
Parental Support in Enhancing the Academic Performance of Grade 9 Learners in a Secondary School

by

NTOMBIFUTHI INNOCENTIA MSIBI

DISSERTATION
submitted in partial fulfillment of the requirements for the degree.
MAGISTER EDUCATIONIS

In
EDUCATIONAL PYSCHOLOGY 
in the
FACULTY OF EDUCATION
at the
UNIVERSITY OF JOHANNESBURG

SUPERVISOR:  PROF NONHLANHLA MASEKO

OCTOBER 2024
[bookmark: _Toc519179826][bookmark: _Toc180357715][bookmark: _Toc180357734][bookmark: _Toc181208974]
ACKNOWLEDGEMENTS

Many individuals contributed to this study and with grace and thanks, I acknowledge andmust sincerely thank the following individuals for their contributions to the success of the study:
· God for carrying me throughout the challenges in my academic journey.
· My supervisor Prof Nonhlanhla Maseko, for the constant guidance, support, and encouragement. Your insightful guidance has helped me realise my full potential and made my goal a reality. I shall remain eternally grateful.
· The research support group, for the constant constructive criticism and support.
· My research support friend Rorisang Maruatona for the constant support and motivation.
· The participants of my study for affording me the opportunity to collect data and providing me with insights that made my study to be a success. 
· My editor, Geeta Rowjee for the exceptional patience and advise while editing my manuscript.

[bookmark: _Toc519179827][bookmark: _Toc180357716][bookmark: _Toc180357735][bookmark: _Toc181208975]DEDICATION

This thesis is honourably dedicated to the following:
· My parents, Sophie Msibi and Albert Msibi, for their prayers, motivation, patience, trust, and constant bolstering. Thank you for instilling the importance of education and hard work.
· My son, Kgosietsile Oarabile Lincoln Msibi, who has made me stronger, better, and more fulfilled than I could ever imagine. I love you so much my baby and I’m forever grateful for you.
· My Siblings Lungile Msibi, Lindokuhle Msibi and Mbuso Msibi for the support, encouragement, and prayers. 
· My fiancé Dr Goodwill Tshiamo Kokome, my inspiration, thank you for the love and support.
· My friend, Rethabile Thaele, for her understanding, patience, and encouragement. 
[bookmark: _Toc181208976]
PLAGIARISM DECLARATION

I, Ntombifuthi Innocentia Msibi, comprehend the nature of plagiarism and am well informed of the university's policy about it. I affirm that this study titled: Parental Support to Enhance the Academic Performance of Grade 9 Learners in a Secondary School, is my own work. Whenever another individual's work was utilised, whether from a book, the internet, or any other medium, proper recognition was provided, and comprehensive references were included.

Signature: [image: ]
Date: 30 October 2024
[bookmark: _Toc181208977]
ABSTRACT
This study focusses on parental support and its impact on the academic performance of grade 9 learners in Bronkhorstspruit, Gauteng province. This study was conducted in a disadvantaged community. It highlights the certitude of many parents deferring responsibility for their children's educational success, primarily to educators, expecting schools to address most challenges. This reliance is compounded by low attendance at parent meetings and minimal participation in school activities. This, consequently, has an egregious effect on the academic performance among grade 9 learners in the region. This study aims to offer strategies for parents to enhance their children's academic outcomes and to provide recommendations to schools on fostering better parental involvement. Following a qualitative approach within the interpretivism paradigm, data was acquired through semi-structured interviews and document analysis involving 10 purposefully selected parents, though only five participated. The study is theoretically grounded in the Hoover-Dempsey, Walker & Sandler’s Model of Parental Involvement, which explores parental motivations and perceptions regarding participation in their children's education. Key findings indicate that issues such as parental knowledge gaps and strained relationships between schools and parents contribute significantly to the lack of parental support in secondary schools. A primary recommendation is that schools need to provide transportation for parents who stay far from schools especially in indigent areas. The Hoover-Dempsey et al. (2005) model of parent involvement can be used to provide guidance to schools, stakeholders, and parents in enhancing parental support in secondary schools.
Key words: Parental support 	Academic performance 	Secondary school Grade 9    home based parental support	School based parental support.
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1. [bookmark: _Toc181208981]CHAPTER 1
[bookmark: _Toc181208982]Introduction

[bookmark: _Hlk141906149]Research indicates that there are many children, in African countries, who due to minimal appropriate support, primarily from parents, encounter barriers to learning (Rueckert, 2019). According to Wodon et al. (2018) poor parental support is a stumbling block to enhancing grade 9 learners’ academic performance.  Teachers struggle to produce good results when the learner’s parents are not fully drawn into in their children’s education (Diranian, 2017). The author (2017) asserts that children who have parents that support them in academics usually perform better at school. Diranian’s (2017) research further revealed that students with barriers to learning whose parents are more participatory in their education, tend to get elevated marks, score higher on standardised tests, and are less likely to be called in for discipline related issues at school. (Diranian, 2017). Parents are important stakeholders in education and their role is pivotal for the educational attainment of all learners in secondary schools (Diranian, 2017). 
This study seeks to explore the parental support in enhancing the academic performance of the grade 9 learners in a secondary school in Gauteng. At this school academic performance of learners in grade 9’ has fluctuated (declining) annually. Following an examination of data, in 2020 the pass percentage was 42%, in 2021 the pass percentage was 28% and then in 2022 the pass percentage was 31%. This chapter outlines the background of the study, rationale, problem statement, aims and objectives, the importance of the study, and its theoretical framework.
[bookmark: _Toc181208983]Background of the Study

White Paper 6 (2001) regards parents, learners, teachers, and lecturers as significant role players in empowering learners that are facing learning challenges. The rights and responsibilities of learners are promoted and protected to ensure the success implementation of inclusive education (IE) in schools. For this study priority is given to the role of parents to support learners in academics. The Screening, Identification, Assessment and Support Policy (SIAS) document states that when educators make decisions about a learner’s support needs, parents must always be consulted, (Department of Basic Education, 2021). and they need to grant permission to the institution to provide necessary support to address the learning barriers (Diranian, 2017). Parents also need to offer assistance to their children as teachers are already accommodating the children with barriers to learning (DBE, 2021). Parents’ prolonged interaction make them influential stakeholders’ input and they often understand their children better than teachers, making them an invaluable support structure in the teaching triangle as demonstrated in figure 1.1 below. This serves as evidence that parents are a key component in optimising learning outcomes of grade 9 learners in secondary schools.
[image: Triangle - Teacher Parent Student Triangle, Png Download - 387x311 ...]
[bookmark: _Toc180757750]Figure 1.1: The teaching triangle (TPT, 2016)

[bookmark: _Hlk142735753]The constitutional Bill of Rights (Act 108 of 1996) established our common citizenship and democratic state on the values of human dignity and equality. Hence, teachers, parents, and community are discharged with the responsibility of building a compassionate and caring society for every South African (DBE, 2021). In developing an educational framework in the 21st century, the educational stakeholders possess a unique obligation to execute these values and to guarantee that all students, with and without barriers, reach their learning potential without limit (Constitution of South Africa, 1996). This Act is now regarded as inclusive education.
[bookmark: _Hlk142736280]According to Diranian (2017), globally schools continue to have challenges regarding lack of parental support, and how to intensify the scholastic achievement of learners due to this. Research has demonstrated that children with barriers to learning, who have involved parents in their education usually perform good in school. Although it is the duty of all stakeholders in education to ensure enhancement of academic results in secondary schools, parents play a material role in the learners’ academic success (Drew, 2021), because as primary caregivers they have the most influence on their children. enabling them to be motivated and dedicated to their schoolwork (Drew, 2021).
Deysolong (2023) posits that education is a team effort. While educators assume an essential part in significantly shaping learner’s knowledge, the contribution of parents in the growing experience is similarly fundamental. As experts agree that parental support plays a role in boosting academic achievement, cultivating a positive attitude toward learning, and fostering overall student success (Deysolong, 2023). The National Parent Teacher Association, (2022) holds the view that parents who are effectively engaged with their children’s schooling frequently have a better comprehension of their schedules, timetables, and obligations. They can assist by facilitating an organised climate at home, build up discipline, and urge their children to assume responsibility for their educational growth. By setting goals, giving direction, and observing advancement, parents can ingrain significant fundamental skills, such as time-management, and abilities like responsibility (Drew, 2021). However, this does not necessarily mean parents who are disorganised within their home environment are not supportive in the academic achievements of their children, but the disorganised environment does affect the child at school (Drew, 2021).
Learners, whose have parents display an involvement in their lives are more likely to succeed academically (Deysolong, 2023). Parents are more likely to track progress, furnish  resources, and participate in learning-enhancing activities if they are actively involved in their children’s education,. (Drew, 2021). Schmid and Garrels (2021) indicate that improved learning methods, increased motivation, and a greater likelihood of pursuing higher education are also common among students whose parents are supportive.
According to a study conducted by Diranian, (2017) parents' involvement in education can have an impact on children's intellectual, linguistic, and social abilities. Various research findings attribute a child's success to effective parental support in academic activities both inside and outside of school (Barowski 2021). 
According to the DBE (2021) secondary school is a period of learning and development for children and their parents/guardians, therefore it can be difficult to determine roles and boundaries. Parents need to take a step back at this level but teach their children to be independent in their studies, however they should not completely abscond from monitoring and supporting their children in their academics (DBE, 2021). A parent’s/guardian’s constant communication with the educator is imperative for the child’s continued academic performance. (Schmid & Garrels, 2021). However, as they progress through secondary school, the objective is for the student to take the initiative in their studies, develop independence and be more self-motivated. 
The Curriculum Assessment Policy Statement (CAPS) informs that in the South African context grade 9 is a pivotal year in their education (DBE, 2021). In grade 9, learners need to start thinking about possible career choices for their future. However, their decision is influenced by the subject’s offered in the 10th grade at their school. To select the appropriate subjects for grade 10 parents are urged to examine and discuss the different subject choices with their children to guarantee that the appropriate subject decisions are made. 
The CAPS document declares the following pass requirements for grade 9 learners; “Home Language 50%, First Additional Language 40%, Mathematics 40%, any other three subjects 40% and any other two subjects must be at 30%” (DBE, 2021). These marks will be determined through formative assessment to assess the learner’s level of understanding of the content. Drew, (2021) indicates that informal assessments namely, class activities and home activities are crucial to check if learners understand the content and prepare them for formal assessment such as exams. The parents need to ensure that they do follow ups to monitor if the learner is progressing well in the informal assessment and support (or seek support) the learner where necessary (DBE, 2021).
It is important to differentiate between unsupportive parenting and parents who are unavailable (Barowski, 2021). Parents who are not employed have time to give their children attention, assisting them with homework and even frequently visiting the teacher to check on the child’s academic performance. This does not imply that a parent who is employed and barely gets time to help learners with school is not supportive. The employed parent can employ a home tutor to assist the child with schoolwork and calling/emailing the teacher to monitor the learner’s progress. Mbusi, (2018) postulates that while parents might work long hours, they invest the free time with their children and ensure their children are well taken care of in their absence.
[bookmark: _Toc181208984]Statement of the Problem

The relation between parental support and academic success, according to Munje and Mncube (2018), is that children whose parents volunteer, attend meetings, assist with homework, and set high expectations, perform better in school, However, most parents in South African secondary schools, who have children with diverse learning requirements, do not seem to support in optimising learning growth their children’s academic needs. Mbusi (2020) Furthermore, according to Mbusi (2020), South African public schools have become a place where parents send their children with the expectation that it is the sole responsibility of educators to ensure the learners pass without involving parents.  Lack of parental support is one of the primary causes of low academic standards and school violence in South African secondary schools (Mbusi, 2020).
According to the study conducted by Munje & Mncube (2018) teachers in secondary schools that serve indigent communities are inclined to perceive parental support negatively; frequently labelling it as less motivating and rewarding for children's learning advancement making it difficult for them to produce good results. This perception is a fallacy as parents’ consent and support are required to enhance learner’s academic performance (Mbusi, 2020).  Researchers have proven that stakeholders disagree about the nature and extent of parental support, despite its influence on the functioning of schools (Wodon et al., 2018). Parents are placing the responsibility of enhancing academic results of their children to the educators; they believe that any challenges that have to do with their children’s academics must be attended to by the educator (Mbusi, 2020). If parents are struggling to assist their children with their academics due to illiteracy they need to ask for help from their neighbourhood, family members, school, extra lessons, and remedial classes.
Enhancement of academic performance in secondary schools is a matter of strong collaboration between teachers, parents, school-based support teams (SBST), district-based support teams (DBST) and the neighbourhood population (Gulzar, 2021). When these stakeholders are actively involved it contributes towards good and quality results of learners in secondary schools. If learners realise that all stakeholders support them to their maximum, they become motivated to learn, regardless of the challenges (Lynn, 2018). However, Gauteng secondary schools are facing challenges of poor parental support in enhancing academic achievement of learners (Lynn, 2018). This apathy has yielded a notable expansion of the number of learners facing academic challenges and ultimately dropping out of secondary school at an early age. 
In my teaching experience of three, years when parents are invited to parents’ meetings, majority of them do not attend. A case in point, on 23 April 2023, parents were invited for a meeting. A mere 42 parents out of 237 parents of grade 9 learners from this school attended the meeting. The meeting was based on analysis of results, where 58 parents collected their children’s academic reports but did not attend the meeting. This serves as evidence that some parents do not comprehend the significance of parental interaction in their children’s academic growth. 
The table below is an analysis of results for Gade 9’s in Economic and management sciences (EMS), a subject at for learners who are between 14-17 years: 
[bookmark: _Toc180757756]Table 1.1Grade 9 learners’ academic performance
	Year
	Number of learners
	Pass percentage

	2020
	197
	42

	2021
	223
	28

	2022
	241
	31



The above information evidences the problem in Gauteng township secondary schools specifically in grade 9 and calls for attention and investigation to mitigate this downward trajectory. The results of a study by Bansal, Thind and Jaswal (2006) found that the home environment’s quality significantly influences academic achievement, motivation and control orientation. specifically, facets of quality such as balanced control and protectiveness; encouragement of autonomy; positive reinforcement (rewards); minimal punishment and rejection; and social connection significantly predicts academic achievement and. Parents’ willingness to check the children’s books, motivate them to do their schoolwork, check on the learner’s performance from school and finding out from the child their academic challenges, will lead to a substantial improvement in the academic success of learners. It creates a symbiotic relationship where children will realise how much their parents care about their schoolwork, thus put more effort in getting good results.
There has been a gap in addressing the dearth of parental support in enhancing grade 9 learner’s academic performance and finding long lasting strategies to involve parents in inspiring grade 9 learners to perform better academically (Schmid & Garrels, 2021). Another disconcerting aspect is that great emphasis has been placed on training and equipping school educators with resources and support to implement inclusive education, while ignoring the vulnerability of parental support particular in secondary schools (Schmid & Garrels, 2021). This study pursues the gaps that have been mentioned above and make recommendations that would assist in improving grade 9 academic results in secondary schools. 
[bookmark: _Toc181208985]Motivation

My interest in inclusive education developed in 2020 when I started as an educator in a public school. Personal experiences, discussions with colleagues and other educationists, I realised dealing with diverse learners, especially learners with learning barriers were trying for all in the field. Although I tried to accommodate all learners in my lessons, there were learners still struggling, regardless of my intervention. In 2022, I became a member of the SBST, and was tasked with assisting teachers in ascertaining learners with special needs and applying for the learners’ appropriate accommodations with the DBE. Parental consent was required to take the process forward, however, 70% of the parents could not be reached for the necessary permission to be granted. Furthermore, those parents did not deign to collect their child’s performance reports. This was a cause for concern as parental support promotes successful academic performance of learners. According to Barowski (2021) parental disengagement in their children's academic progress, result in learners performing below their potential.
[bookmark: _Hlk142739520]Parents at every level, not only grade 9 need to be involved and supportive for educational programmes to be successful (Schmid & Garrels, 2021). Developing educational programmes is a challenging and frequently daunting task, especially for low performing learners, hence. parents are important partners in these education programmes because they greatly aid educators, and schools in their work (Padgett, 2012). As effective parenting fosters academic achievement by embracing leadership and mentorship roles, parents empower their children to strive for academic excellence.  (DBE, 2021). Research shows that strong parental support has numerous benefits, better grades, academic perseverance, higher academic achievement, positive school attitudes, increased homework completion, fewer special education referrals, lower dropout rates, and fewer disciplinary issues (Schmid & Garrels, 2021).
The scope of this study is on parental support in enhancing grade 9 results in secondary schools. Since parental involvement is instrumental in promoting learner achievement, this study was motivated to investigate the lack of parental support, its effects and finding ways of mitigating lack of parental support but more importantly to develop strategies to promote parental involvement.
[bookmark: _Toc181208986]Aims and Objectives of the Study

[bookmark: _Toc181208987]Aims 

 To understand the parental support requirements in enhancing the academic performance of grade 9 learners in secondary schools.
[bookmark: _Toc181208988]Objectives

1. To understand the role played by parents to enhance the academic performance of grade 9 learners in a secondary school.
2. To identify the challenges faced by parents in enhancing the academic performance of grade 9 learners in a secondary school.
3. To suggest strategies parents can use in enhancing academic performance of grade 9 learners in a secondary school.
[bookmark: _Toc181208989]Research Question

How are parents currently supportive in enhancing the academic performance of grade 9 learners in a secondary school?
[bookmark: _Toc181208990]Research sub-questions

· What is the role of parents in enhancing the academic performance of grade 9 learners in a secondary school?
· What are the challenges that are faced by parents in enhancing the academic performance of grade 9 learners in a secondary school?
· Which strategies can be used by parents in enhancing the academic performance of grade 9 learners in a secondary school?
[bookmark: _Toc181208991]Significance of the Study

This study is vital for the improvement of grade 9 results in secondary schools. This study hopes to make effective recommendations to advance parental support at secondary schools and subsequently improve learner academic achievement. Furthermore, this study envisages to use the body of information available in research to inform parents of the benefits of their support in their children’s schooling. and contribute to the improvement of learners’ results in secondary schools Mbusi (2020) contends that parental support results to better behaviour and emotional health in children. 
It is also hoped that the study promotes educators to work closely with parents, thereby influencing the motivation of learners to reach their learning objectives.
The content and findings also illustrate the interdependence of the different stakeholders in the educational strata on the denouement of the study the findings will be disseminated to all school managers, policy makers and educators so that they can get a clear understanding on why parents are not fully supportive towards their children’s learning journey and utilise the recommendations to find specific solutions to the problem. 
[bookmark: _Toc181208992] Theoretical Framework

A theoretical framework serves as a conceptual map, integrating relevant theories, concepts, and models that provides a structural foundation for developing and supporting the arguments and research questions in your study. (Vinz, 2022). This study is based on Hoover-Dempsey, Walker & Sandler’s Model of the Parental Involvement Process (Hoover-Dempsey et al., 2005). According to Hoover-Dempsey et al. (2005), although parental involvement is an essential component of children's educational experiences, there is minimal information about the psychological factors that encourage parents to engage in such practices. As a result, Hoover-Dempsey et al. (2005) introduced a well-rounded model of parent engagement rooted in cognitive science principles of psychology and education and validated through empirical research. These theorists believe in the positive contribution of parents, family, school staff members, self-efficacy of learners and perceptions to enhance the academic performance of learners at schools. 
Teachers often hold negative views on parental involvement, perceiving parental engagement as less supportive and less effective, underestimating its potential to enhance learner achievement. (Munje & Mncube, 2018). This narrative demonstrates that educator training programmes and educator education curricula do not requisitely prepare educators to deal with the possibilities of collaborative partnerships between family, school, and community (Epstein, 2018). The interdependence of parental support and teacher effort is critical for optimal academic outcomes and a thriving school environment. (Epstein, 2018). Hence, teachers’ perspectives on the importance of nurturing a positive relationship with parents must be cultivated so that the learners’ academic performance at school is enhanced. (Msila, 2012).
[bookmark: _Toc181208993]Hoover-Dempsey and Sandler’s parent involvement model

This model, which is based on psychological theory, not only challenges forms of parent support but also tries to clarify the reasons parents decide to be supportive, how they select forms of support, and how parent support affects outcomes (Hoover-Dempsey et al., 2005). The authors, Hoover-Dempsey et al. (2005), suggested that parents frequently become supportive in their children's education by focussing on the five most prominent levels of the parent involvement process: 
Level 1: Personal Motivators. Parent’s 
· perceptions of Invitations to be Involved Life 
· Context Variables,
Level 2:  Learning Mechanisms 
· Strategies parents use to engage with their children’s learning (homework help, reading together), 
Level 3: Mediated by learners. 
· Children’s perceptions of parents’ involvement strategies
· Impact on children’s motivation and engagement

Level 4: Student Attributes. 
· Characteristics conducive to learning (persistence)
· Influence of parent involvement on student attributes
Level 5: Learners Achievement.
· Long term effects of parent involvement on student success
· Academic outcomes (test scores)
 This theory offers a valuable insight to my study because the selected school’s academic performance is unsatisfactory, and most parents are disengaged from their children academics. This theory clarifies the influences of parental support in schools and its effects on the academic performance of learners. Parents in this context do not only refer to biological parents but the primary caregivers of the learners as well (Msila, 2012).
[bookmark: _Toc181208994]Research Design and Methodology 

[bookmark: _Toc181208995]Research paradigm
A paradigm is representing a comprehensive framework of thought, encompassing beliefs, values, ideas, and practices that shape our understanding and perception of reality (Proofed, 2023). The research paradigm assists in structuring a research philosophy, which subsequently guides research methodology (Creswell & Creswell, 2022). Choosing a good research paradigm for a study is very important because it provides a logical format. An interpretivist research paradigm was best suited for the purpose of this study. Individual experiences, beliefs, and cultural background impact how each person interprets reality, which is subjective (Proofed, 2023). They likewise believe that every research is affected and moulded by a researcher’s perspectives and speculations. This paradigm was chosen because the qualitative approach is used, therefore this research paradigm assisted the researcher to have a very favourable interaction with the participants and find out how they construct meaning out of the context. As much as lack of parental support contributes to unsatisfactory academic performance of learners, parents had different understandings of what parental involvement entails.
[bookmark: _Toc181208996]Research design

According to Shona (2021) a research design serves as a systematic blueprint, guiding the entire research process, from formulating the question to analysing the data, utilising experimental or non-experimental (Creswell & Creswell, 2022). Research design refers to the general system for conducting a research study (Proofed, 2023). It explains the study's goals and objectives, as well as the methodology and course of action that will be used for data collection and analysis. Research design is significant because it directs the whole exploration process and guarantees that the review is led in an efficient and thorough way (Tenny et al., 2022). 
In this study, I used phenomenological design. Phenomenological design entails delving into the meanings of lived experiences and how people interpret them (Jenson, 2023). Understanding people's perspectives, feelings, and actions in specific situations is the goal of this kind of research design (Creswell & Creswell, 2022). In this case, the goal for researchers is to get to the heart of what it's like to be a human without presuming anything or imposing preconceived notions on their subjects.
By using this design, I was able to garner information about the experiences of parents that hinder them from supporting their children academically in school. I gained greater understanding on the disinterest parents displayed in attending school meetings. This design allowed the researcher to have a close interaction with parents through a one-on-one interview and understand the reasons of parent apathy.  Phenomenology provides a better understanding about human actions and experiences (Jensen, 2023). I selected one secondary school in Gauteng, for the purpose of this study. The school was selected based on academic performance of grade 9 learners and its easy accessibility.
[bookmark: _Toc181208997]Research approach 

According to Tenny et al. (2022) the method by which you conduct research on a subject is known as research methodology. It includes your choices' justification, the philosophical framework, the plan, the methods, and the analysis. A Qualitative research approach was best suited for this study. According to (Creswell & Creswell, 2022) qualitative research in many cases is more adaptable and abstract. Qualitative research entails gathering and analysing numerical and non-numerical data, such as texts, video, or audio, to explore concepts, emotions, and experiences (Creswell & Creswell, 2022). This approach helps identify patterns, themes, and meanings, shedding light on complex issues and generating new research. Quantitative research, which is characterised by numerical data, statistical analysis and objective measurements differs fundamentally from qualitative research. (Marr et al., 2019). Disciplines like humanities, social sciences, education, and health sciences frequently rely on qualitative research methods to explore nuanced phenomena, this method was used through interviews and observation to collect data. The qualitative method, focussing on how individuals view and perceive their world experiences then constructing a meaning was thus chosen meaningfully (Tenny et al., 2022). as I gathered the views of parents on how they perceive parental involvement and their experiences in enhancing the academic performance of their children.
[bookmark: _Toc181208998]Location of the Study

This study was conducted in Gauteng North in an area called Bronkhorstspruit in a township secondary school. This location was chosen due to my experiences of inadequate familyl involvement in assisting learners who are experiencing learning difficulties. According to Schools4SA (2022), Bronkhorstspruit is a small township with many children experiencing various barriers to learning.
[bookmark: _Toc181208999]Sampling Techniques and Sample Size

Sampling is a term that refers to the selection of people who will participate in a research study (Shona, 2019). The sampling method is the selection of a sample population which is undertaken with discrimination so that it is representative of the group as a whole to allow a researcher to draw valid conclusions from the results. d (Shona, 2019). Purposive sampling was the chosen method for this study which was used under non-probability sampling to collect data. For exploratory and qualitative research, techniques of non-probability sampling are frequently appropriate (Nicolas, 2021), as it is employed to gain initial insight into a small or under-studied population, rather than to make inferences about a larger. The sample population for this research consisted of five parents of grade 9 learners. In purposive sampling, the research's goals serve as the foundation for this kind of sampling (Nicolas, 2021). As a result, only those parts of the population that are relevant to the goal of the research were chosen.
The sampling for collecting data focussed on one secondary school which is in Bronkhorstspruit. This school is accessible to all, regardless of financial means, no fees are payable) in quintile 1. Quantile 1 is a school that is catering for the poorest learners (DBE, 2016). Five parents of grade 9 learners were selected, with a mix of parents well=performing learners and those parents with learners who are not faring well in academics. The choice of school was determined by two factors, namely that the school is facing challenges of parental support in enhancing learners’ academic performance, and they it was the closest school to my area of residence.
Predetermined criteria were used to choose participants for data collection to ensure that they provide tangible information (Tenny et al., 2022). The participants had children in the chosen school and were between the ages of 30-65. This sampling was flexible, as it allowed the researcher to make changes.
[bookmark: _Toc181209000]Data Collection Methods

2. The process of data collection involves systematically gathering and recording information through various methods to acquire original data and contextual insights relevant to the research problem. Data collection methods consist of interviews (in-depth, focus groups, surveys), observation (participant, non-participant, ethnography), document reviews (text, images, audio), and. visual data analysis (images, videos, artifacts) (Shona, 2021; Bhandari, 22022; Creswell& Creswell, 2022). For this study, data was collected by means of interviews and document analysis.
[bookmark: _Toc181209001]One-on-one interviews 

An interview is a structures dialogue between two individuals, where one person, the interviewer, asks questions and the other, interviewee, provides informative answers (Bhandari, 2022; Tenny et al., 2022). That information could be used or shared with other people now or later. There are different types of interviews which includes  structured, semi-structured and unstructured (Bhandari, 2022). In this study semi-structured interviews were used. This interview type uses a thematic outline to guide questioning, while still allowing for spontaneous and probing follow-ups (George & Merkus, 2022), and are often subjective in nature. The research interviews were conducted with five parents of grade 9 learners, for both well-performing learners and for those learners who are performing well academically. The interview questions were formulated before the actual interview, using the research questions as a guide. After requesting permission from the SGB, and the school management, the in-person interviews were held at the school after 15h00 for a duration of between 20-30 minutes. This time was selected because it did not impact on work commitments (as both the researcher and parents were free) and space was available. In addition, the parent participants were allowed a level of privacy and anonymity as they were not seen by the whole school. The interviews were conducted over five consecutive days. A notebook and cell phone recording were utilised to record information.
[bookmark: _Toc181209002]Document analysis.

Documents analysis refers to a systematic process where documents are analysed to formulate themes, uncover meaning and gain understanding (Creswell & Creswell, 2022). The attendance registers and meeting invitation of parents were requested to check the rate of attendance and apologies received from parents who did not attend meetings. The meeting invitation letter was requested to check if parents were receiving the invitation for the meetings. The reason for analysing the attendance registers was to check if parents of grade 9 learners do attend meeting when they are invited, it gave me an insight on the support parents give to their children academics. I also analysed the parent meeting invitation letter to establish if parents are given the invitation timeously. The grade 9 EMS marksheet for term one 2024 was also requested to check if the academic performance of learners in EMS is influenced by meeting attendance or non-attendance of parents.
[bookmark: _Toc181209003]Data Analysis

In research, data analysis is the process of turning raw data into meaningful insights that help find answers s or achieve goals (Dudovskiy, 2022). According to Anfara (2020), components of qualitative data analysis consist of the identification, examination, and interpretation of data patterns and themes, as well as the determination the manner in which these patterns and themes contribute to answering the research questions at hand. Diagnostic data analysis was used in this study, which involves understanding the causes and factors influencing outcomes (Creswell & Creswell, 2022). This is used to uncover reasons behind certain observed behaviour or trait. 
 After conducting the study, ideas, thoughts, and perceptions were broken down into smaller segments. As a result, salient points arising from the discussion of the findings were then used to create themes (Anfara, 2020). The themes were then established from the recurring issues highlighted in the findings. The collected data was read through, and various responses were taken into consideration. Following that, data was grouped and narrowed based on how similar the responses were. Thereafter, the data was divided into smaller groups., and potential themes were discovered (Anfara, 2020).

[bookmark: _Toc181209004]Ethical Consideration

Research permission was requested from the University of Johannesburg (UJ) for ethics clearance, followed by the GDE to request approval to conduct the study and after the approval was granted, the school principal and SGB where the research was conducted, were asked for their permission. Thereafter, the identified participants were issued letters that served as a request for participation in the study. Participants were briefed that the data collected from them would remain confidential and they had a right to revoke from participating in the interview, if they no longer felt comfortable. Once they had given consent for interviews, they were informed that information gathered from this research will be made available to them once the research was finalised.
[bookmark: _Toc181209005]Trustworthiness

Trustworthiness in research is the level of trust in the quality, precision and legitimacy of a review and its discoveries (Mohamed et al., 2020). It is surveyed by five criteria: credibility, transferability, dependability, authenticity, and confirmability. These standards compare to the ideas of legitimacy and unwavering quality in quantitative examination (Bhandari, 2022). To improve trustworthiness, researchers can utilise different procedures, for example, triangulation, part checking, peer survey, review trail, etc.
[bookmark: _Toc181209006]Credibility

[bookmark: _Hlk142767927]In research, credibility measures the degree of confidence in the findings, grounded on the scholars’ competence, methodology and data analysis (Kelp & Simion, 2023). This essentially means, what evidence supports the validity and accuracy of your findings? (Shona, 2021). For this study I have utilised triangulation to demonstrate the validity of the research study’s findings.
[bookmark: _Toc181209007]Transferability 

Transferability assesses the relevance and applicability of research results to various environments, populations, or situations sharing similar traits. (Kelp & Simion, 2023; Bhandari, 2022). For this study, thick description was utilised to indicate the way that the research study's findings were relevant to different settings, conditions, and circumstances.
[bookmark: _Toc181209008]Confirmability

Confirmability assesses the impartiality of research discoveries, guaranteeing that findings are based in data, rather than the researcher’s individual perspectives, expectations, or predispositions (Mohamed et al., 2020; Bhandari, 2022). Toguarantee the fidelity of participant responses, the study executed a preliminary review trial  details each stage of data analysis that was undertaken to provide rationale for the decisions made.
[bookmark: _Toc181209009]Dependability

Dependability evaluates the stability and consistency of research results, demonstrating that they are reliable and repeatable (Kelp & Simion, 2023). This study provides adequate data from my research report to do so and get comparable discoveries. 
[bookmark: _Toc181209010]Authenticity 

Authenticity refers to how the researcher captures the various viewpoints and values of participants in their study and encourages change across participants and frameworks during their examination (Mohamed et al, 2020). Both trustworthiness and authenticity contain models that assist a researcher with checking the meticulousness with which the outcomes were obtained. In this study I ensured authenticity by presenting the data in a fair manner and portrayed the values of the participants and viewpoints using the face-to -face interview to pick up on subtilities.
[bookmark: _Toc181209011]Definition of Terms 

[bookmark: _Toc181209012]Education stakeholders 

Education stakeholders, according to Partreek (2023), are individuals or groups with an interest in the educational system. They can have an impact on the educational system or be affected by it. Parents, students, teachers, administrators, school boards, members of the community, business leaders, and representatives of the government are all examples of stakeholders. This study will focus on parents as the stakeholders in education.
[bookmark: _Toc181209013]Parental support

Parental support is a comprehensive concept that includes various home-based factors that contribute to children's scholastic aspirations and excellence, such as parental expectations, communication styles, school participation, teacher interactions, and household rules that promote academic achievement (Megwe, 2023).
[bookmark: _Toc181209014]Academic performance 

Achievement is an extent to which learners, teachers, or educational institutions have met their short- and long-term learning targets (Deysolong, 2023). Academic achievement is measured by attaining qualifications, school reports bachelor's degrees, and school diplomas (Cui et al., 2023).
[bookmark: _Toc181209015]Secondary school 

A secondary school, also known as a high school, provides education to learners at a secondary level, including lower (ages 11 to 14) and higher secondary education (ages 14 to 18), and typically operates within a designated facility (DBE, 2012). 
Division of chapters

The structure of the study is shown below.
Chapter 1: Research proposal
The study was introduced in this chapter. This chapter covered the following topics: The study's background, problem statement, motivation/rationale, research questions and objectives, significance of the study, and concept clarification.
Chapter 2:  Literature review
 This chapter concentrates on the extensive body of research on the parental support in enhancing the academic performance of grade 9 learners. The chapter also emphasises the positive effects and advantages of parental support in enhancing learners' academic performance, as well as the techniques schools can utilise to involve parents.
Chapter 3: Research design and methodology
This chapter provides the research design and methodology procedures that is used in this study. The phenomenology design contributed with responding to research questions. The qualitative method used is discussed. This chapter also discusses the study's trustworthiness and ethical considerations.
Chapter 4: Data presentation, analysis, and discussion
The section gives a significant conversation of the review discoveries on parental support in enhancing the academic performance of grade 9 learners in a secondary school. The study's data analysis, presentation, and interpretation are the primary focusses.
Chapter 5: Limitations, recommendations, and conclusion
In this chapter, the general discoveries, the study's limitations, recommendations, and overall summary of the study are provided. 
[bookmark: _Toc181209016]Summary of the Chapter
The motivation behind this study is the lack of parental support at a secondary school that impacts the academic performance of learners. A brief explanation of terms is provided, as well as a breakdown summary of the chapters to follow. This first chapter was an introduction to the study. The second chapter is based on integration of literature and the theoretical framework.


[bookmark: _Toc181209017][bookmark: _Hlk179464873]CHAPTER 2: LITERATURE AND THEORETICAL FRAMEWORK
[bookmark: _Toc181209018]Introduction 

Paul et al. (2023) refers to literature review as a critical assessment of the writings that recognised academics and researchers have produced on a particular subject. Literature reviews are secondary sources that synthesise existing research, providing an overview of current knowledge without presenting or experimental findings. It is therefore analytical in character rather than descriptive (Paul et al., 2023). According to Munje & Mncube (2018) learners’ academic achievement is significantly impacted by parental support. However, in South African township secondary schools there is a challenge as parents are disengaged in their children’s academics which could be attributed to the fact that they lack sufficient grasp on the significance of their involvement in their children academics (Hill, 2022). This lack of parental support is worrisome; therefore, this study aims to investigate the role of parents in supporting their children in academic output, the challenges that are faced by parents that prevent them from supporting their children, and to discover the strategies that parents could use to enhance the academic performance of grade 9 learners in secondary schools. 
Many recent studies such as Gan & Bilige, (2019); Llego, (2022), and Hill, (2022) have focussed on how parental support enhances the academic performance of learners while there has been much focus on the criticality of parental support in schools in general, few researchers have taken the importance of parental support t in enhancing academic performance of grade 9 secondary school learners into consideration (Artzi & Greenbank, 2023; Mbhiza & Nkambule, 2023)
In this chapter, I synthesise relevant studies on parental support, presenting the theoretical framework by Hoover-Dempsey et al. (2005), followed by a critical analysis of research studies related to the problem statement and research questions, and conclude with a wrap-up. 
[bookmark: _Toc181209019]Conceptualising Parental Support

[bookmark: _Hlk166340713]According to Cui et al. (2023) parental support is the manner parents participate in their children’s academics and life experiences to enhance their academic performance. Mbhiza and Nkambule (2023) similarly claim that parental support consists of parents’ active participation in their children’s education and school activities. These activities include parents assisting their children to complete homework, participating in school activities and offer emotional support. Megwe (2023) explains that parental support involves the activities that parents and children participate in at home and at school activities to improve the educational outcomes of the child.
Based on the above definitions, parental support can be summarised as supporting children academics, by participating in school activities and involves incorporating school culture at home (Megwe, 2023; Mbhiza & Nkambule, 2023; Cui et al., 2023).
[bookmark: _Toc181209020]Categories of Parental Support

[bookmark: _Toc181209021]Home-based parental support

[bookmark: _Hlk166338952]According to the study conducted by Llego (2022), parental support in home education refers to the provision of resources and guidance that facilitate informal learning related to school curriculum occurring within the home environment. This includes parents helping their children with school-related tasks such as homework, their reactions to their children's academic performance (e.g., test scores), parent-child communication on school-related topics, and the provision of a supportive learning environment (Gan & Bilige, 2019). A review of the literature undertaken by Gan and BIlige (2019), found that home based parental support is not restricted to helping children with homework or study for the test, but it involves communicating about emotions, behaviours, and interest in family/school tasks, reading with children and discussing television programmes. 
[bookmark: _Hlk163495603][bookmark: _Hlk166342866]The study conducted by Whitaker (2019) Hoover-Dempsey model of parental involvement stresses the importance of instruction, modelling, reinforcement and encouragement as crucial to support learners’ academics. Parents that are actively participating in their child's education show that education is important and worthy of their time and attention (DBE, 2016). Children can be enthused by their parents, who can help them grasp the crucial value lesson that learning can be rewarding and pleasurable, and that it is well worth the effort (Gan & Bilige, 2019). Parental attention, engagement, and praise for well-behaved and performance-driven conduct encourages their children to maintain the work ethic and pursue greater opportunities for achievement (DBE, 2016).
A parent's ability to set a good example for their child helps the child achieve academic success (DBE, 2016), as children often behave the same way that their parents do. For instance, if parents are positive and supportive when it comes to education, the children will grow up valuing education. Therefore, even the morals that learners adopt from home help shape their academic success at school (Hill, 2022). Parents should set a good example at home as the children's attitudes and academic achievements are shaped by their parents' favourable attitudes towards learning.
Researchers emphasise that parental support plays a vital role in promoting a positive attitude in regarding their academic performance. This support begins at home, where parents create a nurturing environment, engaging learning experiences, and a constructive mindset towards education. Studies consistently show that parental involvement significantly improves academic outcomes. Moreover, literature suggests that parental support is most effective when educators and parents collaborate as partners, fostering a cohesive and supportive learning environment (Đurišić & Bunijevac, 2017; Gan & Bilige, 2019;). In the previous study that was conducted by other researchers (Gan & Bilige, 2019; Hill, 2022; DBE, 2016; Whitaker, 2019) is explicit on how parents can support their children at home, however the life context variables such as psychosocial issues that prevent the parents to be fully involved are not stressed enough.
[bookmark: _Toc181209022]School based parental support 

[bookmark: _Hlk166343082]The term ‘school-based parental support’ describes how parents get involved in a host of school-related activities to promote a positive attitude towards their children’s education (PISA, 2018). Studies indicate that parental support yields numerous advantages, including decreased absenteeism, improved behaviour, and elevated academic performance among students (Brew et al., 2021; Llego, 2022; DBE, 2016). Educating parents about parental support, coming up with all-around activities, and giving them the chance to get involved in school governance are some tactics that can encourage fruitful parent engagement in schools (Brew et al., 2021).
There are diverse range of options available for parents to participate in their children's education. Here are some examples of how parents can participate in school governance at the school level: 
· [bookmark: _Hlk166343462]Parents can join the school board, attend parent-teacher conferences, or take part in parent-teacher associations (Brew et al., 2021). This can assist parents in giving feedback to school officials and staying updated about policies and decisions made by the school. Parental attendance at school events is encouraged. This includes plays, concerts, and sports events (Hill, 2022). In addition to supporting their children' interests, this can help parents build relationships with the teachers and peers of their children.
· [bookmark: _Hlk166343761][bookmark: _Hlk167868368]Communication is a salient factor in encouraging parental involvement. Parent-teacher conferences, emails, and phone calls and notes penned are some means that parents can communicate with the teachers of their children (Llego, 2022). This can assist parents in monitoring their children's academic performance and collaborating with educators to resolve any child related issues (Llego, 2022). Constant communication is important, especially traumatic events within the familial and social circle which would affect a child’s emotional status and subsequently their performance at school (Brew et al., 2021). When parents and children communicate, it should be a two-way process in which they exchange information by writing, talking, or utilising a shared set of signals or behaviours, which will encourage positive relationship and openness. Allowing television and other electronic devices to consume a greater portion of a child's time than genuine family time is a good idea (Brew et al., 2021).  However not all parents understand the value of interaction and emotional support to enhance the academic performance of their children.
Throughout the literature there is steady evidence that parental support for secondary school learners does not only take place at schools but at home too, and that school culture must incorporate home culture for a successful parental involvement (Hill, 2022; Llego, 2022; Brew et al., 2021). 
[bookmark: _Toc181209023]Significance of Parental Support

[bookmark: _Hlk162551413][bookmark: _Hlk163496177]When schools work closely with parents, the learners tend to succeed not only at school but throughout their lives (Mbhiza and Nkambule, 2023). Therefore, it is of import for schools to work closely with parents for the academic success of the learners. Parent–learner contact advances a more noteworthy fulfilment in relationship with parents. According to Artzi and Greenbank (2023) Students whose parents participate in school activities tend to do better academically and are less likely to express themselves violently. Additionally, parents who actively participate in their children's education set a personal example of action and participation, thereby reiterating to their children the significance of giving back to the community. Artzi and Greenbank, (2023) also found a marked correlation between parents' aspirations of their children's academic success and their level of interaction with the school's teaching personnel. 
Parental participation benefits both the teachers and the school (Llego, 2022). Parents that are involved can help teachers plan their lessons and interventions, as well as help them get the necessary information to reduce teacher burnout (Hill, 2022). When parents are involved, it is easy for teachers to understand the causes of a learner’s behaviour, academic performance, and the type of the learner they are dealing with, due to the information that is constantly provided by the parent (Llego, 2022). For example, if the learner starts showing violent behaviour in class and parents provide the information that the learner has just lost the other parent, it allows the teacher to understand that the learner is not disrespectful but he or she is going through a traumatic phase and be supportive. Hill (2022) argues that parental support is crucial but that too much support to high school learner’s academics can result in a decrease in intrinsic motivation and more reliability on extrinsic motivation. Therefore, parents must provide support that is commensurate to the child’s developmental stage, the support that is effective for the primary learner will not be effective for a secondary school learner (Hill, 2022).
[bookmark: _Toc181209024]Academic and emotional support 

[bookmark: _Hlk167717198][bookmark: _Hlk162441202]According to Deysolong (2023), Parental support is not only referring to helping children with schoolwork, but it also entails supporting your child emotionally, encouraging the child to do well, discipline and teaching the child accountability. Parent engagement has critical impact a child's education when they provide academic support at home (Deysolong, 2023). They participate in conversations about school subjects, help with homework, and keep track on their child's academic progress. learners' comprehension is strengthened, important ideas are reaffirmed, and learning gaps are filled because of active support of parents (Hill, 2022). According to the DBE (2016), parental involvement can arouse curiosity and promote diligence by demonstrating the value and rewards of education. Parental engagement rents inspire their children to succeed by being attentive, demonstrating interest, and applauding excellent work (DBE, 2016). It has been proven throughout the literature that the academic support parents give to their children results in improved academic performance in schools. However financial support that parents offer to their children during their academics is not mentioned in most literature which plays a prodigious role in providing necessities that will improve the child’s academic performance. 
According to Deysolong (2023), children who have supportive parents do better academically. Parents can improve attendance, grades, and test scores by monitoring their children's academic progress, providing resources, and encouraging them to study (Deysolong, 2023). Better study habits, more drive, and a higher chance of pursuing further education are all associated with supportive parents. Parent involvement contributes subliminally to a child’s perception of education when parents show them the importance of education, and inspire them to achieve, through their own actions (DBE, 2016). They ought to be attentive, empathetic, and supportive of commendable work. Positive results need role modelling, and parents need to continuously instil good attitude to learning.
A parent's support in their child's education is essential to their motivation and mental health (Deysolong, 2023). Consistent connection with educators and involvement in parent-teacher conferences cultivates optimism, increases self-assurance, and motivates persistence. Cui etal., (2023) indicate that parents who encourage and guide their children through life's challenges instead of just keeping an eye on them are have a higher probability of seeing improvements in their academic achievement. Parents need to identify their children’s strengths and weaknesses so that they encourage their children to improve on their weaknesses and continue to excel on their strengths (DBE, 2016
 Throughout the literature it is proven that motivation and emotional support is vital to improve the academic outcomes of learners as a healthy mind, results in enhanced academic performance (Dysolong, 2023; Cui et al., 2013; DBE, 2016). In most township communities, parents do motivate their children to be better individuals but it tends to be difficult for these children to comprehend or make sense of what their parents are saying as most of them did not complete school and yet they are role models to their children. The future research should address how parents from low-socioeconomic status offer effective motivation to their children.
[bookmark: _Hlk180310312]Parental support in a child's education promotes student ownership, discipline, and an organised atmosphere (Deysolong, 2023). Parents inculcate life skills such as time management, organisation, and responsibility by setting expectations, offering advice, and monitoring their children's developmental trajectory. According to Obradović et al., (2021) parents can encourage their children to take control of their learning by encouraging them to do their homework without being reminded, thereby developing independence, and taking accountability for their academics. Obradović et al., (2021) further mentions that parents can promote accountability by creating the home environment where children can feel trusted and respected. The literature proves that academic support does not only improve academic performance, but it also raises children into better adults who take accountability for their actions (Deysolong, 2023; Obradović et al., 2021).
[bookmark: _Toc181209025]Bridging the gap between home and school context.

Parental support helps children have a seamless learning experience by bridging the gaps between the home and school contexts (Deysolong, 2023). Coordinating efforts to foster social and intellectual development is much easier when parents and teachers communicate on a regular basis. Learners may flourish in such an educational environment since it is nurturing. Obradović et al., (2021) is emphatic that supportive families are more crucial than ever Hence establishing a solid connection across household and academic school settings is significant for the academic achievement of the child. 
For parents/guardians/caregivers to give the assistance at home that is required for greater success and learner accomplishment, they must feel that the educators are supporting them (Obradović et al., 2021; DBE, 2016). In addition to being essential to each learner's achievement, providing the right assistance for their families also helps win families over to the idea of student accountability (Obradović et al., 2021). Literature serves as evidence that parents cannot fully support learners’ academics without working in partnership with the teacher (Obradović et al., 2021). However, bridging the gaps between school and home environment is not an easy task unless certain aspects, such as culture, beliefs, discipline, and values, become common both at home and at school.
[bookmark: _Toc181209026]Barriers to Parental Support

[bookmark: _Toc181209027]The impact of socioeconomic status on parental support

Williams-Johnson and Gonzalaz-DeHass (2022) clearly state that parental support is very important to intensify learners’ academic achievement in schools, however in most disadvantaged communities there is a lack of parental support because of socioeconomic issues. The study conducted by Megwe (2023) confirms that learners from constrained socioeconomic backgrounds experience minimum parental involvement. Throughout the study there is consistent evidence that parents from impoverished socioeconomic backgrounds are not avoiding the involvement in their children academics, but their involvement is hindered by certain factors such as illiteracy, limited time availability due to long working hours, low-income jobs and inequalities in the society (Megwe, 2023).However, in this progressive era where there are intervention classes in schools, parents can just check on their children’s academic progress and raise their concerns with the teacher so that  extra classes may be offered to assist the child (Deysolong, 2023). Checking on the child’s academic advancement and offering emotional support is vital to enhance the academic performance of learners (Hill, 2022).  
[bookmark: _Hlk162366980][bookmark: _Hlk166345293]Mijlof, Roman and Edna (2020) found that in places of extreme poverty, parenting styles can have an effect on children's academic attainment since, poverty is associated with a lack of warmth and responsiveness in social relationships. Mijlof, Roman and Edna, (2020), further argue that if African American moms are subjected to socio-demographic risk factors, they could become more controlling and invasive. Due to a lack of resources, poor rural families find it difficult to adopt supportive parenting techniques (Megwe, 2023). In Western nations, more maternal sensitivity is linked to improved academic achievement (Mijlof, Roman & Edna, 2020). 
[bookmark: _Hlk163491216][bookmark: _Hlk162369652][bookmark: _Hlk163491169]Economic limitations can have adverse effect on healthy parenting and the development of children, especially in developing nations. Several studies have focussed on the negative impact of low- socioeconomic status that hinder the scholarly achievement of learners at schools (Megwe, 2023; Hill, 2022; Williams-Johnson & Gonzalaz-DeHass, 2020). While a systematic review by Munir et al, (2023) confirmed that there is robust connection between socioeconomic status (SES) and academic performance of learners in schools. According to Kantova (2024) ethnicity, neighbourhood, and low-income households are linked to high school dropout rates. While 87% of students from high- or middle-class families graduate from high school on time, only 72% of students from low-income homes do so (Kantova, 2024). According to Megwe, (2023); Hill, (2022) and Williams-Johnson and Gonzalaz-DeHass, (2020) there is a correlation exists between parents' educational attainment and their children's graduation. 
[bookmark: _Hlk163338661]Throughout the literature there has been consistent evidence that parents experiencing low-SES tend to have challenges to support their learners’ academics but parents from upper echelons of society tend to thrive in parental support (Megwe, 2023; Hill, 2022; Williams-Johnson & Gonzalaz-DeHass, 2020). However, the parents with elevated social position usually outsource resources to help their children to do well in their academics, but they do not always directly assist learners with schoolwork due to limited time availability (Munir et al., 2023). In homes of low SESs, parents tend to have many children who demand their support, making it almost unable to offer appropriate support to their children (Oranga et al., 2022).
[bookmark: _Toc181209028]Teachers’ attitude towards parents

[bookmark: _Hlk163490357][bookmark: _Hlk166414205]According to Oranga et al., (2022) teachers' negative attitudes towards parents, dismissing parental observations, conflicts between school management, lack of funds, unresolved emotions, and lack of in-service training of teachers on parental involvement can hinder parental involvement. Despite the far-reaching implications of parents in learners' success, pre-service teachers often receive little training for involving and engaging parents, justifying the need for continuous training (Oranga et al., 2022). According to the study conducted by Mbhiza and Nkambule (2022), if parents and teachers can work together, they will make a make a considerable difference to the child’s academic achievements. However, teachers lack the knowledge needed to interact with parents in an effective manner, especially if the parents are not from the community where they teach (Oranga et al., (2022)
Parental support is prevented in some classrooms or schools because some teachers still see parents as an external body and some teachers and/or administration may feel that parental support threatens their professional status (Govender, 2021). Some educators do not even greet parents when they see them seated at the administration office to enquire or see the principal (Oranga et al., (2022). This shows how parents are barely valued and undermined by teachers due to their lower level of education, as a result parents become afraid to associate or create a relationship with educators (Govender, 2021). Hence, parents feel a sense of powerlessness, dissatisfaction, and underestimation from educators and the schooling system (Govender, 2021).  Artzi and Greenbank, (2023) argue that in most cases teachers have a favourable attitude towards parents as they are mostly available to provide learner behavioural and academic report to parents, but parents are the ones who are non-cooperative as they perceive the school invitations as unnecessary.
Anastasiou and Papagianni, (2020) suggest that the nation's economic issues, which are characterised by an increase in teacher retirements, larger classrooms, and a concurrent diminishment of seasonally employed teachers in the teaching workforce, may have hampered efforts to improve parent-school collaboration and communication. In these circumstances, educators might have an increased workload, less time for parent-teacher collaboration, and little financing, which could partially result in the establishment of a parallel educational system (Govender, 2021) In my personal experience, teachers were always willing to work with parents in improving learner performance, however parents showed no or minimal interest, resulting in some teachers developing a negative attitude towards parental support over time and they now barely involve parents in enhancing the learner’s academics performance.                                 
[bookmark: _Toc181209029]The impact of cultural beliefs on parental support

[bookmark: _Hlk162367257]A significant element that impacts learners' academic attainment is the learner's cultural background (Williams-Johnson & Gonzalaz-DeHass, 2020). There exists a clear disconnection towards ethnographic insight and activities among parents to contribute towards parental involvement. Hill (2022) agrees that culture and belief play a vital role in influencing parental involvement. Hill (2022), moreover states that parents from Chinese backgrounds are least interested in forming school and parent partnerships because they believe that the education system is not aligned with their values, culture, and beliefs. Kim and Brand (2023) argue that not all cultural beliefs influence parental support towards the academic performance of learners. Some African cultures discourage female children from excelling in academics because it is still believed that a girl child is supposed to get married and be taken care of by a man, hence parents of girl children do not see education as a necessity (Richards, 2020). This cultural belief in South Africa is influenced by the inequalities that were perpetuated by the apartheid era (Richards, 2020). However, every culture is unique and determines the customs, values, attitudes, and behaviours of the people that belong to it. This implies that standards in one culture might be very different and may be unacceptable in another. Therefore, not all cultural beliefs discourage parental support in enhancing the academic performance of learners.   
[bookmark: _Toc181209030]Lack of policies to implement parental support in schools.

According to Govender (2021) for parental support to be effective it must be guided by a policy document. Policies are used to oversee and govern decisions, behaviours, and daily operations in schools. Policy on parental involvement need to be developed and implemented to effect   information to flow easily and effectively between parents and schools to sustain a good relationship for the benefit of the learner’s academic performance (Marschall & Shah, 2020). The effective school policies on parental support will encourage collaboration and ensure inclusion practices are implemented in schools (Govender, 2021). The authors Marschall and Shah, (2020). argue that culture and ethnicity has a profound effectin developing effective parental support policies in schools. Co-ethnic principals who share an ethnicity (co-ethnic) with learners and parents are able to develop more effective parental support policies than principals who do not (Marschall & Shah, 2020). 
Govender’s (2021), investigations discovered that many schools do not have a written document that guides how parental support must be facilitated. Myende and Nhlumayo (2020) support the claim by deliberating that lack of parental involvement is caused by the absence of parental involvement at schools, as schools invest less in parental involvement mechanisms. Govender (2021), contends that there are not nationally developed policies on parental support, and schools are usually expected to develop such policies. For guarantee effective implementation of parental support policies, the school will need to create partnership with parents and communities to receive enough support in successfully implementing this policy (Govender, 2021).
[bookmark: _Toc181209031]Lack of transportation to attend parents’ meetings.

According to Govender (2021) Most parents take their children to schools that are very far from their homes because they are seeking a better-quality education option. As a result, they struggle to attend the school meetings and honour teacher invitations because they do not have access to transportation to reach the schools. Low-income families find it onerous to afford transportation to attend to the school events, at times adverse weather conditions are at play (Posey-Maddox & Haley-Lock, 2020). The high cost of travelling and long distances to schools’ act as a hindrance to parental support in school related activities (Govender, 2021)
[bookmark: _Toc181209032]Working conditions of parents.

According to the study conducted by Govender (2021) working conditions of parents also tend to prevent them from participating in school activities that contribute to the academic performance of the learners. Parents of diminished incomes tend to do informal jobs that demand their physical strength (Oranga et al., 2022), which take much of their time and energy and rest seems a better option than attending a school meeting or assist their children with schoolwork (Govender, 2021; Oranga et al. 2022). The parents’ working conditions do not permit them to take days off and they do not have freedom of choosing their leave days, therefore they struggle to attend meetings and a learner’s extra curriculum activities (Oranga et al., 2022). Most parents arise early, often while the children are sleeping and they return late when the children are already in bed, making it laborious for them to engage in school related activities and observe their children’s progress (Posey-Maddox & Haley-Lock, 2020).
[bookmark: _Toc181209033]Strategies to Enhance Parental Support.

[bookmark: _Toc181209034]School meetings

Annual General Meeting (AGM)

The AGMs are held annually in September or October, involving parents in discussions on key topics such as fiscal matters, school fees, uniforms, and teaching languages (DBE, 2016). These meetings are crucial for assessing the past year's budget and setting goals for the coming year, allowing parents to acquire additional knowledge about the school's accomplishments and shortcomings, and share opinions with the school community (Auzepy et al., 2022). Being open to the parents regarding the finances of the school will promote building of trust and transparency, resulting in an improved relationship between the school and parents (DBE, 2016).
Parent-teacher meetings 

Parent meetings at schools every quarter provide parents with an opportunity to discuss their children's academic performance, homework habits, social skills, and classroom conduct (DBE, 2016). Teacher-parent meetings encourage collaboration between teachers and parents to support the child’s academic progress (Westergard & Munthe, 2023). Parents can plan their support and encouragement using the teacher's responses, but it is not recommended to enter a class during instruction. Parents should schedule formal meetings with their child's teacher throughout the term, as schools typically provide year plans with accessible times for discussion relating to their child's performance (DBE, 2016). Parents are encouraged to schedule meetings outside school instruction times. According to Westergard and Munthe (2023), communication with parents is a critical facet of a teacher’s work, since teachers need to constantly update parents about the learner’s behaviour and performance and work with parents to find solutions that will improve the learner’s academic performance. Teacher parent’s meetings must not only discuss academics, but it must discuss everything that affect the learner’s well-being, such as misbehaviour and emotional stress experienced by the learners (Quan-Baffour, 2019).
School Governing Body (SGB) 

To encourage democracy and sound governance, parents are given the opportunity to choose a new SGB every three years (DBE, 2016). This platform gives parents a way to lend a hand and offer their expertise to the school. Joining other parents in SGB subcommittees creates a pool of potential future leaders in the school's administration. Parents who have volunteered at the school and appreciate the value of parental involvement in their children's achievement might be potential members of the SGB.
[bookmark: _Hlk167214281]The notion of the SGB emerged in South Africa after apartheid with the realisation that communities and parents had a responsibility and say in how to educate their children in accordance with the constitution (SASA, 1996). To guarantee optimal educational outcomes for children it is essential that all stakeholders be involved in the institution. (Quan-Baffour, 2019). The South African Schools' Act (1996) was passed, acknowledging the role that parents and the larger community play in education, in a democracy. Under the Act (SASA, 1996), parents make up most of the democratically chosen school governing council that oversees each public school. Unlike the former political regime, which had undemocratic school committees in charge of black (includes Indian, coloured and other denominations – not white) community schools, the SGB is a new democratic effort by the government to guarantee parents' active participation in their children's education (Quan-Baffour, 2019). Parents are provided with power to participate and make decisions through the SGB, however those parents from poorer communities do not have the means and time to participate in SGB related activities (Davids, 2022), as most of these parents have protracted working hours and they do not have reliable transportation to get to the meetings on time.
[bookmark: _Toc181209035]Creating a welcoming school environment.

[bookmark: _Hlk167217052]According to Gedfie et al. (2021) establishing a friendly school atmosphere can improve parental support in children's education with favourable attitudes of principals and teachers. It is the responsibility of principals and teachers to make parents feel comfortable when visiting the school. When school administrators and instructors failed to recognise the contributions that parents of children with disabilities played, they adopted a hostile and unwelcoming attitude (Gedfie et al., 2021). The results suggested that if schools were to have a welcoming attitude towards parents and their children's educational needs, parents of disabled children would be open to participating in school discussions on educational issues. Warm receptions correlate with first impressions, social-emotional characteristics, and school climate variables when parents visit the school for the first time (Siegel et al., 2019). 
Studies have indicated that first perceptions of establishments are significant and might bear long-term consequences (Gedfie et al., 2021 & Siegel et al., 2019). An individual's dedication to the institution and performance might be impacted by their institutional image, according to research done on university-level students. The decision to stay or leave the school might also be influenced by these two considerations. There is a greater likelihood of p becoming involved and taking an active part in their children's educational experience and growth when they feel connected, trusted, and respected by the school personnel (Gedfie et al., 2021). Open lines of communication and working cohesively with parents is essential to preserving the bond between the home and the institution (Siegel et al., 2019). This includes sharing information about their child and updating them on school events.
[bookmark: _Toc181209036]Education awareness campaigns on parental support

Parental support is significant for the children academic success, however there are parents who lack knowledge about the importance of their support roles (Szakos et al., 2021). An awareness campaign is one of the important strategies to inform parents about the significancy of education and raise awareness of the significancy of their support for the academic success of their children (Chillers & Chinyamurindi, 2020). In these campaigns the issues that are faced by schools such as bullying, learning barriers, drug abuse, teenage pregnancy and lack of parental support can be discussed to show parents that they are part of the school community, and they are important stakeholders that can help the school be a better learning community (Sullivan et al., 2021). Schools can do parental support campaigns every term to show the parents how serious and effective parental support is for the academic performance of their children. During these campaigns the school can invite their former students who have completed their tertiary qualifications and those who have successful businesses to testify about the importance of parental support.
[bookmark: _Toc181209037]Theoretical Framework

[bookmark: _Hlk163577803][bookmark: _Hlk163578109][bookmark: _Hlk163580099]This study is underpinned by Hoover-Dempsey et al’s. (2005) model of parental involvement. Hoover-Dempsey et al. (2005) proposed the five levels of parental involvement in education. These are (discussed in detail in section 1.8.1) and illustrated in the table below. This model suggests that parental involvement begins with family’s willingness to be involved in their children’s academic performance (Whitaker, 2019). 
[image: ]
[bookmark: _Toc180757751][bookmark: _Hlk180353756][bookmark: _Hlk163669975]Figure 2.1: Hoover-Dempsey et al’s. (2005) model of parent involvement.

[bookmark: _Toc181209038][bookmark: _Hlk163577883]Level 1: Personal motivators, parent’s perceptions of invitations to be involved and life context variables

According to Hoover-Dempsey et al.’s. (2005) model, the first level of parental involvement is personal motivators, parent’s perception of invitations to be involved and life context variables. To understand the reasoning behind parental involvement behaviours, educators can find level 1 of the model to be the most instructive (Whitaker, 2019). This level describes the personal, contextual, and life context motivators for involvement.
Personal motivators

[bookmark: _Hlk163585895][bookmark: _Hlk163585247][bookmark: _Hlk163584733]The cognitive aspect of participation in decision-making includes the development of parental roles for engagement and self-efficacy in promoting children's academic success (Whitaker, 2019). The idea of role creation for engagement refers to expectations around parental involvement in their children's education. Believing in one’s capabilities and having faith in oneself to succeed is self-efficacy. The parents who have a higher level of parental self-efficacy (PSE) are likely to handle their children’s behaviour and continue to thrive positively in their parenting role (Glatz et al., 2023 & Buchanan, 2022). The study conducted by Glatz et al., (2023) reveal that greater PSE results to increased level of positive parenting, which includes mindful parenting with the aim of cultivating the skills and talents of children. The findings show that a dysfunctional family is negatively associated with PSE especially in parents who are raising adolescents (Glatz et al., 2023).
[bookmark: _Hlk163584627]The views expressed by Susan et al. (2016) bring to light that working-class parents no longer believe that acquiring an education will help them secure steady jobs and a secure financial future. Additionally, there is evidence of widening socioeconomic disparities in the level of support parents can provide for their children. Higher SES mothers are more likely to keep an eye on their schoolwork and be aware of classroom events, and they also seem to feel more efficacious than lower SES mothers (Susan et al., 2016). It is well-research has consistently shown that learners from lower SES backgrounds tend to face more challenges in terms of academic motivation and performance compared to their peers in higher SES backgrounds (Glatz et al., 2023). It is evident that PSE is largely affected by SES, it is therefore important to deal with socioeconomic issues to enhance parental support in learner academics.
Contextual motivators 

The most important factors influencing families' support in their children's education are the invitations they receive to do so (Whitaker, 2019). Invitations to participate might communicate that family participation is respected and encouraged, particularly for families who may not consider themselves to be significant contributors to their children's education. The perception of parental control over their children's education can be reinforced when parents participate in school decision-making (DBE, 2016). Since parents will be collaborating closely with the school to improve student achievement, the school may also benefit from involving parents in decision-making processes.
Parent leaders and spokespeople who can maintain best practices will be developed as one of the other benefits. Three sources of invitation are identified by the model,: school, teacher, and child. School invitations generally entail discussion of school performance and assessment plans (Whitaker, 2019). Teacher invitations are usually concerning the learner’s progress, homework, and learner behaviour. Lastly invitation from the children is based on school events or asking for assistance with tasks. It is proven that sometimes parental involvement is hindered by lack of invitation, that make parents feel that their inputs in the child’s education is not important. Therefore, it is crucial for the school and teachers to extend invitations to the parents if there is something to discuss concerning the child. The study shows that effective communication between the parent and school yield best academic result for the learner (Govender, 2021).
Life context variables 

Life context variables refer to personal characteristics that affect decision-making about children's schooling which include family knowledge, abilities, time, and social capital (Whitaker, 2019). These elements have the potential to improve students' learning outcomes and opportunities, in addition to cultural norms and financial access. For educational chances, social capital which consists of both tangible and immaterial resources is essential. How effective parental participation is depends on the conditions in and around communities and schools (Megwe, 2023). Divorce, societal inequity and low-income employment are just two of the difficulties faced by parents from underprivileged families (Megwe, 2023). Even if these parents want to be involved in their children's education, they are typically unproductive because of several factors like severe time constraints, the necessity to work prolonged hours, or even a lack of education. The South African government has been introducing measures to reduce inequality through poverty alleviation, however there are still multitudes living in poverty. These challenges shift the parents focus from supporting their children’s academics to focus on the immediate need to provide for shelter, food and other necessities.
[bookmark: _Toc181209039]Level 2:  Learning mechanisms used by parents during involvement activities

[bookmark: _Hlk163941215] Learning mechanisms employed by parents during involvement activities is the second level of parental involvement according to Hoover-Dempsey et al. (2005). Learning mechanism is the ability to learn qualities from examples and to be able to generalise based on similarity in quality (Souders, 2021). The ’Invitations’ component is the main emphasis of level 2 of the Hoover-Dempsey et al. (2005) model of parental involvement. According to this level 2 model, parents can have an effect on their children’s success in school through four types of activities that include instruction, modelling, reinforcement, and encouragement (Hoover-Dempsey et al., 2005). 
1. Encouragement: Parents pushing their children to learn new things and take part in school activities (Whitaker, 2019). Offering children encouragement and emotional support to aid in the development of a growth mentality. Parents who motivate their children through rewards for obtaining good results are more likely to enhance the children’s academic performance (Hoover-Dempsey et al., 1997). Nazam Parast et al., (2023) argues that encouragement is one of the most effective motivations that can give the learners confidence to improve in their academics, therefore parents need to encourage learners through compliments when they do well and positive criticism when they are not doing well in their academics.
[bookmark: _Hlk163941155][bookmark: _Hlk164015798]2. Modelling: Parents should exemplify the values and behaviours they want them to have, such as a love of learning, diligence, and perseverance (Hoover-Dempsey et al., 1995). By modelling, parents may help children understand the significance of education. When parents check children’s academic progress regularly from their teachers, children will start regarding education as important, that is modelling good practices. Hoover-Dempsey et al.’s (2005) modelling theory suggests that children acquire knowledge of skills, through observation of their parents' behaviours. This observation involves attention, retention, and symbolic representation of the observed actions. The observed behaviours are then reproduced through imitation, enabling children to develop related skills and concepts. (Hoover-Dempsey et al., 2005). Children are especially likely to be influenced by modelling when they perceive the model as someone they admire and respect, possessing desirable skills, abilities, and qualities that they aspire to. (Whitaker, 2019).
3. Reinforcement: Reinforcement involves providing a learner with anything that makes it more likely that a skill or a behaviour will be repeated (DBE, 2021). Hoover-Dempsey et al., (2005), among other sources, alluded that reinforcement is a method by which parental involvement affects student results.  In the context of parental involvement, this means that parents’ responses to their child’s behaviour can shape the child’s future behaviours. Children’s behaviours become reinforces when it is linked to a system of rewards or praise. (Hoover-Dempsey et al., 2005). Reinforcement promotes learning insofar as it improves the possibility that the child will exhibit the same abilities, attitudes, and behaviours again (Cherry, 2022). This is especially true when the parent's participation activities involve using constructive and valued consequences in response to the child's homework behaviours. This involves parents giving their children praise and incentives for their hard work and academic success (Cherry, 2022), celebrating and acknowledging children' accomplishments to promote lifelong learning. Reinforcement serves as an encouragement to do better.
[bookmark: _Hlk163940762]4. Instruction: If parents give their children instructions to do their schoolwork or take their schoolwork seriously, children are likely to follow instructions given by their parents (Hoover-Dempsey et al., 2005). This includes parents imparting new knowledge and abilities to their children by offering extra learning chances or aiding with schoolwork (Ramington, 2024), supplying direction and encouragement to aid with the acquisition of new abilities and conceptual understanding in children. 
Parental participation activities also seem to have an impact on student results through a variety of educational exchanges, from straightforward questions to procedures meant to foster strategic thinking and problem-solving abilities (Hoover-Dempsey & Walker, 2001). Parents' instructional activities seem important to students' acquisition of the attitudes, abilities, and knowledge linked to academic performance, particularly in respect of what scholars have defined as directed or collaborative learning (Ramington, 2024). Parents who participate in collaborative learning exchange information and organise task-related procedures so that their children can learn well and take on adequate personal responsibility for their education. These teaching exercises could involve drawing the child's attention to specific task elements, breaking down the job into smaller parts as necessary, introducing new material, connecting it to related settings, or answering questions (Hoover-Dempsey & Walker, 2001).
By implementing these techniques, parents may foster a nurturing learning atmosphere in their children that inspires them to assume responsibility for educational endeavours and grow to love learning (Hoover-Dempsey & Sandler, 1997). Level 2 of the model puts a cogent emphasis on the value of instruction, modelling, encouragement, and reinforcement in promoting parental involvement.
 These strategies might appear sensible and useful but Shouders (2020I), contends that they ignore the structural obstacles that prevent real parental involvement and oversimplify the intricate dynamics of parent-child relationships The author argues that rather than promoting a sincere love of learning, encouragement and reinforcement might support a culture of reward and praise (Whitaker, 2019). Furthermore, parents' own prejudices and educational backgrounds may hinder their ability to model and instruct (Hoover-Dempsey et al., 2005). Moreover, level 2 ignores how language variety, racism, and poverty are structural variables that affect parental engagement (Whitaker, 2019). Systemic barriers may prevent parents from marginalised communities from participating in their children's education (Shouders, 2020).
In summary, while modelling, teaching, reinforcement, and encouragement could be helpful, they are not enough to foster significant parental participation, particularly for marginalised communities There is a need to address the systemic problems that prevent parental involvement rather than sticking with individualistic solutions.
[bookmark: _Toc181209040]Level 3: (Mediated by) Learners perceptions of learning mechanisms used by parents

[bookmark: _Hlk164016144]Perception is the cognitive process that allows a person to interpret and organise sensory information from the environment to create a meaningful representation of reality. (Epstein, 2018). Unless students perceive the actions of their parents, these mechanisms remain inactive. As a result, students' perceptions of how their parents use the four mechanisms (instruction, modelling, reinforcement, and encouragement) are a crucial channel through which parents' beliefs and actions are transformed into characteristics that align to academic success (Hoover-Dempsey et al., 2005). As part of this study, I looked at how learners perceive instructions, modelling, reinforcement, and encouragement from their parents. I further looked at how these perceptions affect the learners’ academic results.
Encouragement

Supporting children's participation in school activities is a key component of encouragement in families, which is frequently based on good parent-child interactions (Whitaker, 2019). Children without mental or emotional issues are raised by parents who are loving, accepting, and authoritative. It is important for the children to acknowledge their own hard work as this will encourage them to work harder (Cherry, 2022). When learners encourage themselves, this is called intrinsic motivation (Nazam Parast et al., 2023), and motivates learners who have a potential to succeed in academics (Hawthorne, 2021). Children may view their parents' high standards for their scholastic achievement and aspirations for the future as pressure or inspiration (Hoover-Dempsey et al., 2005).
Modelling 

According to Morin’s (2021) social learning theory, children learn best by watching elders, they usually imitate adults’ behaviour. Establishing daily routines for children's school-related activities, such as homework hours and library visits, is a crucial part of modelling learning behaviours (Whitaker, 2019). It may be difficult to always model good behaviour, however parents need to strive in modelling the rules and behaviour that they expect from their children (Morin, 2021). Parents can volunteer at schools through the SGB to show their children that they value education. Young children's self-perception can be bolstered by witnessing purposeful engagement in school (Whitaker, 2019). According to Badshah (2023), modelling good behaviour will develop the children into responsible and successful adults. Children's academic expectations can be influenced by the role models that adults and elder family members play (Whitaker, 2019). Hoover-Dempsey et al., (2005) alluded that children may believe that their education is influenced by the type and frequency of their interactions with their parents, including discussions about homework. 
Reinforcement

[bookmark: _Hlk164018365]Reinforcement refers to learners receiving good or positive remarks from teachers and parents as feedback (Cherry, 2023). Families use reinforcement to support their children's cognitive and behavioural development in school (Whitaker, 2019). Reinforcement includes homework assistance, tests, and other conventional types of engagement that assist students in practicing and verifying their information. Like this, more learning opportunities like visiting a library, zoo, or museum, or even just lending a younger sibling a hand with their schoolwork, can fortify neural connections in the brain, improving recall power and depth of learning. When positive reinforcement is used, children tend to repeat good behaviours (Kauffman, 2024). The need to keep on using positive reinforcement at home to make their children more confident and comfortable in their schoolwork cannot be stressed enough. The magnitude or deprivation of assistance and support parents provide their children with homework and other learning tasks can be perceived by the child (Hoover-Dempsey et al., 2005).
Instructions

[bookmark: _Hlk164016456]Children and carers engage in social interactions that involve common learning processes and ways of thinking (Whitaker, 2019). It might involve learning coaches or tutors and it could be explicit or tacit. For learners who struggle with socioemotional learning and learning difficulties, direct instruction is helpful (Whitaker, 2019). Parents need to give their children instructions that are clear in simple language, for them to understand what parents expect from them (Rimington, 2024). Give the child instructions to do their homework daily as that will end up being a habit to them, after some time they will do their homework without being instructed to. When the children cooperate, it is important to praise and encourage them, motivating them to do well in their studies (Rimington, 2024). 
 To comprehend the intricate complexities of parental support and child academic achievement, level 3of the Hoover-Dempsey and Sandler’s Model of Parental Involvement which focusses on learners' views of the learning mechanisms utilised by parents has been a significant influence. But a close look at this level reveals a number of flaws and shortcomings. Firstly, the model ignores the possibility of biases and misinterpretations and instead presumes that children's perceptions are accurate and trustworthy. Furthermore, the model does not take into consideration how parents' capacity to participate in learning mechanisms is impacted by structural impediments and systemic injustices such as policies. Furthermore, the paradigm ignores the influence of larger societal and cultural contexts on learning outcomes in favour of individualistic elements like parental participation and children's perspectives.
The model also neglects the potential for children to resist or reject their parents' involvement, particularly during adolescence. Moreover, the model's focus on academic achievement as the sole outcome of parental support ignores the complexity of children's experiences and the multiple factors that influence their well-being and development.
[bookmark: _Toc181209041]Level 4: Learners attributes conducive to achievement 

[bookmark: _Hlk164018439]Learners’ attributes conducive to achievement is closely related to self-efficacy. The term self-efficacy involves believing in one’s capabilities and having faith in oneself to succeed (Hopper, 2021). When students perceive they are capable of learning to achieve good results, they are more likely to work hard and do well in their academics (Hoover-Dempsey et al., 2005). The opposite is also true where if they think they are not capable, then they will not work hard to get good results. A learner’s goals can encourage the learner to study hard to make sure that the goal becomes a reality. According to Gill (2024), learners with high level of confidence are always looking forward to overcoming challenges as they do not want to be defeated. This confidence makes learners to do well in their academics and motivate them to be consistent (Hopper, 2021). Therefore, it is important for parents to encourage learners to believe in themselves more than anything, as this will help the children do well in their academics (Gill, 2024).
Although they are active players in the family engagement process, learners are frequently thought of as passive receivers of family involvement. If children believe that their interactions with family members are meaningful, then they will be more able to influence their learning (Whitaker, 2019). Also, children influence the effects of family participation by choosing who to ask for help with their education (Cherry, 2022). The involvement behaviours of family members have the most effect when they believe that the contacts are novel, meaningful, and consistent (Hoover-Dempsey et al., 2005). When students believe that family engagement fits these requirements, they are more likely to view the interactions as supportive, informative, reinforcing, and/or serving as an example of positive approaches to learning (Whitaker, 2019). 
The myth of learner autonomy is maintained by level 4 of the Hoover-Dempsey et al’s., (2005) Model of Parental Involvement, which focusses on students' impressions of the learning strategies employed by parents while ignoring the nuanced power dynamics at work in parent-child relationships (Whitaker, 2019). The approach ignores the ways that structural barriers and institutional inequities might limit learners' agency because it views students as active agents in their own learning (Gorski, 2016).
[bookmark: _Hlk167730212]Additionally, by ignoring the influence of social and cultural circumstances on learners' experiences, the model's concentration on learners' perceptions perpetuates a limited and individualistic view of learning (Gorski, 2016). The approach misses how racial, socioeconomic, and gender disparities can affect parents' involvement by emphasising the views of individual students (Whitaker, 2019). Furthermore, the approach undervalues the complexity of learning and growth by assuming that students can effectively perceive and articulate their own learning needs. It is possible that learners lack the language skills or metacognitive awareness necessary to appropriately express their learning demands at times (Nazam Parast et al., 2023). In summary, level 4 of the model upholds a false notion of learner agency by excluding the intricate power relationships and structural injustices that influence students' experiences.
[bookmark: _Toc181209042]Level 5: Learner achievement

The volume and scope of educational coverage that a learner becomes competent in each time, is called academic achievement (Barowski, 2021). Anyway, a leaner has accomplished short-term or long-term academic objectives in an academic setting qualifies as this (Hoover-Dempsey et al., 2005). Learners’ academic achievement is greatly influenced by parental support in schools (Deysolong, 2023). If parents are not supportive in their children’s academics, they are less likely to perform well at school. 
Academic outcomes are included in level 5 of the model, which is seen by many families, educators, and policymakers as the most crucial aspect of family engagement (Deysolong, 2023). Socioemotional learning is another noteworthy result of family interaction that is mentioned in level 5 (Whitaker, 2019). 
[bookmark: _Hlk164020903]The model pinpoints the variables influencing achievement outcomes and family participation. Teachers should value involvement at school, and parents should be involved in their children's education (Hoover-Dempsey et al., 1997). The procedure ends at level 4 if a child believes that family members are helpful. In the absence of disturbances, the model operates cyclically, and families and schools may be prompted to re-evaluate how they are promoting learners' development considering their distal learning results (Whitaker, 2019).
The model clarifies why families get involved and how that involvement impacts children to learn, but it is not as clear-cut in suggesting ways to get more families involved (Hoover-Dempsey et al., 2005). In fact, rather than coming from the viewpoint of the teachers or the school, the model is built from that of the family and the student. Therefore, the model is restricted in its ability to assist in the development of successful school or teacher practices to engage families (Deysolong, 2023). However, it can assist educators in understanding the perspectives of families towards involvement. Furthermore, the model is context-dependent (Whitaker, 2019). Many of the inferred recommendations on types of involvement, invitations to participate, and even means for participating presuppose that there is a desire for involvement in schools.
The notion that parental engagement is a major factor in determining a child's academic success is maintained by level 5 of the model, which highlights the value of parents' support in their children's academic work. First, the approach ignores the structural disparities that keep many parents from being involved in their children's education by assuming that all parents have equal access to resources and support. Moreover, the model does not take into consideration the possible drawbacks of parental participation, such as parental expectations and pressure, which can result in stress and low motivation in students (Whitaker, 2019). Furthermore, the model ignores the influence of structural elements on student accomplishment, such as teacher experience and school quality, in favour of personal factors like parental participation (Nazam Parast et al., 2023). Furthermore, the model overlooks the impact of peers, instructors, and other environmental influences on student achievement by assuming that parents have the dominant influence on their children's academic success (Gorski, 2016).
[bookmark: _Toc181209043]Summary of the Chapter
In this chapter the literature on the issue that is being investigated was reviewed. The theoretical framework was developed based on the literature. The literature clearly shows how parental support contributes to the academic attainment of learners. However, parents too, have challenges that prevent them from being involved. These challenges need to be addressed and strategies formulated and implemented that will improve parental support specifically in secondary schools in disadvantaged environments.
[bookmark: _Toc180911644][bookmark: _Toc181209044]CHAPTER 3: RESEARCH DESIGN AND METHODOLOGY
[bookmark: _Toc181209045]Introduction

In the previous chapter, the significance of parental support and the obstacles that prevent it were examined in relation to improving the academic performance of grade 9 learners in a secondary school. Moreover, methods for involving parents in their children's education were included. A theoretical framework for comprehending the elements influencing parental support for grade 9 learners in a secondary school was examined in the Hoover-Dempsey et al. (2005) model of parental involvement. To investigate how parental support can improve the academic performance of grade 9 learners in a secondary school, the current chapter outlines the research design and methods. The aim of this study was to explore the experience of parents in enhancing academic performance of grade 9 learners. The study was undertaken in a secondary school in Bronkhorstspruit in the Gauteng north district. 
The aspects of research paradigm, approach and the design, methodology, and the population, sampling, and data collection methods and analysis are covered in this chapter. It also addresses trustworthiness and ethical issues and concludes with a summary.
[bookmark: _Toc181209046]Research Paradigm 

[bookmark: _Hlk169281990]According to Keong et al., (2023) a paradigm presents a comprehensive framework of thought, encompassing beliefs, principles, ideas, and practices that shape our understanding and perception of reality. Proofed (2023), similarly defines paradigm as the system of beliefs, ideas, principles, or habits that structure the basis for a way of thinking about the world. In this manner, a research paradigm serves as a foundational framework that outlines the approach and philosophy of a research study, thereby shaping the methodology used to conduct the research (Proofed, 2023). In this study an interpretivism research paradigm was utilised. Interpretivism considers truth as a set of certain beliefs confined in a specific context (Keong et al., 2023). Interpretivists accept that reality is subjective, and its interpretation differs from person to person, shaped by individual experiences, beliefs and cultural background (Proofed, 2023). They likewise believe that every research is affected and moulded by researchers' perspectives and speculations. This paradigm is chosen for this study because the qualitative approach is used, therefore this research paradigm allowed me to interact with the participants and find out how they construct meaning out of the context. This paradigm is appropriate for this study because the aim of this study is to understand how parental support enhances the academic performance of grade 9 learners in a secondary school. This paradigm acknowledges that participants differ, and they may have different understandings of what parental support encompasses. This paradigm allowed me to learn how parents understand and interpret parental support in their children’s academics, as other parents believe that contributing to children’s financial school expenses is part of parental support while others perceive parental support as assisting your child with schoolwork.
[bookmark: _Toc181209047]Research Approach 

[bookmark: _Hlk181086081]According to Taherdoost (2022) research approach consists of procedures and plans that are involved in research that covers the progression from broad hypotheses to specific methods for gathering, analysing, and interpreting data. In qualitative research thoughts, feelings, and experiences are explored through the collection and analysis of non-numerical data, such as texts, audio, or video (Taherdoost, 2022). This approach helps identify patterns, themes and meanings, shedding light on complex issues and generating new research (Creswell & Creswell, 2022). Qualitative research entails examining non-quantitative data (involving textual, visual, and auditory data) to figure out social phenomena. It can be used to find information about an issue, problem or formulate with new research ideas. According to Govender (2021) the aim of qualitative research is to provide the interpreted understanding of the social environment of the participants of the study by learning how they make sense of their experiences, viewpoints, and social circumstances.
The qualitative research is suitable for this study because this approach focusses on how individuals view and perceive their world experiences then constructing a meaning (Tenny et al., 2022). This approach provided me, as a researcher, with greater understanding of parent’s views of their experiences in enhancing the academic performance of their children and how they perceive parental support. 

[bookmark: _Toc181209048]Research Design

According to Shona (2021) a research design is a method for responding to the exploration question utilising experimental data. Research design refers to the overall framework or strategy used to carry out a research study (Keong et al., 2023). It explains the study's goals and objectives, as well as the methodologies and procedures that will be employed for data collection and analysis. Research design is significant because it directs the whole research procedure and guarantees that the review is led in an efficient and thorough way (Tenny et al., 2022). 
In this study phenomenological design was used. Phenomenological design entails exploring into the meanings of lived experiences by the participants and how people interpret them (Creswell & Creswell, 2022). Understanding people's perspectives, feelings, and actions in specific situations is the goal of this kind of research design (Jensen, 2023). 
This design allowed allow me to understand the parents’ experiences regarding enhancing their children academics in schools. I have gained greater understanding on why parents are not involved in school related activities. It afforded me to have a closer interaction with parents through one-on-one interviews and get to understand how parents perceive their role in enhancing the academic performance of grade 9 learners in schools. Phenomenology provides better understanding about human actions and experiences (Jensen, 2023). 
[bookmark: _Toc181209049]Sampling Techniques and Size

Sampling is the group of people who will take part in the research (Shona, 2019). To draw accurate conclusions from your data, you must carefully consider how you will select a sample group. This is known as the sampling procedure.  (Shona, 2019). 
[bookmark: _Toc181209050]Purposive sampling

Purposive sampling entails the deliberate selection of participants based on the belief that they possess valuable contribution for analysis (Creswell &Creswell, 2022). This involves identifying and selecting individuals or organisations that possess specialised knowledge, expertise, or unique characteristics allowing for targeted data collection and analysis. Purposive sampling was used in this study. The criteria used to select participants for this study was that they had to be parents of grade 9 learners, who are part of SGB as well as being unemployed. their availability had to be assured, Parents for learners who are performing well, and learners who are not performing well in academics were selected. This criterion was used to check if learners who are not performing well and those who are performing well in academics do receive parental support or not. This helped to discover if parental support is really an underlying issue in learners’ academic performance. Parents of different age groups were selected. Ten parents were initially invited to participate in this study of which five were part of the SGB. Of the other five parents, two of the parents have learners who are doing well in academics and three parents have learners who are not doing well in their academics. This selection afforded be a broad base for investigating the factors that contribute to learner achievement and its correlation to parental support, as well as the type of support rendered by parents. Five parents were utilised because other parents were not available.
[bookmark: _Toc181209051]Research Site

This study explored parental support in enhancing the academic performance of grade 9 learners in a secondary school. One school was chosen for this study in Zithobeni township in Bronkhorstspruit. Zithobeni is a small township situated in the north of Bronkhorstspruit in Gauteng. It has a large population of Ndebele speaking people and it is still developing. 
[image: ]
[bookmark: _Toc180757752]Figure: 3.1: Bronkhorstspruit map

[image: ]
[bookmark: _Toc180757753]Figure 3.2: Location of Bronkhorstspruit in Gauteng
Many people are unemployed; hence it is referred as a low-income community. The school offers free tuition (no fee-paying) in quintile one. This location was chosen due to my teaching experiences of poor parental support in enhancing the academic performance of learners and it is the closest to my area of residence. Zithobeni is a small township with many who are experiencing various barriers to learning which suited my study ideally. The selected school is a quintile one school that is located at Zithobeni and has a roll of 1003 learners. The staff consists of 36 state employed members and it a section 17 school that is twinning with a quantile five school where they share resources to enhance teaching and learning. The section 17 schools are twinning neighbourhood schools that share resources to enhance academic performance of learners (DBE, 2016). There is one principal, two deputy principals, five departmental heads in the school management team and 24 Post Level 1 (PL1) teachers. The school is in an area afflicted with a high rate of unemployment, substance abuse and teenage pregnancies. The school is made up of mobile classrooms.
[bookmark: _Toc181209052]Profile of the Participants 

In the table below the profile of each participant is illustrated.
[bookmark: _Toc180757757]Table 3.1: Profile of participants
	Participant
	Age
	
	Occupation 
	Role at the school
	Pseudonym used for names of people and places 

	1
	37
	
	General worker
	Parent (former SGB member)
	A

	2
	43
	
	Unemployed
	SGB member
	B

	3
	46
	
	Unemployed
	Parent
	C

	4
	36
	
	Unemployed
	SGB member
	D

	5
	47
	
	Electrician (Municipality)
	SGB member
	E


[bookmark: _Toc181209053]Data Collection Methods

Data collection refers to the methodical gathering and recording of information observation and measurement (Shona, 2019). Collecting information enables you to gain firsthand knowledge and unique insights about your research topic, regardless of whether you are doing it for academic, administrative, or corporate purposes (Bhandari, 2022). This study incorporated qualitative research methods. Research data gathering methods include document reviews, visual data analysis and interviews (Tenny et al., 2022). Concurrent use of Interview and document analysis was used to gather data. The five parents of grade 9 learners were interviewed, and documents were analysed using grade 9 marksheets, attendance registers of grade 9 parents’ meetings and minutes of the parent meetings.
[bookmark: _Toc181209054]One-on-one interviews 

An interview is a structures dialogue between two individuals, where one person, the interviewer, asks questions and the other, interviewee, provides informative answers (Bhandari, 2022; Tenny et al., 2022). That information could be used or given to other people now or later. There are different types of interviews, which includes the structured, semi-structured and unstructured (Bhandari, 2022). In this study semi-structured interviews were used to collect data. This interview type uses a thematic outline to guide questioning, while still allowing for spontaneous and probing follow-ups.  Semi-structured interviews are a type of data collection technique that depends on asking questions within a predefined theme framework (George & Merkus, 2022). 
In research, semi-structured interviews are frequently subjective in nature (Tenny, 2022). The research interviews were conducted with three parents of learners who are not performing well and two parents of learners who are performing well in academics. The interview questions were formulated before the actual interview, and they were formulated using the research questions. Informed consent included optional interview withdrawal. The interviews took place at a school in Zithobeni township and it took 20-30 minute for each interview. After being granted permission by the principal, the interviews were conducted in a classroom as there was enough space and furniture l. The learners were not in the classroom during the interviews. The interviews were conducted over five consecutive days. A notebook and cell phone were used to record information.
[bookmark: _Toc181209055]Documents analysis

Document analysis is a systematic examination and assessment of both physical and digital documents (Lumivero, 2023). The document analysis approach like other qualitative research methodologies, entails scrutinising and interpreting data to reveal significance, acquire comprehension and reach a conclusion. The attendance registers, meeting invitations and minutes of parent’s meetings were requested to check the rate of attendance and apologies received from parents who did not attend meetings. The meeting invitation letter was requested to ascertain if parents received the invitation for meetings on time. The reason for analysing the attendance registers was to check if parents of grade 9 learners do attend meetings when they are invited, providing an insight on the support parents give to their children’s academics. The grade 9 EMS marksheets for term one 2024 was also requested and scrutinised to check the correlation between academic performance and parent support. In the attendance register the number of parents who attend meetings was checked and calculated against the rate of absenteeism. 
[bookmark: _Toc181209056]Data Analysis

In research, data analysis is the process of turning raw data into meaningful insights that help answer questions or achieve goals (Dudovskiy, 2022). According to Anfara (2020) the identification, examination, and interpretation of data patterns and themes, as well as the determination of how these patterns and themes contribute to answering the research questions at hand, are all components of qualitative data analysis. Qualitative research and diagnostic data analysis was utilised in this study. Diagnostic data analysis involves understanding the causes and factors influencing outcomes (Creswell & Creswell, 2022). This is used to uncover reasons behind certain observed behaviours or traits.  After conducting the study, ideas, thoughts, and perceptions were broken down into smaller segments. As a result, the data that was gathered in this study allowed for the identification of recurring themes in the participants' discernment of their experiences. The themes were then formed from the similar information gathered from the discussion of the findings. The collected data was read through, and various responses were taken into consideration. Following that, data was grouped and narrowed based on the similarity of the responses. Thereafter, the data was divided into smaller groups, leading to the discovery of potential themes. (Creswell & Creswell, 2022).
[bookmark: _Toc181209057]Ethical Consideration

According to Resnik (2020), ethics refers to moral dilemmas connected with the conduct of research. Ethics is the systematic investigation of values and morals, focussing on determining what behaviour is morally right or wrong, prescribing the appropriate conduct to researchers (Resnik, 2020). Before this study was conducted ethics clearance was requested from the UJ, Faculty of Education research ethics committee, followed by a request to the GDE for data collection. Following approval and the letter that serves as a request to conduct the study at the school was presented to the principal and SGB and the permission was given by both entities. The identified participants were given letters that served as a request for participation in the study. Participants were made aware that the data collected from them would remain confidential and they had a right to revoke from participating in the interview if they no longer felt comfortable. Once written consent for interviews was received, participants were informed that information gathered from this research would be made available to them, once the research has been finalised. These processes are followed to ensure that participants are protected and to hold the researcher accountable (Resnik, 2020).
[bookmark: _Toc181209058]Voluntary participation 

[bookmark: _Hlk181099683]According to Kelp and Simion (2023) the choice of research subjects to participate is entirely voluntary, without coercion. and are free to revoke at any time, nor give a reason why they left the study. During the recruiting process, this information was conveyed to all potential participants. 
[bookmark: _Hlk168168986][bookmark: _Toc181209059]Informed consent

In the study involving human subjects, informed consent is an essential ethical principle. It guarantees that prospective participants are completely informed about the details of the study prior to choosing to take part (Kelp and Simion, 2023).
In this study all potential participants were informed of the following:
a. The scope of the study.
b. The dangers and advantages of participating.
c. The duration of the investigation. 
d. The institution's approval number and the contact information for my supervisor
[bookmark: _Hlk168168937][bookmark: _Toc181209060]Anonymity

The term ‘anonymity’ refers to the fact that you are unable to connect any one of them to their data (Kang & Hwang, 2023).  No identifying information like names addresses, (email, IP s or physical), physical characteristics, photos, or videos was collected, thus, guaranteeing anonymity of my participants. I also used pseudonymous to identify or discuss data as reflected in table3.1.
[bookmark: _Toc181209061]Confidentiality 

Confidentiality means that you have the information of the participants and who they are, but you do not include any information that could be used to identify them in your report (Kang & Hwang, 2023). I password-protected all files containing collected data and stored all signed consent forms in a file drawer that is locked to maintain participant confidentiality.
[bookmark: _Toc181209062]Trustworthiness

There are four pillars that make up trustworthiness, namely credibility, transferability, dependability and confirmability. These are discussed below in greater detail.
[bookmark: _Toc181209063]Credibility

Credibility is the degree that the research study's discoveries can be said to be accurate (Wa-Mbaleka, 2019), by posing the question; How do you know that your discoveries are valid and exact? For this study I utilised triangulation to show the research study's discoveries are solid. I ensured that participants are identified and described accurately. Multiple data sources such as semi-structured interviews and document analysis were used to ensure credibility through triangulation. 
[bookmark: _Toc181209064]Transferability 

[bookmark: _Hlk180354930]Transferability assesses the relevance and applicability of research results to various environments, populations, or situations sharing similar traits (Wa-Mbaleka, 2019). In this context different settings might refer to similar conditions, similar populations, and similar peculiarities (Bhandari, 2022). For this study, thick depiction was utilised to demonstrate the way that the research study's findings are relevant to different settings and conditions.
[bookmark: _Toc181209065]Confirmability

Confirmability assesses the impartiality of research discoveries, guaranteeing that findings are grounded in data, rather than the researcher’s individual perspectives, expectations, or predispositions (Kelp & Simion, 2023;(Mohamed et al., 2020; Bhandari, 2022). This implies that the findings are based on member perspectives, without influence from the researcher’s personal views. This includes making sure that scientist inclination does not slant the understanding of what the research members said to fit a specific story (Bhandari, 2022). To lay out confirmability, a review trail was offered (Kelp & Simion, 2023). The interview transcripts were reviewed to ensure that the themes were constantly mentioned by the participants. The themes were verified with participants to confirm the accuracy. 
[bookmark: _Toc181209066]Dependability

Dependability evaluates the stability and consistency of research results, demonstrating that they are reliable and repeatable (Kelp & Simion, 2023; Bhandari, 2022). In this study multiple sources of data such as articles were used to confirm findings and the data collected from participants was verified with the participants to ensure accuracy and authenticity. The research findings were discussed with peers to gain new insights. 
[bookmark: _Toc181209067]Summary of the Chapter

The objective of this chapter was to outline the research approach applied to address the topic of this research. The research design, research methodology and data collection methods were covered in detail. The selection of the participants of the study and how the study was conducted was outlined. The issues of ethical consideration and trustworthiness were discussed. The next chapter aims to present the data analysis and presentation of findings.
[bookmark: _Toc181209068][bookmark: _Hlk179464961]Chapter 4: Presentation and Discussion of the Findings
[bookmark: _Toc181209069]Introduction

The previous chapter discussed the research design and methodology for this study which served as a guide for this chapter, which will present and discuss the findings of the data collection in themes. In this chapter the experiences of parents of the grade 9 secondary school learners in one of the schools are narrated in detail. The findings and analysis of data is aimed at addressing the research questions that were highlighted at the beginning of this study. The data collected was centred around providing the answers to the main research question: How are parents supportive in enhancing the academic performance of grade 9 learners in a secondary school? And the sub-questions:
· What is the role of the parents in enhancing the academic performance of grade 9 learners in a secondary school?
· What are the challenges that are faced by parents in enhancing the academic performance of grade 9 learners in a secondary school?
· Which strategies that can be used by parents in enhancing the academic performance of grade 9 learners in a secondary school?
[bookmark: _Toc181209070]Data Analysis Process

[bookmark: _Hlk177294488]Data analysis is a process of segmentation, taking apart data and reassembling it (Creswell & Creswell, 2022). The data that was scrupulously collected from the semi-structured interviews, with the participants, and document analysis was painstakingly analysed and only thereafter were results and findings were reported. The data was followed interpreted, to assist the researcher to draw conclusions and grapple the research questions (Creswell & Creswell, 2022). Raw data was collected, organised and prepared for data analysis. There data was read through thoroughly and repeatedly. I then started with coding by highlighting similar data using colours and four main themes, sub-themes and their descriptions emerged. Themes were then interrelated, and the meaning interpreted. Finally, the accuracy of the data was validated using literature. Verbatim quotes are used throughout this chapter to convey actual voices of the participants. The themes that emerged were supported by responses from semi-structured interviews, literature, and a theoretical framework. The following data analysis process was followed according to Creswell and Creswell (2018): 
[image: ]
[bookmark: _Toc180757754]Figure 4.1:Data analysis process adapted from (Creswell &Creswell, 2018)
[bookmark: _Toc181209071]Data Presentation and Discussion

The research participants comprised five parents who have children in grade 9, at the selected secondary school in Gauteng, South Africa Although. I had initially planned for ten parent’s participation, five of them withdrew for personal reasons, thus the number reduced to five participants. Semi-structured interviews and document analyses was deemed appropriate for this study. Data analysis is presented in themes in section 4.4 and discussed in section 4.5.
[bookmark: _Toc181209072]Themes 

The figure below presents the themes that surfaced from the semi-structured interviews conducted and document analysis undertaken. The semi-structured interviews were used to gather data and document analysis was undertaken to measure the research questions and incorporate the theoretical framework of Hoover-Dempsey et al’s. (2005) model of parental involvement. The following themes emerged: 
· Parent’s understanding of parental support in enhancing academics, 
· ways of supporting learner’s academics, 
· challenges that hinder parental support in academics and 
· parent’s suggestions on ways to enhance parental support which will be discussed in subsequent sections:
1.Parent’s understanding of parental support in enhancing academics






4. Parents suggestions on ways to enhance parental support
2. Ways of supporting learner’s academics






3.Challenges that hinder parental support in academics




[bookmark: _Toc180757755]Figure 4.2: Themes that emerged in the study.

In the table below themes and sub-themes are discussed. 

[bookmark: _Toc180757758]Table 4.1:Themes and sub-themes.
	Group
	Themes
	Sub-themes

	[bookmark: _Hlk177285419]1
	[bookmark: _Hlk177289017]Parent’s understanding of parental support in enhancing academics 
	· [bookmark: _Hlk169884812][bookmark: _Hlk169894512]Parental participation in school activities.
· Parents positive experience of enhancing academic performance. 

	[bookmark: _Hlk179466207]2
	[bookmark: _Hlk177289066]Ways of supporting learner’s academics 
	· Ensuring learner attendance. 
·  Ensuring the learner’s completion of activities. 


	3
	[bookmark: _Hlk177289096]Challenges that hinder parental support in academics
	· Lack of resources to support. 
· Changes in curriculum 
· Learner’s lack of interest to get parents involved.
· Lack of parent and teacher relationships
· Unwelcoming and disorganised school environment

	4
	[bookmark: _Hlk177289127]Parents suggestions on ways to enhance parental support
	· Educational campaign
· School and parent partnerships
· Creating a welcoming and organised environment to enhance parental support in learner’s academics 



The themes and sub-themes are discussed with quoted supporting statements from the interviews. The letters ‘A-E’ are used as codes where participants mentioned names or school names. The findings of this study are comprehensively analysed, followed by an interpretation, within the framework of the literature.
[bookmark: _Toc181209073]Theme One: Parent’s Understanding of Parental Support in Enhancing Learner’s Academics.

This theme explores how parents perceive the role of support and involvement in enhancing academic performance of their children (grade 9 learners). It begins by examining how these parents perceive their parental role of support. It is then followed by a discussion of positive experiences of parents in enhancing the academic attainment of leaners. According to Novianti and Garzia (2020), parental support refers to parental involvement in the process of learning and having experiences with children. It is often acknowledged that a parent's engagement in their child's education has a critical role in determining both the academic achievement and general well-being of the child (Akpuokwe et al., 2024). The beneficial effects of parental participation on learners' behaviour, attitudes, and academic performance demonstrate the important of parental involvement in education (Hill, 2022).
[bookmark: _Toc181209074]Parents participation in school related activities

School-related activities are activities that support the educational development of the learners (Akpuokwe et al.,2024). Parents support in the children school-related activities is significant as it enhances the academic performance (Hill, 2022). Zinn and Bayer (2021) argued that parents from poor neighbourhood do not have adequate resources to assist learners with school activities and that affects the academic performance of learners.
Participant 1 shared that:
 I am a parent to a child that attends that attends the school here and I’m a very active parent hence I have been in the SGB. I should make sure that my child gets support from me as a parent, I should make sure that I’m up to date with the curricular.
Participant 3 shared similar sentiments by stating that: 
I decided to become the SGB, for me to become part of it to be a parent’s voice, for me it easy because if I am an SGB member I will be able to communicate between parents and the school.
Participant 5 shared that:
Parents must assist their children with projects and homework or ask teachers if their children have a problem at school. It important to work together to fight for the education of the black child. Parents must check if the child go to school every day.
The participants shared a common understanding of their role in enhancing the academic performance, which focussed on how parents can play an active role in school activities to enhance their children academics. Furthermore, the participants highlighted the cruciality of being involved in school activities, through the school governing body. According to DBE (2016), parents who have volunteered at the school and recognise the value of parental participation in their children's achievement are potential members of the SGB. Parents should provide an example for their children by modelling the values and behaviours they want them to have, such as a love of learning, diligence, and perseverance (Hoover-Dempsey et al., 2005). By modelling, parents may help children understand the significance of education. As parents volunteer their services to the schools to improve teaching and learning. Parents' perceptions about the roles they should play in their children's education are shaped by their own experiences in the schools, families, and communities in which they have grown up (Hoover-Dempsey et al., 2005). These experiences influence the roles parents play in their children's education and how they interact with their children at home regarding school-related assignments, projects, and other activities in which students ask their parents to participate.
[bookmark: _Toc181209075]Parent’s positive experience of enhancing academic performance.

The parents of grade 9 learners have been part of the secondary school for two years now and they have experienced parental support differently. When the parent’ participants were questioned about their experiences of participating in their children academics, two of the participants shared that their experiences have been good as their involvement in their children’s academics have bought some insight on the current curriculum and it has resulted in a positive bond between themselves and their children. Participant 2 concurred by associating her experience of parental support to gaining of new knowledge of the current curriculum. Participant 2 said: 
I’ve gained a lot of experience during these academics (studies) because in my years his subjects where not there, so there has been a lot of change and I learn a lot from her, and this subjects that they are doing now.
Participant 3 is associating her experience to parental support in learner’s academics to improved relationship between the parent and the child. Participant 3 said: 
Experience enginayo ukuthi ngimsize, ngibuka ichannel yezifundo zakhe eTV ngibhale ama notes bese ngifundise yena. Kumsize kakhulu lokhu, ngokuthi futhi ngikhulume namabo teacher bakhe eskolweni. Siyakwazi nokuthi sikwazi ukusebenzisana. (The experience that I have to help him, I watch television channel that is based on his subject content and take notes, then I teach my child. That has helped him a lot and, I talk to his teachers at school. We can now work together)
Participants mentioned positive experiences when supporting the learner’s academics. Parents can improve attendance, marks, and test scores by monitoring their children's academic progress, providing resources, and encouraging them to study (Deysolong, 2023). The support that parents give to the learner is important as it motivates the learners to excel in their academics. The learners get to enjoy studying when they receive moral and physical support from their parents. Better study habits, more drive, and a higher chance of pursuing further education are all associated with supportive parents (Deysolong, 2023). When learners realise that their parents are learning from them, it encourages them to acquire as much knowledge to educate their parents at home (Whitaker, 2019). Parent–learner contact may moreover be imperative since it advances more noteworthy fulfilment in relationship with parents. The theory of Hoover-Dempsey et al. (2005) suggests that if parents give their children instructions to do their schoolwork or take their schoolwork serious, children are likely to follow instructions given by their parents. Therefore, it is very important for parents to instruct their children to do their schoolwork and give them support where necessary. However, parents who lack knowledge of the curriculum or parents who are illiterate find it difficult to offer support that require them to participate in the learning process.
[bookmark: _Toc181209076]Theme Two: Ways of Parental Support to Learner’s Academics

According to Cui et al. (2023), parental support is the manner in parents participate in their children’s academics and life experiences to enhance their academic performance. The study conducted by Cui et al. (2023) further explains that parental support is not the same for primary and secondary school learners, therefore parents need to give their children appropriate support based on their developmental level or needs. Participants explained their own understanding of ways parents can support their children’s academics in secondary schools. The data revealed four sub-themes such as: ensuring learner attendance, ensuring the learner’s completion of activities, assist learners with home activities/projects and finally parents’ attitude towards teachers. Each theme is discussed using the gathered data from the participants. 
[bookmark: _Toc181209077]Ensuring learner attendance.

Ensuring learner attendance is a form of parental support that will encourage the learner to attend school. The term ’school attendance’ describes a learner's consistent attendance at a recognised educational facility or programme (Cooper et al., 2017). It is a strong indicator of student outcomes, and irregular attendance may indicate more about a student's likelihood of leaving school before graduating than does test performance (USDBE, 2021). Legally, parents must send their children to school and ensure regular attendance Schools must take the appropriate actions and implement the appropriate procedures to control student attendance (daily register) (Cooper et al., 2017). Out of the five participants, two participants deliberated on learner attendance as follows:
Participant 4 stated that: 
As a parent it is my duty to ensure that my child attends school and I report when she is sick from attending.
Participant 5 shared the similar sentiments by sharing that:
[bookmark: _Hlk179471453]Parents must check if learners go to school every day and ask the teacher if the child get to the school because other children don’t go to school straight, they go to their friends, and you will see with a fail report that they were not attending.
Participants were asked to mention the role of the parents in ensuring the improvement on the academic performance of their children. Some participants agreed that it is the parents’ duty to ensure that the learner attends school as required. However, during document analysis, the researcher realised that majority of the parents that do not attend parent meetings are the same parents who do not collect end of term scholastic progress reports of their children, and their children are not performing satisfactorily in their academics. The findings from participants 4 and 5 indicate that it is then duty of the parents to establish the children’s regular attendance of classes to enhance academic performance of their children. The effects of absenteeism can particularly affect children with learning and cognitive disabilities since it limits their possibilities for any essential interventions (US DBE, 2021). In other words, instructors who are unaware that they require assistance are more prone to mistake absence for a learning disability, mistaking the symptom for the underlying reason.
[bookmark: _Toc181209078]Assisting the learners with completion of activities.

[bookmark: _Hlk174217983]Ensuring the learner’s completion of home activities is one of the important things to even check the learner’s academic challenges at home and give appropriate support (Alinsunurin, 2020).  According to Alinsunurin (2020), learning activities are referred to as assessment. The practice of assessing the accomplishment of learning \objectives at a certain point in the learning process using predefined criteria, then identifying and evaluating the outcomes is called assessment. 
Participant 3 mentioned that: 
kulonyaka ophelile bekangaqedeli ama homework nama classwork ngoba bengibona abo work not done and not complete. So engikuqaphelile ukuthi kulonyaka uyabhala ama classwork nama homeworks, nama corrections uyawabhala ngoba bengimbuza ukuthi mekangabhali ama corrections uzowazi ngani ukuthi mele alungiseni. Zincwadi zakhe ngyazi check useyabhala. (In the previous year my child was not completing his homework and classwork, because I could see teachers comment work not done in his books. So, what I have noticed is that this year he does write his class work, homework, and corrections, because I was asking him that if he does not write his corrections, how is he going to know where to fix. I do check his books and he does write his work).
Participant 1 shared that: 
I make sure that my child is doing his homework or her homework’s.
Participant 2 shared that:
My role in enhancing the academic learner is, I help her a lot when its coming to her subjects, I help her with every subject that she is in, like she is doing maths, history, life science and social science and NS. I help her with all her subjects. when she is having difficulties we sit down, then I can see how I help her if I don’t come to the answer that she really feels like is the answer that I want, then I ask her sister to assist, we also seat together to assist her.
Participant 4 mentioned the following: 
I try by all means that she studies, and I give her enough time to study and also make research, I make sure I have enough data for her to research and go through stuff.
It is emerging from the above discussion that parents who make sure that their children complete their school activities, contribute significantly to the academic performance of their children. The findings further reveal that parents are supporting their children with home activities and school projects to enhance their academic performance. The findings also show that parents are aware of additional resources such as the internet and television programmes that help enhance the learners’ academic performance and they utilise those resources, however due to lack of money at times they struggle to access such resources. The Hoover-Dempsey et al. (2005), model of parental involvement emphasises encouragement of learners as a support that parents can give to improve the academic outcomes of their children. This includes encouraging the children to be at their best behaviour at school and complete school activities. Parents’ enthusiastic involvement in their children’s academics, results in good academic performance (Hill, 2022).
[bookmark: _Toc181209079]Theme Three: Challenges that Hinder Parental Support In Academics.

Parental support challenges are factors that hinder parental support in their child’s academics. They impact the progress that parents would make in offering support to leaners academics, leaving parents feeling disempowered (Antastasiou & Papagianni, 2020). These factors hinder the learner’s academic performance, as parents have insufficient capacity to support their children effectively. Parents perceived challenges that prevent parental support as lack of resources, changes in syllabus, lack of knowledge, learner’s lack of interest to get parents involved, parents’ attitude toward teachers and unwelcoming school environment. 
[bookmark: _Toc181209080]Lack of resources.

A lack of resources can manifest in various ways, namely: insufficient technology, limited educational materials, inadequate facilities, inadequate safety and security, and limited health services necessary for teaching and learning (Maffea, 2020). In this study lack of resources refers to parents not having essential material such as textbooks and internet access to support their children’s academics at home. According to Juan (2020) lack of resources has a negative effect on learning and its correlates back to lack of funds. It means that most parents lack resources due to insufficient funds to acquire the resources that are needed to support their children. In this study as most parents are unemployed and they do not have financial means to acquire resources to support their children’s academics.
Participant 1 declared that:
Parental support is challenging uhm it requires one to make research a lot so it’s challenging to be a, well, uhm a parent mostly to a single parent financially its straining because there is still like textbooks or research, they will require that for them to even uhm make their research.
 Participant 4 asserted: 
[bookmark: _Hlk172977795]The resources from the school are short because if I’m trying to help and she doesn’t have a textbook, the textbook is with another child it’s kind of difficult. Even though maybe sometimes I want to research, the data, I do not have the data and it becomes a problem.
Participants identifies lack of resources as one of the major challenges that prevent them from supporting their children’s academics at home. According to the participants, s shortage of textbooks from the school, and lack of internet access are resources that are unavailable to them to support their children’s academics, especially to help their children with research projects.
[bookmark: _Hlk162353950]According to Juan, (2020), availability of school resources results enhanced academic performance of learners. The lack of learning resources at home can affect the parental support and learners’ academic performance (Maffea, 2020). The findings from this study have shown that the school does not have the resources that children need to be supported at home such as textbooks therefore parents find it difficult to help their children in academics. Participant 4 acknowledged that she struggles to help her child with research as it requires data and she cannot afford to buy it “Even though maybe sometimes I want to research, the data, I do not have the data”. This revealed that parents of low SES find it difficult to help their children with projects that require research, as internet access is lacking. According to Williams-Johnson and Gonzalaz-DeHass (2022), parental support is very important to enhance the learner’s academic performance in school, however in most disadvantaged communities there is minimal parental involvement which is attributable to socioeconomic issues affecting those communities such as unemployment and poverty.
[bookmark: _Toc181209081]Changes in curriculum

According to Adigun et al. (2024), a curriculum provides a standardised framework of educational experiences, designed to equip learners with subject matter expertise and practical skills. It guides educators in delivering academic instruction, ensuring access to quality education (RIDE, 2023). The curriculum is the main source of direction for all educators on crucial teaching and learning methods, ensuring that every learner has access to demanding academic experiences (RIDE, 2023). Three out of the five participants mentioned the changes in curriculum as the barrier that prevents them from supporting their children academics. In this study curriculum changes are referred to as syllabus changes by the participants. 
Participant 1 declared that:
Parental support t has been challenging because the syllabus or rather the stream that been introduced is different to compared to what we were studying in in in the past years.
Participant 2 associated her challenges of not being familiar with the current curriculum which differs greatly from her schooling years as a factor that prevents her from fully supporting her children’s academics. Participant 2 said: 
In my years his subjects where not there, so there has been a lot of change and I learn a lot from her, and this subjects that they are doing now.
A similar remark on the challenges of understanding the new syllabus/curriculum was related by participant 4:
The current subjects I never did them, I completed matric but there is a huge different from our subjects and their subjects although we try to help but sometimes it is kind of difficult.
[bookmark: _Hlk179446871]Findings show that the change in syllabus is a challenge for the parents who are not familiar with the current content and methodology. This challenge is preventing the parents from helping their children with home activities and projects that they receive from school. The foundation of society is education, which shapes future generations (Ngina, 2024). The curriculum changes feel burdensome for parents but is essential for educational development (Becher & Maclure, 2024). According to Ngina (2024), the educational landscape is always changing, and curricular modifications are a big part of this growth. According to Gouëdard et al. (2020) countries regard curriculum reform as a crucial and essential action to modernise schools for the 21st century and adapt to a rapidly evolving world. In recent years, numerous nations have undertaken curriculum reform to prepare children with the information, skills, and competencies required for the future Gouëdard et al., 2020). Nonetheless, initiating such transformation in the most appropriate and effective manner poses a significant challenge for all stakeholders in education. Every curriculum change, from antiquated rote learning techniques to contemporary competency-based ones, is welcomed with a mixture of enthusiasm and anxiety, particularly among parents and guardians who have a strong emotional stake in their children' education (Ngina, 2024; Becher & Maclure, 2024).  These curriculum changes impact the parents’ ability to help their children with academics. Therefore, when curriculum changes, parents need to be invited for training programmes on how to offer support to enhance their children academics.
[bookmark: _Toc181209082]Learner’s lack of interest to get parents involved.

According to Cambridge dictionary (2024) lack of interest refers to “the feeling of not wanting to focus, discover or learn something”. Orcena et al. (2019) claim that teenagers get frustrated when the parent is overly involved in their school activities., hence involvement should be to a certain extent only. If children believe that their interactions with family members are meaningful, then parents will be able to influence their learning (Whitaker, 2019). Also, children influence the effects of family participation by choosing who to ask for help with their education. The involvement behaviours of family members have the most effect when they believe that the contacts are novel, meaningful, and consistent (Hoover-Dempsey et al., 2005).  Two out of the five participants mentioned that their children do not want them to get involved in their academics.  Participant 4 shared that she tried all forms of support to enhance her child’s academics, but the child does not like to receive help as he always tries to convince the parent that he does not have academic challenges. Participant 4 shared that: 
So ngiyazama ukuthi ngimsize kodwa inkinga yakhe enkulu akafuni ukuvuma ukuthi unenkinga. So mangimthumela ngaphandle ukuthi ayothola usizo akafuni (So, I try to help him, but the problem is that he does not want to acknowledge that he has a problem. So, when I refer him to other people for him to get help, he does not agree to it).
Participant 5 shared that:
[bookmark: _Hlk179471537]My child never said he has a challenge with schoolwork, he always changes the topic when I ask about homework and test. He just changes the topic, so I think he does not need my help. It is difficult for me to help him.
[bookmark: _Hlk171278718]The findings show that secondary school learners tend to reject the academic support from parents as they are afraid to acknowledge that they have learning difficulties, hindering effective parental support. It is evident from the data that supporting the high school learner’s academics is challenging, as these high school learners are afraid to acknowledge when they have academic challenges.To comprehend the intricate complexities of parental support and child academic achievement, level 3 of the Hoover-Dempsey et al., (2005), model of parental involvement which focusses on learners' views of the learning mechanisms utilised by parents has been a significant influence. The document analysis revealed that less than 50% of parents of grade 9 learners attend meetings, despite being notified are at least two weeks prior to the meeting. The EMS marksheet reveal that most learners who are failing the subject have parents who barely attend parent meetings. That serves as evidence that parent attendance of school meetings is crucial for the academic performance of learners. According to Hoover-Dempsey et al. (2005), parental support will be effective if the learner perceives it positively. Therefore, the parents must work on encouraging and supporting their children to change their negative perception about their involvement. 
[bookmark: _Toc181209083]Lack of parents and teachers’ relationship 

[bookmark: _Hlk174122141]Lack of parent-teacher relationship refers to lack of interest to build a positive relationship between parents and teachers to enhance the academic performance at school (Goleziogu & Unal, 2023). This includes both parties not communicating. The abstention   of parents to school events/meetings is contentious. Lack of parents’ relationship with the teachers affect the performance of the learners in their academics (Antastasiou & Papagianni, 2020). In this study the impact of parents and teachers lack relationship is revealed.
 Participant 1 said: 
Some parents they have this attitude of saying we don’t know of the things that you do at school, maybe some parents don’t like certain teachers maybe because they think they are mistreating their children so yeah.
Participant 5 shared that:
[bookmark: _Hlk179471852]My child also told me that the teachers don’t like him that is why they don’t sign his books. I am worried why teachers would hate on the small child and not call me as the parent to talk to me if my child did something wrong. So, for that I don’t like talking to that teacher because of how she treats my child.
The findings show that teachers’ attitude towards the learners prevent parent and teacher partnership in enhancing the learner’s academic performance.  The negative attitude of teachers was gathered from the data as one of the challenges that prevent parents from being supportive of their children academics in secondary school and this attitude is a result of the negative information they receive from their children about the teacher. Participant 1 mentioned that parents are holding grudges against teachers that they have never met due to the ‘stories’ they get from their children and participant 5 confirmed that he is also not happy with the teachers due to the hate they have for his child. Artzi and Greenbank, (2023) argue that in most cases teachers have a positive attitude towards parents as they make themselves available to provide learner behavioural and academic reports to parents, but parents are not cooperating as they perceive the school invitations as unimportant and attendance as unnecessary. Parents do not take the initiative to visit the teachers and confirm the complaints that they receive from their children, that on its own is a barrier to the learner’s academic performance. A positive teacher-parent relationship has been proven to enhance the academic performance of learners at schools (Goleziogu & Unal, 2023).
[bookmark: _Toc181209084]Unwelcoming and disorganised school environment 

[bookmark: _Hlk174124569]An unwelcoming school environment is when the school’s physical and social environment is not conducive for all stakeholders involved (Front Pyschol, 2020). Disorganised refers to activities that are not properly or efficiently planned (Governder, 2021). In schools this refers to school activities that are not carried out efficiently (Governder 2021). This study refers to unwelcoming and disorganised school environment as the negative attitude of staff members towards the parents and the school’s lack of planning and efficiently carrying out activities that involve parents. A welcoming school environment for the parents and effective forms of communication between all stakeholders will reduce learning barriers at schools and improve academic results of learners (Alunsunurin, 2020). According to Front Pyschol (2020), the school environment refers to the physical, social, and intellectual aspect of the environment as well as the administrative structure of the school. Because of the social and rational nature of schools, it is discovered that one of the biggest challenges facing schools is an unwelcoming school climate as a learning barrier (Alunsunurin, 2020). 
 Participant 4 shared that: 
 I face challenges when it comes to the school, the teachers and, the stuff members were moving up and down. Nobody asked me who am I or why I’m here, I’m having a challenge because if I were to seek for help it would be difficult for me to even say hi can you help me because nobody cares, it is just up and down, and people are minding their own business.
Participant 4 further shared that the school is not organised, and meetings are not properly planned, hence parents are not attending meetings. Participant 4 shared that:
When the parents come to school the meetings start late and nobody addresses the parents why the meeting Is starting late, if there is a register, the register marking starts exactly as the time of the meeting it brings a lot of confusion and parents will be complaining on why this is happening.
Participant 5 shared that: 
[bookmark: _Hlk179471883]As an SGB member of the school I had a challenge when it comes to sport at the school. I was part of the committee of sports but teachers who are doing sports were not inviting me to plan sport event at the school and I like sports a lot. Even when they were attending sport, I was not getting invitation.
The participant shared a common concern on the unwelcoming and disorganised school environment as a hinderance to parental support in secondary school learner’s academics. Parental support is prevented in some classrooms or schools because some teachers still see parents as an external body and some teachers and/or administration staff may feel that parental support threatens their professional status (Govender, 2021). Some educators do not greet parents when they see them seated at administration office to enquire or see the principal (Oranga et al., (2022). This shows how parents are valued and undermined by teachers due to their lower level of education, and as a result parents become afraid to associate or create a relationship with educators (Govender, 2021). The findings from this study show that the school environment is not conducive for a parent-school partnership, this is one of the hindrances for parental support that affect the grade 9 learners’ academic performance.
[bookmark: _Toc181209085]Theme 4: Parents Suggestions on Ways to Encourage Parental Support.

There are several strategies schools can adopt to influence parents to support learners’ academic performance. In this study, parents mentioned three strategies that can be used by the school to encourage parental support, viz. educational campaigns, school and parents’ partnerships and creating a welcoming environment to enhance parental support in learner’s academics.
[bookmark: _Toc181209086]Educational campaigns 

A campaign is an event that is created to raise awareness about a certain topic (Silloutlook, 2023). Educational campaigns focus on raising awareness about education related matters. This is a very powerful tool to spread information and shaping the attitude of the public. According to Smith et al. (2021), campaigns are an important intervention to influence and motivate the public to take part in a certain programme. This means that educational campaigns on parental involvement/support will raise awareness about the importance of parental involvement and parents will be motivated to take part in their children academics.  
Out of the five participants, two participants have indicated that the reason they are not involved in learners’ academics it is because they lack knowledge of what they are expected to do to assist. 
Participant 1 stated that, “Parents they have this attitude of saying we don’t know of the things that you do at school, I think the school should start doing campaigns to get to draw the attention of the parents”.
[bookmark: _Hlk179472031]Participant 5 shared similar sentiments saying that, “The school must teach us as parents about different ways to support the child schoolwork, because I was trying to take his phone so that he studies as it was disturbing him, but my child is still not performing good”.
The participants indicated that the parents lack knowledge on different forms of parental support, therefore they believe the school must bring awareness of such information for them to be proactive in educational pursuits. There was an indication that parents believe that for one to be involved they need to be educated on ways to be involved and be aware of the subject content of their children’s academics. Therefore, it is crucial to raise awareness about the importance of parental support to parents.
[bookmark: _Toc181209087]School and parents’ partnerships 

School and parent partnership refers to the relationships that exist between schools and parents, as educators and parents work together to enhance child development by implementing activities that span both environments (Smith et al, 2020). According to Whitaker (2019), Parents-school partnership results to improved learners’ academic performance. It has been demonstrated that strong parent-school relationships foster student success, expanding support services and driving academic and behavioural achievement (Smith et al., 2020). In this study school and parent partnership refers to teachers and parents working together to enhance the learner’s academic outcomes.
Participant 1 shared that:
 I think maybe, parents should start creating relationships with teachers in the that way it will be easy for them to ask of things that are happening at school. Uhm, get support from school because at times you will find that children are not or rather children are misbehaving and when they get discipline from school, they deliver the wrong message at home. If parents have the relationship or bond with certain staff members from the school, it makes it easier for a parent to, uhm to know what happened at the school rather him or her getting one side of the story. So, if parents and teachers can 
have that relationship maybe things would be even better for the child to even do better at school.
Participant 3 shared the same sentiments on strategies to enhance academic performance of learners by sharing that:
Ngicabanga ukuthi ukubambisana nabothisha yikho okungasiza.
(I think working together with the teachers can help).
Participant 4 shared that:
To solve challenges of parental support the school need to be more involved in parents and parents to be more involved in school.
Participant 5 shared that:
[bookmark: _Hlk179472096]The school need to start taking parents seriously and talk to them when there are issues with the children so that we as parent can try to help.
According to the above findings parents and teachers need to establish a relationship to increase parental support in schools. Participant 1 shared that the relationship between teachers and parents will not only solve academic challenges but also behavioural challenges in schools. When parents work together with the teachers, they will be able to share learner’s challenges and come with strategies collectively to solve such challenges. Children, teachers, and families all benefit when parental partnerships are formed to promote and improve the learning opportunities and experiences that children have (Smith et al., 2020). Particularly, children's social skills and adaptive behaviours improve because of parents and teacher’s partnerships. Teachers should value parental involvement at schools, and parents should be involved in their children's education (Hoover-Dempsey et al., 2005).
[bookmark: _Toc181209088]Creating welcoming and organised environment to enhance parental support in learner’s academics.

[bookmark: _Hlk180353596]From preschool until high school, parent-school collaborations enhance schools and increase learners’ success (Siegel et al., 2019). Parents participation in schools is more important than ever as it is a priority and a prerequisite for Local Control Accountability Plans (LCAPs). Creating a friendly school environment for every parent is the cornerstone of parental support (Siegel et al., 2019). In this study two out of five participants suggested that schools need to create a welcoming environment to improve parental involvement in schools. 
Participant 1 shared that:
The school need to have a positive relationship with the parent by making them feel free.
Participant 4 shared that: 
I guess as the SGB and the principal we need to have a meeting and address the stuff, the whole school staff from the gate staff, to be more open to be more humanity, to be more open for everyone so that if I come to the school there must be someone who cares, why I’m here, who do I want and ask if I’m okay I guess that would help a lot.
Participant 5 shared the similar sentiments by mentioning that:
The parents and school need to unite so that they work together to make the school to become discipline and teachers to do their work and learners do their work. We must have a meeting to talk about all the things that are happening in this school.
The above findings revealed the importance of parents and school partnership to enhance the academic performance of the learners and reduce behavioural issues. The educational experience is enhanced when schools and communities work together to close the gap between classroom instruction and real-world application (Eden et al., 2024). This results in the development of well-rounded people who possess the abilities needed to make a positive contribution to society (Smith et al., 2020). Strong parent-school partnerships also serve as a driving force behind socioeconomic advancement (Eden et al., 2024). These partnerships promote diversity, inclusivity, and mutual respect, which aid in the growth of robust and resilient communities.
[bookmark: _Toc181209089]Summary of the Chapter

In this chapter, I have analysed data from the participants responses relating to the parental support in enhancing the academic performance of grade 9 learners in a secondary school. The findings were derived from the respondents’ narratives,  concentrating on the interpretation of the main themes in this study, namely: parent’s understanding of parental support in enhancing academics, ways of supporting learner’s academics, challenges that hinder parental support in academics and parents’ suggestions on ways to enhance parental support. The next chapter will present the discussion of the findings, recommendations, limitations, and summary of the whole study. 

[bookmark: _Toc181209090]CHAPTER 5: SUMMARY, FINDINGS AN RECOMMENDATIONS
[bookmark: _Toc181209091]Introduction 

The research findings, along with the conclusions drawn from the empirical research, the study's limitations, and potential solutions to the problems parents face in improving the academic attainment of grade 9 learners in a secondary school. The sample was chosen by the use of purposeful sampling. Five parents of grade 9 learners in a secondary school participated in the study, which was guided by the parental involvement model developed by Hoover-Dempsey et al’s., (2005). Thematic data analysis was used to examine the gathered information. Discussions of the findings were supported by the literature. The aim of this study which was to explore and understand the parental support in enhancing the academic performance of grade 9 learners in a secondary school was achieved.
To address the research questions, the following research objectives were useful:
· To explore and understand the role that is played by parents to enhance the academic performance of grade 9 learners in a secondary school.
· To identify the challenges that are faced by parents in enhancing the academic performance of grade 9 learners in a secondary school.
· To suggest strategies that parents can use in enhancing academic performance of grade 9 learners in a secondary school.
[bookmark: _Toc181209092]Summary of The Study 

The findings from all the gathered data through the literature review was consistent and the findings were able to answer the following research questions:
[bookmark: _Toc181209093][bookmark: _Hlk179466860]What is the role of the parents in enhancing the academic performance of grade 9 learners in a secondary school?

The findings from the research revealed that parents perceived their roles in supporting the learner’s academic performance differently. The parents indicated that they need to play an active role in supporting the learner’s academic performance. They indicated that as parents it is their duty to ensure that the learner’s attend school daily and if the learner cannot be present at school for any valid reason, then the teachers need to be aware of that. According to Brew et al., (2021) there are several ways that parents can participate in children’s education.  There are a few instances of how parents can get involved in school governance at the school level: parents can join the school board, attend parent-teacher conferences, or take part in parent-teacher associations (Brew et al., 2021).
 Parents also indicated that they must pay an active role in ensuring that the learners complete the school activities such as homework and projects by assisting their children where they are experiencing difficulties. According to Gan and BIlige (2019), home based parental support is not restricted to assisting children with homework or study for the test, but it involves communicating about emotions, behaviours, and interest in school/family tasks, reading with children and discussing media programmes. Several empirical studies have focussed on how parents’ engagement in school activities and helping their children with schoolwork contribute to academic performance of their children (Mbhiza & Nkambule, 2023; Kontova, 2024 and Hill, 2022). While a systematic review by Cui, et al. (2023) argues that effective parental involvement differs according to different developmental stages, the effective parental involvement for primary school learners will not be effective for secondary school learners.
 The findings further indicated that it is their duty as parents to play an active role at schools by becoming part of the school governing body, so that they can formulate a positive relationship with teachers. According to Gan and Bilige (2019), parental support involves parents' helping their children with school-related tasks such as homework, their reactions to their children's academic performance (e.g., assessment scores), parent-child communication on school-related topics, and the provision of supportive learning environment. Parents can get involved in their children's academics in a variety of ways. Examples of how parents can get involved in school governance at the school level: parents can join the school board, attend parent-teacher conferences, or take part in parent-teacher associations (Brew et al., 2021). Obradović et al. (2021) argues that parents cannot fully support learner’s academics without working in partnership with the teachers. Therefore, parents and teachers must formulate a positive relationship to enhance the academic performance of the learners. Parents can have an impact on their children success in school through four types of activities that include instruction, modelling, reinforcement, and encouragement (Hoover-Dempsey et al., 2005).  Parents who have volunteered at the school and recognise the value of parental participation in their children's achievement might be potential members of the SGB and that is modelling. (DBE, 2016).
[bookmark: _Toc181209094][bookmark: _Hlk179466911]What are the challenges that are faced by parents in enhancing the academic performance of grade 9 learners in a secondary school?

Findings of the research revealed that parents were experiencing various challenges that hinder them from supporting the learner’s academic performance. The challenges t revealed were lack of resources to support, changes in curriculum, learner’s lack of interest to get parents involved, teachers’ attitude towards learners, and unwelcoming and disorganised school environment.
According to Juan, (2020), availability of school resources results in contributing to academic excellence. The lack of learning resources at home can affect the parental support and learners’ academic performance (Juan, 2020). The findings from this study have shown that the school does not have the resources that children need to be supported at home such as textbooks, therefore parents encounter difficulty helping their children with academics. The parents also mentioned that they cannot afford to buy data to assist their children with school research projects. This revealed that parents from low socioeconomic circumstances face challenges in facilitating support for their children with projects that require research, due to lack of internet access as most parent participants in this study are unemployed. According to Williams-Johnson and Gonzalaz-DeHass (2022), parental support is critical to enhance the learner’s academic performance in schools, however in most disadvantaged communities there is a lack of parental support because of socioeconomic issues affecting those communities such as unemployment and poverty.
Findings show that the change in curriculum is a challenge for the parents who completed their schooling many years ago, hence they are not familiar with the new content. This challenge is preventing the parents from helping their children with home activities and projects that they get from school. However, the educational landscape is always changing, and curricular modifications are a major part of this growth. Every curriculum change, from antiquated rote learning techniques to contemporary competency-based ones. Curriculum change is welcomed with a mixture of enthusiasm and anxiety particularly among parents and guardians who have a strong emotional stake in their children’s education (Ngina, 2024). These curriculum changes impact on the parents’ ability to help their children with academics due to unfamiliar content.
The findings reveal that secondary school learners tend to reject the academic support from parents as they are afraid to acknowledge that they have learning difficulties, which hinders effective parental support. It is evident from the data that supporting the secondary school learner’s academics is difficult as these high school learners are afraid to acknowledge their academic challenges. To comprehend the intricate complexities of parental support and child academic achievement, level 3of the Hoover-Dempsey et al’s. (2005), model of parental involvement which focusses on learners' views of the learning mechanisms utilised by parents has been a significant influence. According to Hoover-Dempsey et al. (2005), parental support will be effective if the learner perceives it positively. Therefore, parents must work on encouraging and supporting their children to change their negative perception about their involvement as they aim to support them by being involved.
The findings from the participants of the study further reveal that teacher’s attitudes towards the learners prevent parent-teacher partnership in enhancing the learner’s academic performance. Teachers negative attitude against the learners was gathered from the data as one of the challenges that prevent the parents from supporting their children’s academics in secondary school. Lack of parental support is a result of the negative information parents receive from their children about the teachers. Participant 1 mentioned that as parents they are holding grudges against teachers that they have never met due to the information they receive from their children and participant 5 confirmed that he is also not happy with the teachers due to the hate/dislike they have for his child.  Artzi and Greenbank (2023) argue that in most cases teachers have a favourable disposition towards parents as they are mostly available to provide learner behavioural and academic reports to parents. However, parents are the ones who are not co-operating as they feel like the school invitations are not necessary caused by the negative perceptions against teachers. Parents do not take an initiative to visit the teachers and confirm the complaints that they receive from their children. That, on its own, is a barrier to the learner’s academic performance. Positive teacher and parent relationship has been proven to improve the academic performance of learners at schools (Gölezlioğlu & Ünal, 2023).
[bookmark: _Toc181209095]Which strategies that can be used by parents in enhancing the academic performance of grade 9 learners in a secondary school?

The participants indicated that as the parents lack knowledge on different forms of parental support, they believe the school must convey such information to them to improve the academic attainment of their children. There was an indication that parents believe that for one to be involved they need to be literate and be aware of the subject content (syllabus) of their children’s academics. Therefore, it is crucial to raise awareness about the significance of education to parents.
According to the findings parents and teachers need to establish a relationship to reduce the challenges to parental involvement in schools. Participant 1 shared that the relationship between teachers and parents will not only solve academic challenges but also behavioural challenges in schools. Children, teachers, and families all benefit when parental partnerships are formed to promote and improve the learning opportunities and experiences that children have (Smith et al., 2020), particularly children's social skills and adaptive behaviours. 
The findings further revealed the importance of parents and school partnership to improve the academic attainment of the learners and reduce behavioural issues. The educational experience is enhanced when schools and parents work together to close the gap between classroom instruction and real-world application (Eden et al., 2024). This results in the development of well-rounded people who possess the abilities needed to make a positive contribution to society (Smith et al., 2020). When communities, students and schools work together, they become a powerful force for social progress. (Eden et al., 2024). These collaborations promote social cohesion, understanding, and a culture of respect in communities. They encourage the growth of solid and resilient communities by cultivating mutual respect, diversity, and inclusion. 
[bookmark: _Toc181209096]Limitation of the Study

•	Limited sample size proved to be a limitation as 10 participants were selected but only five participated. Five participants withdrew from the study because of the language barrier that was used to conduct the interviews.
•	One participant out of the five that participated asked the researcher to allow her to respond in vernacular as she understands English, but it is difficult to respond.
•	The venue of the interview was not clean because the general worker was on sick leave and teachers kept moving inside the venue as they were working after hours doing marking.
•	The findings are based on few participants; therefore, they cannot be generalised as the experiences and challenges of all grade 9 parents in secondary schools.
[bookmark: _Toc181209097]Summary of the Chapter

The study showed that school environment and culture does not encourage parental involvement. The study further indicated that teachers do not create a welcoming space for them to form a partnership in improving the academic results of the learners. Disorganised schools for parents’ meetings make parents to lose interest in school activities. Parents lack resources that are needed to support the learners’ academics due to lack of finances to purchase such resources. This impacts negatively on the academic performance of secondary school learners. 
There is a need for education awareness campaigns about the significance of parental involvement in learner’s academics, paving way for developing an awareness among parents of their role and ways on how they can contribute towards academic .excellence for their children
For parents to effectively support their children’s academics, school and parents’ partnership must be formulated. Parents must be made aware of strategies that they can use to support their children’s academics. Therefore, collaboration is effective to enhance the academic performance of learners at schools (Whitaker, 2019). Parents also felt that social events are important for all stakeholders to build a positive relationship and work together in enhancing the learner’s academic performance.
[bookmark: _Hlk179469886]The research shows that with rare exceptions, the current policies on teacher and parent partnership are less effective to enhance learners’ academic performance, hence there is a need for adaptation of policies. Some parents are still not aware of the importance of parental support and ways of parental support for grade 9 learners because the current policies on parental support are generalised for all parents who have children in different grades and who are from different socioeconomic backgrounds. Therefore, policies on teacher and parent partnership need to be aligned with the socioeconomic issues faced by parents in the South African context. It is anticipated that this study will persuade South African educational policy makers and other stakeholders to consider the rules, regulations, laws and conceptual framework of parental involvement model, anytime they are proposing and carrying out changes to the educational policies of parental involvement.
[bookmark: _Toc181209098]Recommendations for the Research Site

To explore and understand the parental support in enhancing the academic performance of grade 9 learners in a secondary school, the following recommendations are made. 
1.	Majority of the parents do not have a positive relationship with the teachers of their children and that affects their willingness to support their children academically, therefore school-parent partnerships must be established through social events that will bring the teachers and parents together.
2.	The school lacks resources such as textbooks which makes it difficult for the parents to assist the children at home. Textbooks must be made available to all learners at the school and sharing of textbooks should be avoided.
3.	The socioeconomic issues such as illiteracy and unemployment that parents are facing are affecting how parents perceive education, therefore educational programmes must be available to parents.
4.	Poor organising of school meetings is another issue that demotivates parents from being involved. The school management team must plan, start their meetings on time and avoid prolonging meetings. Parents must find the school staff ready for them at the meeting venue not the other way around.
5. 	The policy makers that are responsible for policy formulation of parental support policies at the GDE need to revisit the policies on parental involvement and parents need to be involved in the formulation of these policies at schools. The policy makers will be made aware of the recommendations upon finishing the research study.
6.	The School Management Team (SMT) and SGB need to formulate teacher-parent partnership policies and strategies to encourage parental support of grade 9 learners in a secondary school.
7. 	The school needs to provide transportation for parents who stay far from schools. 
8. 	Hoover-Dempsey et al’s. (2005) model of parent involvement can be used to provide guidance to schools, stakeholders, and parents in enhancing parental support in secondary schools.
[bookmark: _Toc181209099]Recommendations for Future Research

From the research findings, the following can be recommended:
•	Further research on parental support focussing on grade 9 learners as the exit of senior phase in secondary school can be conducted.
•	Further research on grade 9 teachers’ experiences on parental support need to be carried out.
•	Further research on involving parents from disadvantaged communities using fourth industrial revolution effectively in secondary schools need to be carried out.
•	Subsequent could explore  the impact of long-distance schools on parental support.
[bookmark: _Toc181209100]My Personal Reflection on the Study

My research journey has been a roller coaster, there were times where I felt confident and committed, but there were also times where I was overwhelmed, and felt like giving up. As a full-time secondary school teacher with numerous intervention classes for grade 12 and a mother to a two-year-old, this journey was indeed challenging. I am a grade 9 class teacher and I have been experiencing high rate of absenteeism, poor academic performance of learners and lack of parental support as most parents do not show up when I invite them to school. That experience motivated me to conduct research on this study. It was quite a challenge for me to get enough participants for this study as majority of the participants stay far from the school and they do not have access to smart phones, nor they afford transportation to come to school. The parents who participated in this study were aware that parental involvement is important, however they lacked knowledge on how to fully support their children. The participants were enthusiastic to participate and most of them are on the SGB. Some participants struggled to answer some of the questions due to the language barrier. Throughout this research journey I’m grateful for my supervisor Professor Maseko, research support group and my principal for the support and constant motivation to keep me motivated.
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Greetings and welcome to the interview.
1. Tell me about yourself as a parent of a grade 9 learner.
2. What is your role in enhancing the academic performance of a grade 9 learner?
3. How is your experience of parental support to enhance the academic performance of your child?
4. What are the challenges that you are facing as a parent to enhance the academic performance of your child’s academics?
5. How do you deal with those challenges?
6. How do you think we can address those challenges in future?
7. Do you need any clarification based on our interview?
8. Is there anything you would like to add?


[bookmark: _Toc181209105]Appendix D: Interview Transcript
Participant 1
R:  Greetings and welcome to the interview.
P1: Afternoon
R: Tell me about yourself as a parent of a grade 9 learner.
[bookmark: _Hlk169886813]P1: My name is A, uhm, I am a parent to a child that attends that attends the school here and I’m a very active parent hence I have been in the SGB.
R: What is your role in enhancing the academic performance of a grade 9 learner as a parent?
[bookmark: _Hlk169885910][bookmark: _Hlk169887106]P1: okay, my role as a parent to a child that is attending a school here, uhm is that uhm, I should make sure that my child gets support from me as a parent, I should make sure that I’m up to date with the curricular, uhm I should make sure that my child is doing his homework or her homework’s, is to make sure that I give support to my child studies.
R: How is your experience of parental support to enhance the academic performance of your child?
P1: Yho, it has been challenging because the syllabus or rather the stream that  been introduced is different to compared to what we were studying in in in the past years, and uhm it requires one to make researches a lot so its challenging to be a well uhm a parent mostly to a single parent financially its straining because there is still like textbooks or researches that will require that for them to even uhm make their research
R: What are the challenges that you are facing as a parent to enhance the academic performance of your child’s academics?
P1: uhm, I don’t have any other challenges besides the ones that I have mentioned already.
R: How do you deal with those challenges?
P1: One I make sure I communicate with the teachers from the school maybe once in a while to get clarity of things that I don’t understand uhm, get them to help us with the researches uhm, make sure that I am up to date with most of the things that they need or rather they do in school.
R: How do you think we can address those challenges in future?
P1: maybe if parents could get like more involved in the activities of rather the studies that the school are doing are conducting, uhm it will help a lot because even ourselves we also get to learn about the things we didn’t know about, so it’s it’s a good thing that parents get involved with the schools that their children are attending. To get to know more about how the syllabus is going or developing.
[bookmark: _Hlk169542758]R: How can we address challenges of parents who do not attend parents’ meetings or collect their children report?
P1: Parents should change their attitude, because some parents they have this attitude of saying we don’t know of the things that you do at school, maybe some parents don’t like certain teachers maybe because they think they are mistreating their children so yeah, I think the school should start doing campaigns to get to draw the attention of the parents to come and attend the events at school.
R: Do you need any clarification based on our interview?
P1: uhm, you have already clarified most of what the interview is all about
R: Is there anything you would like to add?
P1: I think maybe, parents should start creating relationships with teachers in that way it will be easy for them to ask of things that are happening at school. Uhm, get support from school because at times you will find that children are not or rather children are misbehaving and when they get discipline from school, they deliver the wrong message at home. If parents have the relationship or bond with certain staff members from the school, it makes it easier for a parent to, uhm to know what happened at the school rather him or her getting one side of the story. So, if parents and teachers can have that relationship maybe things would be even better for the child to even do better at school. The school need to have positive relationship with parents by making them feel free.
R: Thank you so much for your time, that brings us to the end of our interview.
[bookmark: _Toc180604995]

[bookmark: _Toc181209106]Appendix E: Permission Letter and Consent Form to the School Principal Gauteng Department of Education Gauteng North District Permission Letter to a School Principal 
Re: Request to conduct research 22 May 2024

Dear Principal
My name is Ntombifuthi Innocentia Msibi and I am a student at the University of Johannesburg currently doing my Masters in Inclusive Education. My research topic is: PARENTAL SUPPORT IN ENHANCING THE ACADEMIC PERFORMANCE OF GRADE 9 LEARNERS IN A SECONDARY SCHOOL. This research project is approved by UJ ethics committee, and the permission has been granted by GDE to conduct the study. The supervisor is Dr N.D Maseko at the University of Johannesburg. Dr Maseko can be contacted on 011 559 3915 or email: nonhlanhlam@uj.ac.za. This qualitative study seeks to understand the parental support to enhance the academic performance of grade 9 learners in a secondary school. Your school was chosen as the potential site and context for my study, as it is a school in Gauteng North that is affected by less parental attendance in school parental meetings. I request to use the school venue after school hours to engage with the parent participants. I can assure you that all the efforts will be made to not let the research interfere with teaching time at the site. I will inform you in due course about my scheduled interviews. Due to Protection of Personal Information Act 4 of 2013, the personal information will be protected. Information of the school and participants will be secured and remain anonymous. My supervisor and I will be the only people with access to all the information.

Yours sincerely Ntombifuthi Innocentia Msibi (Researcher) 
Ntombi.nmnm39@gmail.com 

Dr N.D Maseko (Supervisor)
nonhlanhlam@uj.ac.za 
SCHOOL PRINCIPAL CONSENT FORM 

I have read the Project Information Statement explaining the purpose of this research study and understand that: 
• The role of the school is voluntary. 
• I may decide to withdraw the school’s participation at any time without penalty.
 • Parents of Intermediate Phase learners in the school will be invited to participate.
 • All information obtained will be treated with high confidentiality. 
• Neither the participants nor the school’s names will be used and participants will not be identifiable in any written reports or publications.
 • The school will not be identifiable in any publications or written reports. 
• Participants have the right to withdraw at any time without any negative consequences.
 • A report of the findings will be made available to the school. 
• Any concerns and clarity seeking questions the school might have can be asked at any given time or phase. 

I, __________________________________________ (Principal), herby grant/do not grant permission to Ntombi Msibi to conduct her research at ______________________(School name) 

 SIGNATURE: ………………………………………… 
FULL NAME: …………………………………………. DATE: ………………………………………………….. 


[bookmark: _Toc180604996][bookmark: _Toc181209107]Appendix F: Letter to the Participants of the Study

Dear parent/guardian 
[bookmark: _Hlk180594504][bookmark: _Hlk180594797]This letter serves as a request for you to participate in a research study conducted by Ntombifuthi Innocentia Msibi, a master in inclusive education student from the University of Johannesburg, Faculty of Education. You have been selected as a possible participant in this study because you are suitable, as a parent of grade 9 learner. The school was chosen due to the accessibility and context. The aim of the study is to understand the parental support in enhancing the academic performance of grade 9 learners in a Secondary school. This study will provide strategies to enhance the academic results of grade 9 learners in secondary schools. The parents will be empowered to take charge and support their children to reach their education goals. They will be knowledgeable about the significance of their role in enhancing academic performance of their children. This study is going to contribute to the success improvement of learners results in secondary schools because all parents will be knowledgeable of about their role in their children academics. You will be provided with full information about the study, and I am open to answering any clarity seeking questions about the study. I will allow you to guide me on which language you are comfortable with during the Interview, should we not understand each other the translator will be arranged. I will also ensure that you remain anonymous. Your name will not appear in my study. I will respect your culture and religion by refraining from asking sensitive questions and not discriminate against your culture and religion.  The interaction between you and I will take place at the school, and it will be interviews. I will request your consent to audio-record the interviews to ensure that I don’t misinterpret the information when compiling data. We will arrange to conduct the interviews when you are available. I will keep the information received safe, only my supervisor and I will have access to the information.
Ntombifuthi Msibi (Researcher)
Cell: 0746379814 ntombi.nmnm39@gmail.com 
 Dr N.D Maseko(Supervisor)
 nonhlanhlam@uj.ac.za

CONSENT FORM 
The information above was described to me by Ntombi Msibi in English and I am in command of this language. I was given the opportunity to ask questions and these questions were answered to my satisfaction. I hereby consent voluntarily to participate in this study. I have been given a copy of this form. 
Name of the participant: ____________________________ 
Signature of participant: _____________________________ Date: ____________ SIGNATURE OF RESEARCHER 
I declare that I have explained the information given in this document to _________________he/she was encouraged and given the opportunity to ask me questions. This conversation was conducted in English. Signature of researcher: ______________________ Date: _______________
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ETHICS CLEARANCE 30 April 2024

Dear Ntombifuthi Innocentia Msibi (Student Number: 216023368)
Ethical Clearance Number: SEM 2-2023-105

Topic: Parental support in enhancing the academic performance of Grade 9 learners in a
secondary school

Ethical clearance for this study is granted subject to the following conditions:
* If there are major revisions to the research proposal based on recommendations from the
Faculty Higher Degrees Committee, a new application for ethical clearance must be
submitted.

* Iftheresearch question changes significantly so as to alter the nature of the study, it remains
the duty of the student/researcher to submit a new application.

* It remains the student's/researcher's responsibility to ensure that all ethical forms and
documents related to the research are kept in a safe and secure facility and are available
on demand.

* Please quote the reference number above in all future communications and documents.

The Faculty of Education Research Ethics Committee has decided to: Approve
Grant ethical clearance for the proposed research.

Provisionally grant ethical clearance for the proposed research.

Recommend revision and resubmission of the ethical clearance documents.

Kindly be informed that this ethical clearance is only valid for two years. Should any further
data collection need to take place beyond this date, a renewal application will need to be
submitted to the committee.

A condition of this certificate is that the researcher will provide a report (passive monitoring)
to the committee on the ethical aspects of their data before the end of the year in which data
collection has taken place. Please find the link to the passive monitoring form:

https://forms.office.com/r/K226D0SHDh

Sincerely,

Prof Sam Ramaila
Chair: FACULTY OF EDUCATION RESEARCH ETHICS COMMITTEE
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Validity of Research Approval:
2024/95
Name of Researcher: Msibi NI
Address of Researcher: 6212 3rd Street/ Zone 5
Zonkizizwe /Katlehong
Telephone Number: 074 637 9814
Email address: Ntombi.nmnm3! mail.com
PARENTAL SUPPORT IN ENHANCING THE
Research Topic: ACADEMIC PERFORMANCE OF GRADE 9 LEARNERS
IN A SECONDARY SCHOOL.
Name of University: uJ
Type of qualification Masters
Number and type of schools: 1 Secondary School
District/s/HO Gauteng North

Re: Approval in Respect of Request to Conduct Research

This letter serves to indicate that approval is hereby granted to the above-mentioned
researcher to proceed with research in respect of the study indicated above. The onus rests
with the researcher to negotiate appropriate and relevant time schedules with the school/s
and/or offices involved to conduct the research. A separate copy of this letter must be
presented to both the School (both Principal and SGB) and the District/Head Office Senior

Manager confirming that permls as been granted for the research to be conducted.
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Letter that would indicate that the said researcher/s has/have been granted permission from the
Gauteng Department of Education to conduct the research study.

The District/Head Office Senior Manager/s must be approached separately, and in writing, for
permission to involve District/Head Office Officials in the project.

Because of the relaxation of COVID 19 regulations researchers can collect data online,
telephonically, physically access schools or may make arrangements for Zoom with the
school Principal. Requests for such arrangements should be submitted to the GDE
Education Research and Knowledge Management directorate.

The Researchers are advised to wear a mask at all times, Social distance at all times,
Provide a vaccination certificate or negative COVID-19 test, not older than 72 hours, and
Sanitise frequently.

A copy of this letter must be forwarded to the school principal and the chairperson of the School
Governing Body (SGB) that would indicate that the researcher/s have been granted permission
from the Gauteng Department of Education to conduct the research study.

A letter / document that outline the purpose of the research and the anticipated outcomes of such
research must be made available to the principals, SGBs and District/Head Office Senior
Managers of the schools and districts/offices concerned, respectively.

The Researcher will make every effort obtain the goodwill and co-operation of all the GDE
officials, principals, and chairpersons of the SGBs, teachers and learners involved. Persons who
offer their co-operation will not receive additional remuneration from the Department while those
that opt not to participate will not be penalised in any way.

Research may only be conducted after school hours so that the normal school programme is not
interrupted. The Principal (if at a school) and/or Director (if at a district/head office) must be
consulted about an appropriate time when the researcher/s may carry out their research at the
sites that they manage.

Research may only commence from the second week of February and must be concluded before
the beginning of the last quarter of the academic year. If incomplete, an amended Research
Approval letter may be requested to conduct research in the following year.

Items 6 and 7 will not apply to any research effort being undertaken on behalf of the GDE. Such
research will have been commissioned and be paid for by the Gauteng Department of Education.
It is the researcher’s responsibility to obtain written parental consent of all learners that are
expected to participate in the study.

The researcher is responsible for supplying and utilising his/her own research resources, such as
stationery, photocopies, transport, faxes and telephones and should not depend on the goodwill
of the institutions and/or the offices visited for supplying such resources.

The names of the GDE officials, schools, principals, parents, teachers and learners that
participate in the study may not appear in the research report without the written consent of each
of these individuals and/or organisations.

On completion of the study the researcher/s must supply the Director: Knowledge Management
& Research with one Hard Cover bound and an electronic copy of the research.

The researcher may be expected to provide short presentations on the purpose, findings and
recommendations of his/her research to both GDE officials and the schools concerned.

Should the researcher have been involved with research at a school and/or a district/head office
level, the Director concerned must also be supplied with a brief summary of the purpose, findings
and recommendations of the research study.

The Gauteng Department of Education wishes you well in this important undertaking and looks
forward to examining the findings of your research study.
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