring participant anonymity, and guaranteeing that data 

would be used solely for research purposes.  

To select the teachers as the samples of the study, the researchers employed 

total sampling techniques since only seven teachers were handling English classes 

in those two schools. The total population of students was 478, and the sampling 

technique occupied was proportional stratified sampling. Stratified sampling was 

done by determining whether the students taking part in the research were those 

from grades 4, 5, and 6, and the proportion was decided based on the number of 

students in each grade. Using this sampling technique, a total of 202 students were 

selected as participants: 65 from Grade 5, 76 from Grade 4, and 61 from Grade 6. 

These students had a high proficiency level (>80), measured from the results of the 

teachers’ summative assessment prior to the study. Meanwhile, parents, coming 

from medium-high economic background, were selected through convenience 

sampling from among these 202 students. As a result, 124 parents who were willing 

to complete the questionnaire participated in the study. 

Three main instruments were utilized to collect the data. The instrument to 

obtain data about teacher readiness was created based on three aspects: teacher 

alignment, teacher capabilities, and teacher engagement (Lynch et al., 2017). The 

instrument to gain data about student readiness was made by covering four aspects: 

learning motivation, learning style, learning media, and facilities (Mutiah et al., 

2020), while the instrument to get the data about parent involvement included six 

aspects, culture of reading, provided facilities for reading, model of love reading, 

encouragement and motivation, setting the high expectation, and introducing 

character building (Gay et al., 2021; Harji et al., 2016; Merga & Roni, 2018). There 

were 31 items, 20 items, and 18 items, respectively, for all instruments. They had 

undergone expert judgment from two raters in English education for content 

validity (1.0), which means that the instruments had high content validity.  

Furthermore, the instruments were also tested for empirical validity using the 

Pearson Product Moment. The results showed that all 20 items of students’ 

readiness had correlation coefficients ranging from 0.398 to 0.677, all exceeding 

the critical value of 0.126 and all 14 items of teachers’ readiness had correlation 

coefficients ranging from 0.634 to 0.769, all exceeding the critical value of 0.234. 

Additionally, all 18 items of parent involvement had correlation coefficients 

ranging from 0.531 to 0.678, all exceeding the critical value of 0.175. Therefore, 

all items were deemed empirically valid. In calculating the reliability, it used 

Cronbach’s Alpha. The results signified that all instruments were reliable (students’ 

readiness α=.831; teachers’ readiness α=.749; parent involvement α = .886). Thus, 

they were ready to use to collect data.  

The data were collected during June and July 2024 in two ways: (1) through 

direct school visits, during which teachers assisted in gathering the students and 

guiding them to complete the questionnaires on their smartphones, and (2) 

indirectly, through online questionnaire completion at the convenience of teachers 
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and parents. The data were then analyzed descriptively using statistical descriptive 

analysis, specifically measuring the ideal mean scores from the different 

instruments. The analysis of ideal mean scores employed Creswell and Creswell’s 

(2018) theoretical ideal reference assessment criteria as in Table 1. 
 

Table 1. Theoretical ideal reference assessment criteria 

Score Criteria 

X  i +1.5Sdi Very high 

i + 0.5Sdi  X  i +1.5Sdi High  

i − 0.5Sdi  X  i + 0.5Sdi Moderate 

i −1.5Sdi  X  i −0.5Sdi Low 

X  i −1.5Sdi Very low 
Notes: 

x̄    = Mean 

Mi (Ideal Mean)  =  
1

2
 (Maximum score + Minimum score) 

Sdi (Ideal Standard Deviation) =  
1

6
 (Maximum score - Minimum score) 

 

Findings and Discussion 

Findings 

Teacher readiness in implementing story-based learning for literacy development 

There were three main aspects measuring teacher readiness: alignment, 

capabilities, and engagement. The survey of the total respondents (7 English 

teachers) indicated that their readiness to teach using story-based media was 

categorized as very high, as reported in Table 2. 

 
Table 2. Teacher Readiness in Implementing Story-based Learning 

N Mean Median Std. Deviation Maximum  Minimum 

Valid  7 43.66 43.33 3.62 51.66 10.33 

Missing 0 

 

Considering the descriptive statistical analysis result in Table 2 and the 

calculation of Mi and Sdi, the theoretical ideal reference assessment criteria were 

determined as described in Table 3. 

 
Table 3. Theoretical Ideal Reference Assessment Criteria of Teacher Readiness 

Score Calculation Criteria 

X ≤ Mi + 1.5Sdi X ≤  41.32 Very high 

Mi + 0.5Sdi ≤ X < Mi + 1.5Sdi 34.39 ≤ X < 41.32 High 

Mi – 0.5Sdi ≤ X < Mi + 0.5Sdi 27.59 ≤ X < 34.39 Moderate 

Mi – 1.5Sdi ≤ X < Mi – 0.5Sdi 20.66 ≤ X < 27.59 Low 

X < Mi – 1.5Sdi X < 20.66 Very low 

 

The mean score of seven teachers was 11.02. It can be concluded that teacher 

readiness was categorized as very high. This finding was supported by the results 

from each aspect presented in Figure 1. 
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Figure 1. Teacher readiness 

 

Figure 1 reveals that the aspects of teacher alignment and capabilities 

obtained mean scores of 33.00 and 68.57, which were respectively classified as very 

high. Meanwhile, the aspect of teacher engagement was also in the high category, 

reaching a mean score of 29.43. 

 

Student readiness in learning English using stories for literacy development 

The student readiness results were analyzed from four perspectives: 

motivation, learning style, media, and facilities. The descriptive statistical analysis 

is synthesized in Table 4. 
 

Table 4. Student readiness in English learning using stories 

N Mean Median Std. Deviation Maximum  Minimum 

Valid  202 20.31 21.00 3.39 27.50 5.50 

Missing 0 

 

Following the results presented in Table 4 and the calculation of Mi and Sdi, 

the theoretical ideal reference assessment criteria are to be determined as described 

in Table 5. 

 
Table 5. Theoretical ideal reference assessment criteria of student readiness 

Score Calculation Criteria 

X ≤ Mi + 1.5Sdi X ≤ 27.50 Very high 

Mi + 0.5Sdi ≤ X < Mi + 1.5Sdi 18.30 ≤ X < 22.00 High 

Mi – 0.5Sdi ≤ X < Mi + 0.5Sdi 14.70 ≤ X < 18.30 Moderate 

Mi – 1.5Sdi ≤ X < Mi – 0.5Sdi 11.00 ≤ X < 14.70 Low 

X < Mi – 1.5Sdi X < 11.00 Very low 

 

The mean score of 202 students, as presented in Table 4, was 20.31. 

Henceforth, student readiness was categorized as high, comprising the four aspects 

portrayed in Figure 2. 
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Figure 2. Student readiness 

 

Figure 2 shows that the aspect of facilities obtained a mean score of 28.65, 

which was classified as very high. Meanwhile, students’ learning motivation was 

in the high category with a mean score of 19.19. In contrast, the aspects of media 

and learning style, with mean scores of 15.72 and 17.65 respectively, were 

categorized as moderate. 

 

Parent involvement in English literacy development via story-based learning 

The finding showed that the parents' involvement was also classified as high. 

Six aspects were analyzed, namely, the culture of reading, providing reading 

facilities, model of love reading, encouragement and motivation, setting high 

expectations, and building character development, as reported in Table 6. 

 
Table 6. Parent involvement for children’s English literacy development 

N Mean Median Std. Deviation Maximum  Minimum 

Valid  124 11.02 11.25 2.75 15.00 3.00 

Missing 0 

 

Regarding the descriptive statistical analysis result in Table 6 and the 

calculation of Mi and Sdi, the theoretical ideal reference assessment criteria were 

resolved, as shown in Table 7. 

 

Table 7. The theoretical ideal reference assessment criteria of parent involvement 

Score Calculation Criteria 

X ≤ Mi + 1.5Sdi X < 15 Very high 

Mi + 0.5Sdi ≤ X < Mi + 1.5Sdi 10.00 ≤ X < 12.00 High 

Mi – 0.5Sdi ≤ X < Mi + 0.5Sdi 8.00 ≤ X < 10.00 Moderate 

Mi – 1.5Sdi ≤ X < Mi – 0.5Sdi 6.00 ≤ X < 8.00 Low 

X < Mi – 1.5Sdi X < 6.00 Very low 
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The mean score of 124 parents was 11.02. Thus, parent involvement was 

categorized as high. The results from each aspect, presented in Figure 3, strengthen 

this finding.  

 

 
Figure 3. Parent involvement 

 

Figure 3 illustrates that the aspect of setting high expectations achieved a 

mean score of 13.57, which was classified as very high. Meanwhile, the aspects of 

culture of reading, providing facilities, encouragement and motivation, and 

introducing character building obtained mean scores of 10.85, 10.73, 11.65, and 

10.48 respectively, all of which were in the high category. In contrast, the aspect of 

modelling a love for reading was categorized as moderate.  

 

Discussion 

The findings emphasize significant issues regarding teacher and student 

readiness and parent involvement in the literacy development context. Teacher 

readiness was found to be at a very high level, which indicates that the teachers are 

fully prepared to implement story-based approaches in both printed (Arifatin, 2022; 

Cahyani et al., 2025; Paramita et al., 2022; Ratminingsih & Budasi, 2018) or digital 

version (Cahyani et al., 2025; Drajati et al., 2023; Maharani & Santosa, 2021). This 

readiness is essential because teachers serve as facilitators who not only deliver 

literacy instruction but also integrate technology-based strategies to enrich learning 

(Padmadewi et al., 2023). Story-based instruction, supported with visual and digital 

resources, fosters student engagement by making learning more enjoyable 

(Ratminingsih & Budasi, 2020), while also enhancing multiple language skills 

including reading, vocabulary, speaking, listening, and writing (Banoth & 

Muthyala, 2025; Cahyanti & Nuroh, 2023; Niklas et al., 2016; Pandiangan et al., 

2024). Platforms such as YouTube and applications like Duolingo or English with 

Noni further expand opportunities for literacy development by offering interactive 

content and self-paced practice (Agustina et al., 2022; Pradana et al., 2023). Thus, 

teacher readiness not only reflects pedagogical competence but also underpins 

students’ access to diverse literacy experiences. 
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Student readiness, on the other hand, was also found to be high, signalling 

that the students were motivated and well-supported by school and home facilities 

(Maruddani & Sugito, 2022; Mutiah et al., 2020). Motivation and access to 

resources have long been recognized as critical factors in successful language 

learning, and the present findings confirm this (Budasi et al., 2020). However, 

moderate readiness was observed in relation to learning styles and the use of varied 

media. This suggests that while students are eager and adequately supported, they 

still require guidance in adopting diverse strategies and leveraging multiple media 

effectively (Arrasyid, 2023). Teacher scaffolding therefore remains essential to 

sustain student engagement and ensure readiness translates into actual literacy 

growth. 

Moreover, the parent involvement was categorized high, which means that 

the parents felt that their involvement was crucial in developing children’s English 

literacy through stories at home. Evidence also reveals that it is significantly vital 

for the language development of young learners (Froiland, 2021; Gay et al., 2021) 

who need a lot of guidance at home and boost their literacy skills (Harji et al., 2016). 

They acknowledged the value of providing necessary learning materials and other 

facilities (Maruddani & Sugito, 2022). Yet, gaps emerged in their actual practices 

at home. Specifically, the parents showed limited ability to model a love of reading, 

with low scores on providing literacy-rich environments, cultivating reading habits, 

and ensuring the availability of storybooks. This discrepancy is critical, while 

expectations are high, the lack of consistent modelling and home support weakens 

the overall ecosystem of literacy development (Mahayani et al., 2025;  Nurcahyoko 

et al., 2024; Pitoyo, 2020). As earlier research suggests, children often imitate 

parental behavior (Lebuda et al., 2020), meaning that when parents themselves do 

not read regularly, children are less likely to develop strong literacy habits (Clavel 

& Mediavilla, 2020; Demir-Lira et al., 2019). Thus, cultivating a reading culture by 

promoting shared reading in the family is recommended (Canfield et al., 2020; 

Vuong et al., 2021). Parents should select books that can make their children 

interested in reading, and studies have found that children love stories (Bansa & 

Wenny, 2021; de Leeuw et al., 2024; Mardasari, 2020). Therefore, shared reading 

activities can be done by reading stories together.  

These findings highlight a dynamic but uneven interplay among the three 

factors. Teachers and students, both demonstrating high readiness, are positioned 

to collaborate effectively within the classroom setting. Students’ enthusiasm and 

teachers’ competence create a strong foundation for literacy development. Yet, 

without consistent reinforcement at home, this synergy remains incomplete. 

Parents’ limited ability to model reading behaviours hinders what is achieved in 

school. This imbalance highlights the need for stronger school–home collaboration. 

Schools should not only focus on student learning but also design programs that 

directly engage parents in literacy initiatives. Practical strategies could include 

distributing bilingual storybooks, organizing workshops on bedtime storytelling, 

and forming literacy circles where parents regularly discuss ways to accompany 

their children’s reading. Such initiatives empower parents to act as role models and 

provide consistent support, thereby reinforcing what students learn in school 

(Canfield et al., 2020; Rusiana et al., 2024; Vuong et al., 2021). These programs 

also address parents’ lack of confidence in supporting English literacy, especially 

for those who are not proficient in English (Dewi, 2017). Therefore, fostering 
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stronger parental engagement alongside teacher and student readiness is essential 

to building a sustainable literacy ecosystem where learning is consistently 

supported across both school and home contexts. 

The policy dimension is also important. While teachers and students 

demonstrate high readiness, sustained literacy improvement requires systemic 

support. The Ministry of Primary and Secondary Education, for instance, could 

promote parent-focused literacy campaigns, provide affordable access to 

storybooks, or facilitate community-based literacy programs. Promoting parental 

involvement into educational policy would ensure that responsibility for literacy is 

shared more equitably among schools, families, and government institutions. 

(Froiland, 2021; Gay et al., 2021). In this way, literacy development becomes not 

only a pedagogical effort but also a community-wide commitment. 

The study highlights that successful literacy development depends on the 

interactive interplay among teachers, students, and parents. Teachers’ high 

readiness and competence, coupled with students’ motivation and enthusiasm, form 

a strong foundation. However, this foundation requires reinforcement from active, 

consistent, and meaningful parental involvement. Without it, literacy practices is 

limited solely in the classroom. To strengthen literacy culture, programs and 

policies must focus on empowering parents, ensuring that children experience 

literacy as an integrated, continuous process across school and home environments. 

 

Conclusion 

The main objectives of this study are to investigate the teacher and student 

readiness and the parent involvement in story-based learning for English literacy 

context. The findings expose that the teachers have a very high readiness, whereas 

students and parents hold a high readiness for using story-based learning to develop 

literacy skills. Teacher readiness is an essential factor which may affect young 

learners to be interested and motivated to learn both skills, such as reading and 

writing, to form language literacy, but also other transferred skills, such as listening 

and speaking, as well as vocabulary as the building block of the language skills. 

Student readiness is also important in motivating students to learn at school and 

home with adequate supporting media, facilities, and relevant strategies. More 

importantly, parent involvement plays a very significant role in the children’s 

literacy development. However, it is not adequate to set high expectations for 

children alone. Model of love reading should be amplified and made a habit so that 

they become aware of the importance of reading and grow to love it. The parents’ 

model of love reading habit should be improved to enable them confident in guiding 

the children improve their literacy. Nevertheless, the study has limitations in the 

samples, particularly the teachers, therefore future studies are recommended more 

on taking a bigger number of samples. Besides, it only involves two schools as the 

settings. Thus, more schools involved may give more robust findings. Additionally, 

although this study revealed very high teacher readiness and high levels of student 

readiness and parent involvement in supporting story-based literacy learning, 

further studies need to explore the existing policies more comprehensively to 

encourage wider community initiatives of literacy development.  
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