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Abstract

The reading literacy skills of students in Indonesia are generally still low. However,
some schools are already able to have high student reading literacy. This research
aims to reveal HOTS teaching materials as an effort to foster the reading literacy of
Madrasah Ibtidaiyah students. The research location was carried out at one of the
favorite private Madrasah Ibtidaiyah (MIS) located in East Jakarta. The research
was conducted in the even semester of the 2023/2024 academic year. This research
uses a qualitative approach with a case study design. Data collection was obtained
through various sources consisting of interviews, observations, and documentation
with research subjects, namely the school principal, curriculum coordinator teacher,
and 47 class V students. All research data that has been collected is then analyzed
using Miles, Huberman, and Saldana's interactive model data analysis techniques.
This model includes data condensation, data presentation, and conclusion drawing.
The implications of this research show that to foster reading literacy, teaching
materials based on high-level thinking skills are needed.

Keywords: CIPP, curriculum evaluation, HOTS, madrasah ibtidaiyah, reading
literacy

Introduction

The ability to read and understand written text is a crucial skill (Thsan et al.,
2018) in modern life (Safitri & Dafit, 2021). Reading literacy encompasses more
than just recognizing and understanding text (Asrianti, 2020), it also involves the
capacity to analyze (Madu & Jediut, 2022), evaluate (Afghani et al., 2022), and
utilize information from various sources to gain knowledge (Cahyaningsih &
Nasution, 2023). In Indonesia, students' reading literacy levels remain low, as
evidenced by their limited interest and culture of reading (Rahmadanita, 2022).

Low reading literacy is a significant issue that can have a major impact on
individual and societal development. It can lead to various problems. In Indonesia,
only about 25% of students achieve Level 2 or higher in reading, compared to the
OECD average of 74%. Additionally, almost no students in Indonesia score at Level
5 or higher in reading, compared to the OECD average of 7% (PISA, 2023). The
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2022 PISA scores for reading literacy show a decline. While Indonesia's PISA
ranking has increased, the actual scores have decreased in all aspects of literacy,
including reading, compared to the previous PISA results. Specifically for reading
literacy in 2022, Indonesia rose 5 positions compared to the previous year in 2018,
but the score decreased from 371 to 359 (Kemendikbud, 2023).

Reading is essential in education as it forms the foundation for learning and
knowledge development (Barus, 2019). It involves more than just interpreting
words; it also requires a deep understanding of the context, (Sudaryati et al., 2023)
which can spark curiosity (Ningrum et al., 2019), promote critical thinking
(Oktariani & Ekadiansyah, 2020) and help solve everyday problems (Cahyani et
al., 2024). It is crucial for elementary level students to master reading skills (Putri
& Wicaksono, 2023) to enhance intellectual qualities (Gantari, 2016), increase
intelligence (Afghani et al., 2022) and explore their talents and potential (Mulasih
& Hudhana, 2020). Good reading skills enable students to absorb knowledge
effectively. Instilling a culture of reading literacy in students helps them understand
information (Alpian & Yatri, 2022) analytically, critically, and reflectively,
ultimately influencing their reasoning abilities (Rasidi & Susetiyo, 2023). Reading
proficiency significantly impacts students' success in achieving learning goals
(Syahidin, 2020) and enhances the overall quality of education (Putri & Wicaksono,
2023).

It turns out that when talking about reading literacy, although many studies
have revealed that reading literacy skills in Indonesia are low, several schools have
good reading literacy skills, including one of the favorite private Madrasah
Ibtidaiyah (MIS) in East Jakarta, namely MIS Al Wathoniyyah. The results of the
interview with the resource person (N1) as the education coordinator stated that the
2023 ANBK (Computer Based National Assessment) report card for students'
literacy skills experienced a fairly high increase, namely 36.85% from the previous
one in 2022 which only got a score of 63.33. rose to 86.67 with a good predicate,
and the definition of achievement for most students has reached the minimum
competency limit for reading literacy (Guru Koordinator Bidang Pendidikan, 2024).
Meanwhile, for the implementation of AKMI (Indonesian Madrasah Competency
Assessment), MIS East Jakarta will be implemented it in 2022 as a pilot madrasah
program. The results of the madrasa report card show the level of proficiency in all
literacies. For 2023, MIS East Jakarta should not implement AKMI that year
because it had already implemented it in the previous year. However, because the
madrasah had adequate facilities to carry out AKMI, the madrasah was finally
appointed to carry it out again. The resource person (N2) as the school principal
provided information that reading literacy is a test item in ANBK and AKMI. Both
are important aspects of literacy because they are included in the fundamental skills
that students must master (Kepala Sekolah, 2024).

There are several factors that hinder the growth of reading literacy in students
at school (Suryani, 2020) including low interest in reading among students (Ilmi &
Waulan, 2022), human resources possessed by teachers (Hasibuan & Ain, 2024),
parental support (Kartikasari, 2022), facilities, as well as facilities and infrastructure
available at the school (Galuh et al., 2023). Teaching materials are facilities used to
support optimal learning (Ginanjar & Jundullah, 2023). Teaching materials are one
of the elements that can be used to foster reading literacy in students (Kemendikbud,
2018). The use of HOTS (Higher Order Thinking Skills) teaching materials needs
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to be done to grow students' reading literacy and develop their critical thinking
abilities.

Teachers need to develop teaching materials to achieve the expected goals
(Wahyudi, 2022). High Order Thinking Skills (HOTS) teaching materials have
unique and specific characteristics (Ulhaq & Lubis, 2023). The use of teaching
materials is very necessary to meet students' needs (Nupus & Triyogo, 2021) in the
learning process (Cahyadi, 2019). Preparation of materials (Kosasih et al., 2022)
and teaching materials (Mariana et al., 2023) can support success in learning
(Sitinjak, 2021). There are many benefits that teachers gain from using teaching
materials (Raqgzitya & Agung, 2022) including being able to make learning focused
on students (Lubis & Ginting, 2017) because in the learning process, students try to
find solutions to the problems they encounter (Niam & Asikin, 2021), students
understand the subject matter more easily (Aldian & Wahyudiati, 2023; Hamzah et
al., 2023;), gain knowledge in a fun way (Irmaningrum & Ati MZ, 2022), increase
learning effectiveness (Amelia et al., 2021), ), providing solutions for teachers to
innovate in learning (Ndiung & Jediut, 2021), making it easy to convey material
(Kurniawan et al., 2022) clearly and accurately (Trinaldi et al., 2022), and
measuring learning achievement (Hamzah et al., 2023).

Preparing teaching materials used in the learning process is a common
challenge for teachers (Fernando et al., 2022). Teachers often struggle to create
technology-based interactive teaching materials (Trinaldi et al., 2022), leading to
reduced student engagement in learning. According to (Novtiar & Al Ghani, 2023)
teachers who do not design their own teaching materials may impact the effective
absorption of learning materials. Research by (Wahyuni et al., 2021) revealed that
the development of teaching materials is necessary to enhance students' willingness
and ability to express their ideas. Teachers need to adapt teaching materials to
advancements in science and technology (Rohman & Sariyatun, 2021).
Technology-based teaching materials can support successful teaching and learning
activities by creating a conducive and enjoyable atmosphere for students, thereby
increasing their interest in reading (Trinaldi et al., 2022), (Kholifah & Kristin,
2021), motivating them to learn (Jamaluddin et al., 2022) and improving their
critical thinking skills (Irwansyah et al., 2017; Puspitasari, 2019). can help students
understand the material more easily (Colasante & Douglas, 2016) and quickly
(Giirsoy, 2021) Using creative and high-quality teaching materials, as stated by
(Hendi & Haryono, 2021).

Various research efforts have focused on fostering reading literacy in
students. Afghani et al. (2022) mention the optimization of library facilities at SDN
2 Selokaton and school literacy movements. Syahidin (2020), I[lmi and Wulan
(2022) discuss the implementation of reading corner. Islam and Adela (2023)
emphasize the use of comic media in learning, and Titis et al. (2022) found that it
increases students' interest in reading. Additionally, Hardiyanti (2022) concludes
that literacy habituation journals, along with the use of library facilities, class
reading corners, and literacy competitions, can foster interest in reading and make
students active in literacy activities.

The focus of this study is the use of HOTS teaching materials to enhance
students' reading literacy. The study evaluates the implementation of the Context,
Input, Process, and Product (CIPP) learning model. The research aims to contribute
to the development of the quality of education for madrasah ibtidaiyah students by
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fostering a spirit of literacy through the use of HOTS teaching materials. The goal
is to help students develop critical thinking, analytical skills, and problem-solving
abilities for everyday life.

Method

This study utilizes a qualitative approach through the case study method,
employing the CIPP model to analyze the evaluation of the implementation of
student reading literacy learning. Qualitative research aims to comprehend the role
of groups and interactions in specific problem situations through objective,
participatory observations (Ratnaningstyas, Ramli, Syafruddin, & Saputra, 2022).
qualitative research, each stage of the study possesses different defining
characteristics. These include examining problems and developing a
comprehensive understanding of phenomena, as well as collecting data based on
words (e.g., interviews) and images (e.g., photos)(Creswell, 2023).

Researchers took research data at one of the favorite Private Madrasah
Ibtidaiyah (MIS) in East Jakarta. The research was carried out in the even semester
of the 2023/2024 academic year. The subjects of this research consisted of the
school principal, educational coordinator and fifth grade students, totaling 47
people consisting of 23 men and 24 women. All the participants volunteered
themselves to participate in this study.

Table 1. Data source

Initials Position Gender
N1 Coordinator of Education F
N2 Head Master M

Research data was collected through interviews, observation, and
documentation. Interviews were obtained from primary data sources, namely school
principals, teachers and students. Observations were made during learning in class
which showed the implementation of the reading literacy learning program.
Meanwhile, documentation is carried out through the assessment of curriculum
evaluation documents, student assessments, and AKMI and ANBK report cards.

The case study data obtained was analyzed using interactive model data
analysis techniques from Miles, Huberman, and Saldana(Mattew B Miles, A.
Michael Huberman, 2018).

‘/co:laeacttaion\’ = / d?s:::y\:
[\ = _,/ \\,‘7_ - )/j
LN
\condensanon/ \Xerifyin?/

Figure 1. Model interactive Miles, Huberman, dan Saldana

Figure 1 shows the interactive model data analysis technique. The data analysis
technique carried out by the author is through data collection, then continued with
three interactive model steps, namely data condensation, data presentation, and
drawing conclusions or verifying the data. After analyzing the data, to keep the data
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authentic and valid, the researcher triangulated the data by confirming the
information and data obtained through interviews, observations and documentation
in the field.

Findings and Discussion
CIPP Evaluation of the Reading Literacy Learning Program at MIS East Jakarta
The CIPP (Context-Input-Process-Product) learning evaluation model is used
to evaluate learning programs or systems. This model emphasizes four
interconnected components: context, input, process, and product, all of which
impact the success of a learning program. Researchers used the CIPP evaluation
model to analyze the reading literacy learning program at MIS East Jakarta and
found the following results.

Context evaluation

The CIPP model consists of four components, with the first being context.
This component encompasses the environment and situation in which the learning
program is implemented. Context evaluation involves assessing program
objectives, student needs, socio-cultural factors, and other elements that can impact
the program's success. According to an interview with the East Jakarta MIS
education coordinator (N1):

Madrasahs are established in densely populated areas, with SD/MI schools
competing in every village alley. Despite being around for approximately 38
years, these schools are able to thrive by prioritizing the quality of student
graduates, making them highly sought after by parents in the area. (Guru
Koordinator Bidang Pendidikan, 2024).

MIS East Jakarta prioritizes an information technology-based curriculum. Every
lesson at the school incorporates the use of technology. With well-trained and
professional teachers, there are no obstacles for them to utilize technology-based
teaching materials or media in the teaching and learning process. Additionally, MIS
East Jakarta offers e-learning, which includes materials, assignments, and
assessments that can be accessed by students from anywhere and at any time.

Jakarta's diverse conditions and region encourage schools to develop concepts
that incorporate technology. Schools that integrate technology can keep up with
modern developments, meeting the needs and expectations of students' parents. The
goals of these schools include fostering students' technology intelligence,
improving their proficiency in operating devices, and expanding their abilities in
the field of technology. Schools have implemented several initiatives to help
students master technology, such as weekly 90-minute computer system sessions
and providing hands-on practice. Additionally, the educational coordinator noted
that students are allowed to bring devices to school for learning purposes and can
access learning materials and resources through the provided internet network.
(Guru Koordinator Bidang Pendidikan, 2024).

MIS East Jakarta welcomes students from diverse backgrounds. Madrasas
believe that providing a safe, comfortable, and conducive learning environment is
essential for developing knowledge, honing skills, and fostering positive learning
attitudes in students. The madrasa environment is designed in line with educational
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goals, serving as a learning resource and a space for socialization. Teachers actively
assist students during interactions to ensure that the socialization process proceeds
as intended.

The school believes that literacy is essential for learning and communication.
These skills develop best when students are in a literate learning environment. To
achieve this, schools provide various literacy tools both inside and outside the
classroom. MIS East Jakarta is located in the Betawi cultural environment, which
adds to the students' learning experience by enriching them with the culture of their
immediate surroundings. The diversity of the students' parents' origins and
professions also supports the teaching and learning process.

Every student is unique. They have different abilities and learning
experiences. Some students have potential in the academic area, but there are
also quite a few students who still need to develop their social and emotional
skills. Students have different potential and interests. Some students have
interests in arts, sports, mathematics, and science. Madrasas facilitate their
needs by preparing programs to develop their potential and interests.

The diverse student population at MIS East Jakarta enriches the socialization
environment. We hope that this diversity will enhance students' social skills,
tolerance, gratitude, emotional intelligence, communication, and problem-solving
abilities as they navigate their daily learning experiences. Schools have a
responsibility to promote a balanced development of students' skills. Therefore, the
program is designed to focus on four domains — social, emotional, intellectual, and
physical — with the spiritual domain serving as the overarching framework.

Input evaluation

The second component in the CIPP model is the input, which contains the
resources used in the learning program. This includes physical facilities, learning
software, learning materials, as well as teaching and educational staff. The purpose
of this input component is to evaluate the extent to which the resources used support
the achievement of learning objectives. Input evaluation helps in organizing
decisions, determining existing resources, choosing alternatives, developing plans
and strategies to achieve goals, and determining work procedures to achieve them.

The education coordinator at MIS East Jakarta reported that the school has
adequate facilities, particularly related to information technology. Students have
access to laptops, computers, tablets, and mobile phones. MIS East Jakarta
prioritizes information technology-based learning and uses madrasa e-learning to
support education. The school provides WiFi and routers in every class to support
e-learning activities. Additionally, teacher and student manuals are available. If the
school lacks sufficient manuals, students are expected to purchase the required
books from the nearest bookstore.

The training and mentoring efforts at MIS East Jakarta have been successful,
thanks to the guidance provided by the school principal and supervisor. Teachers
also receive direct educational training from supervisors and KKMI (Madrasah
Ibtidaiyah Working Group), and they engage in independent online training using
the platform provided by the Ministry of Religion via the Pintar account. It's worth
noting that teachers at MIS East Jakarta hold bachelor's and master's qualifications,
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and 86% of them already have teaching certificates. The evaluation of learning
management activities at MIS East Jakarta is based on 6 indicators: adjusting lesson
schedules to the curriculum structure, determining students' extracurricular
specializations, aligning lesson schedule preparation with facility availability (in
terms of number, type, and quality), managing the number and workload of teacher
assignments, ensuring the appropriateness of the number and timing of book
distributions, and support for facilities in implementing learning activities. Almost
all of these indicators have been successfully implemented.

Process evaluation

The third component is process; this component includes all activities carried
out in the learning program. This process includes teaching methods, assessment
strategies, teacher and student interactions, and classroom management. The
learning process at MIS East Jakarta is going well. The school teachers have used
innovative media, methods and learning models adapted to the learning objectives
to be achieved. Assessment and evaluation at MIS East Jakarta also make adequate
use of information technology using e-learning. Students are very skilled in
operating information technology media such as laptops, computers or gadgets to
carry out madrasah e-learning based assessments using CBT. During the learning
process, teachers have accustomed students to implementing literacy-based
learning integrated into all subjects, not just Indonesian. Students are accustomed
to intensive reading using books available in the library and classroom reading
corners. Furthermore, students are also accustomed to reading long and complex
materials or reading materials when searching for teaching materials online, using
school facilities. The learning process is conducted using enjoyable methods.

The assessments used by teachers are literacy-based and require them to
create Higher Order Thinking Skills (HOTS) questions that are similar to those in
the national assessment. These questions include a long and complex stimulus with
five types of questions: true/false, multiple choice, complex multiple choice, short
answers, and matching. These assessment questions are given not only during
summative assessments, but also during daily assessments.

The interaction between teachers and students is a two-way process. Teachers
focus on student-centered learning, which emphasizes the active participation of
students in their own learning. Students are encouraged to explore their learning
actively, drawing knowledge from various sources such as books, the school
environment, and online media. Moreover, students have access to information
technology facilities that enable them to retrieve comprehensive information from
the internet.

The third component is the process, which includes all activities carried out
in the learning program. This process encompasses teaching methods, assessment
strategies, teacher and student interactions, and classroom management. The
learning process at MIS East Jakarta is progressing well. The school's teachers have
utilized innovative media, methods, and learning models tailored to the learning
objectives. Assessment and evaluation at MIS East Jakarta also effectively
incorporate information technology through e-learning. Students demonstrate
proficiency in operating information technology media such as laptops, computers,
or gadgets to complete madrasah e-learning-based assessments using CBT.
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In the learning process, teachers have accustomed students to implementing
literacy-based learning that is integrated with all subjects, not only Indonesian
language subjects. Students are used to reading intensively using books available
in the library and class reading corner. Additionally, students are also accustomed
to reading long and complex materials when they search for teaching materials on
the internet using school facilities. The learning process is carried out in a fun and
engaging manner.

Teachers use literacy-based assessments that align with the national
assessment format. This includes High Order Thinking Skills (HOTS) questions
that match the structure of the national assessment, featuring a long and complex
stimulus with true/false, multiple-choice, complex multiple-choice, short answer,
and matching questions. These assessments are administered during both
summative and daily assessments.

Teachers use literacy-based assessments that align with the national
assessment format. This includes High Order Thinking Skills (HOTS) questions
that match the structure of the national assessment, featuring a long and complex
stimulus with true/false, multiple-choice, complex multiple-choice, short answer,
and matching questions. These assessments are administered during both
summative and daily assessments.

Product evaluation

The final component is the product. This component includes the outcomes
or results of the learning program. These products can manifest in the form of
increased students' knowledge, skills, attitudes, and behavior. The purpose of
evaluating the product component is to assess the extent to which the learning
objectives have been achieved and to provide input for future program
improvements.

In Indonesian language classes, students produce various products such as
advertisements, scientific reports, and pamphlets integrated with the madrasah's
curriculum on entrepreneurship. Madrasah have an entrepreneurship program that
involves students in developing natural resources into products with market value.
Students have the freedom to plan the selection of materials, create products, market
them, and write reports. Their writing skills in Indonesian language classes are
utilized to create compelling advertisements to attract buyers for the products they
have developed, as well as to write reports on their entrepreneurial endeavors.

A program's success can be determined by its evaluation. Evaluation is crucial
in curriculum development as it indicates the level of success in the learning
process. This makes evaluation an important component of the curriculum,
providing information and feedback to educational decision-makers about
educational health in schools (Ansyar, 2015).

Program evaluation is the process of systematically obtaining an overview of
the conditions of an object in a planned and methodical manner with clear goals and
objectives. It involves collecting, compiling, processing, and analyzing data and
information to derive evaluative insights. Evaluation is an essential component of
any program activity, as it ensures that activities are carried out effectively (Putra
et al.,, 2021). Evaluation can be seen as an assessment for making decisions.
Specifically, program evaluation is a systematic method for obtaining, reporting,
and applying data and information regarding program quality, funding
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effectiveness, safety, feasibility, transferability, and sustainability. The main
purpose of program evaluation is to guide and strengthen the program and to
provide information for decision making (Kumalasari & Idawati, 2023).

There are six curriculum evaluation models: the Discrepancy Provus Model,
the Contingency-Congruence model, the Surrogate Experience Kemmis model, the
classroom action research model, the Stake Case Study model, and the CIPP model.
The CIPP model is considered a comprehensive curriculum evaluation model
because it focuses not only on product (summative) evaluation, but also on
formative evaluation, which includes context, input, and process evaluation. The
CIPP model views evaluation as a continuous process. This model determines the
objectives, methods, and interrelationships between each evaluation and decision-
making in the context of change to improve curriculum effectiveness through
several types of curriculum decisions.

The CIPP (Context, Input, Process and Product) model is one of several
models used for curriculum evaluation. This model involves four types of
evaluation: 1) Considering objectives and priorities by comparing them with the
needs, characteristics, and socio-cultural environments that can influence the
program's success. 2) Assessing the implementation by comparing it with the
planned targets and necessary budget. 3) Evaluating the effectiveness of the plan.
4) Examining the success of the plan by comparing the results and side effects with
target needs, checking the cost-effectiveness, comparing the costs and results with
competing projects, and explaining the results that limit the expenditure of human
resources and the extent to which plans are implemented well and efficiently
(Turmuzi et al., 2022).

CIPP is a program evaluation model that assesses 4 components: the
characteristics of the environment where the curriculum will be created (Context),
content design based on the environmental context (Input), monitoring and
improving the curriculum (Process), and finally the assessment of results (Product).
Researchers use the CIPP model because of its broad scope, adaptability, and
attention to design and process. CIPP not only includes outcome assessment but
also emphasizes context-based design and processes that encourage the
involvement of diverse stakeholders. These features make it suitable for complex
longitudinal curriculum evaluation where the evaluation model can serve as a guide
for curriculum creation and implementation, and capture the results(Sagin et al.,
2024).

The Context, Input, Process, and Product (CIPP) model is one of the most
widely used evaluation models. It examines program conception and planning,
including the achievement of learning goals and objectives. Additionally, it assesses
the program's duration, suitability for students, and specific goals. CIPP is widely
used to evaluate initiatives and interactions and to identify their strengths and
weaknesses in research (Chanthalangsy et al., 2024). Evaluation serves two primary
purposes: obtaining valuable information for decision-making and facilitating an
understanding of the program strategy. This approach is based on two key
assumptions. The first is that evaluation plays a major role in stimulating and
planning change. The second is that it is a complementary element to general
institutional programs (Sankaran & Saad, 2022). The four aspects of the CIPP
model complement each other. It is recommended that evaluation not be limited to
the achievement of evaluation objectives, but that it must be a process of providing
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decision-making methods and means to improve the curriculum (Jiang & Liu,
2021).

The process of curriculum evaluation involves determining whether changes
should be made to the curriculum. This can include modifications, eliminations, and
acceptances. As a result, continuous program evaluation is crucial for ensuring
quality and making necessary revisions. Various evaluation models, such as Tyler's
model, Scriven's, Stakes, Ochave's ABCD, and Stufflebeam's CIPP model, can be
used to assess the curriculum's effectiveness and appropriateness. Among these
models, the CIPP evaluation model is widely used and recommended for evaluating
the quality of curriculum programs (Irene, 2023).

In 1965, Daniel Stufflebeam introduced the CIPP model to address the
challenges American schools faced in evaluating projects. Existing evaluation
models at the time focused solely on results, objectives, or experimental designs
that compared treatments in groups. The CIPP model aimed to provide a more
flexible, responsive, and comprehensive evaluation model that emphasizes
continuous development. Unlike the existing models, it not only evaluates final
results but also assesses the environment, plans, resources, and implementation
(Kumalasari & Idawati, 2023)

Lina conducted research on curriculum evaluation in Integrative Holistic
services at Khaira Ummah Islamic Kindergarten using the CIPP model analysis
method. The research results indicate that Khaira Ummah Kindergarten has
implemented the 2013 Curriculum, collaborated with the education department,
established Standard Operating Procedures (SOP) for each service, partnered with
community health centers for health services, and provided 4 healthy, well-
balanced meals for students. Additionally, there are restrictions on students
bringing snacks from outside the school (Lina et al., 2019). According to Trisnawati
et al.’s research (2019), the evaluation of the implementation of the 2013
curriculum at the SMA/SMK/MA equivalent level in Pringsewu Regency using the
CIPP model concluded that the implementation has been successful. However,
there is still room for improvement in infrastructure, learning processes, and
assessment processes (Mathison, 2013). It was mentioned that the CIPP model was
developed due to a lack of understanding among guidance and counselling teachers
when conducting evaluations. This resulted in difficulties in determining the
success of implementing information services in schools, weak accountability, and
challenges in making improvements and developments. Through the CIPP model,
a comprehensive evaluation of information services can be conducted.

The CIPP model is used to evaluate curriculum as well as programs (Pratiwi
et al., 2019) The results of a research evaluating the Teaching Factory program
using the CIPP model compared facilitators and students, concluding that each
aspect of CIPP was categorized as good. Mufid (2020) conducted an evaluation of
the Al-Qur'an reading and writing program at IAIN Pekalongan. Syifa (2020)
conducted evaluation research in the psychology study program at IAIN Pontianak
from a student perspective. Sopha's research stated that the CIPP model is relevant
for language teachers and language program administrators in various contexts. The
model is flexible, comprehensive, and based on values co-created among program
stakeholders, aligning with key elements of current TESOL theory, including an
emphasis on formative assessment, student-centered learning, and advocacy in the
pursuit of professional excellence in language education (Sopha & Nanni, 2019).
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Conclusion

MIS East Jakarta prioritize improving students' reading skills by using Higher
Order Thinking Skills (HOTS) materials. They integrate literacy across all subjects
and use HOTS teaching materials to support students' reading abilities.
Additionally, the schools prepare students for national assessments by creating
challenging questions and materials that align with the national standards. Students
are encouraged to interact with lengthy texts in both print and digital formats, such
as books, news articles, and online content. However, the study has some
limitations, including issues with sampling, instrument testing, and time
constraints. The researcher hopes that these findings will be useful for future
research, which could involve a larger sample size and the development of
personalized student assessments through questionnaires or tests.
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